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Executive Summary
 

This study was undertaken by a research team from the Division of Language and 

Literature of the Faculty of Education at the University of Hong Kong between 

December 2005 and August 2007. It monitored the setting, conduct, marking and 

moderation of the school-based assessment (SBA) component of the new Certificate of 

Education (CE) English Language Examination in order to inform SBA arrangements for 

the new Hong Kong Diploma of Secondary Education (HKDSE) subjects to be examined 

for the first time in 2012. 

The study began with 14 schools roughly representing the range of geographic areas, 

banding and Medium of Instruction (MOI) in the Hong Kong secondary sector. Nine 

schools completed the study. Sixty-two teachers began the study and 40 completed 

Round 3, while 2,200 students began the study and 1,430 completed Round 3. 

In each round, teachers responded to six sets of standardised questionnaire items, 

provided additional written comments, were interviewed in small groups and provided 

copies of their assessment material and assessment videos. Analysis of both the 

quantative and qualitative teacher data suggested that the introduction of SBA was first 

met with concern. However, as the system bedded in and professional development 

opportunities and support materials were made widely available, many teachers’ views 

became more positive. A slight drop in positive responses in Round 3 may have resulted 

from uncertainty in some teachers’ minds about whether SBA was “here to stay”. 

Similarly, students responded in each round to six sets of items on a standardised 

questionnaire and were interviewed in small groups. Analysis of the student data 

suggested that the introduction of SBA had not led to any great concerns or any particular 

enthusiasm. Students’ views on SBA were far more stable than those of their teachers and 

remained neutral in almost all areas. Their strongest reaction in the early stage was 

concern for their teacher’s workload. Over time students became generally somewhat 

more positive that their own and their teachers’ preparation for SBA was adequate, but 

4
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the changes were small. The qualitative data also indicated that students welcomed the 

elements of supported autonomy that SBA provided. 

Due to time pressures and concerns about confidentiality, administrators’ views were 

mainly gathered through individual interviews. Although the small size of the sample 

group makes it impossible to generalise about Principals’ attitudes, if SBA is to be 

effective in the long term, more work must be done to educate Principals, and those Panel 

Chairs who are not themselves teaching in SBA contexts. 

Responses from parents were particularly difficult to obtain and, apart from a very small 

number of small focus groups, were collected through individual interviews. Those 

parents who agreed to be interviewed were, in general, either somewhat aware of what 

the school was doing with SBA and quite positive, or quite unaware of what SBA 

involved and neutral about it. However, many said they would trust the decisions made 

by schools or teachers, which was reassuring for the schools involved. 

The findings of this study seem to indicate a general acceptance of the introduction of 

SBA to English language teaching at senior secondary level in Hong Kong. However, in 

order to facilitate the full maturation of this teaching-learning-assessment approach, it is 

recommended that further support, for example the provision of books and movies for 

students, continued teacher professional development programmes and so on, be provided 

in the coming years. 

5
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1. Introduction 
This report details a study funded by an Assessment Development and Research (AD&R) 

Grant and undertaken by a research team from the Division of Language and Literature of 

the Faculty of Education at the University of Hong Kong (HKU). In the period between 

December 2005 and August 2007, the research team monitored the setting, conduct, 

marking and moderation of the school-based assessment (SBA) component of the new 

Certificate of Education (CE) English Language Examination in a selected group of 

secondary schools, with a view to informing SBA arrangements for the new Hong Kong 

Diploma of Secondary Education (HKDSE) subjects that will be implemented for the 

first time in 2012, with SBA commencing in 2009/2010. 

The report summarises findings from three rounds of questionnaire surveys, as well as 

data from a fourth minor round of data collection from teachers after they had received 

the results of the Hong Kong Examinations and Assessment Authority (HKEAA) 

statistical moderation. It also presents key patterns in the qualitative data: written 

comments from three rounds of teacher questionnaire data and three rounds of student 

questionnaire data; and key comments from parents and administrators (either the school 

Principal or Panel Chair) collected during focus groups and interviews conducted with 

the stakeholder groups (parents, administrators, teachers and students) in spring 2007. 

Areas emerging from the study that required further attention from the HKEAA or the 

Education Bureau (EDB) are also outlined, along with the principles proposed for 

ongoing monitoring and validation of SBA in Hong Kong, which, while written for 

English SBA, could equally be applied to all other SBA contexts. 

1.1 Implementation of SBA 

In 2007, the HKEAA conducted the first examinations and assessment arrangements for 

the new style English Language CE syllabus, which has an SBA component comprising 

15 percent of the total assessment. The SBA component was introduced into the 2007 CE 

English Language Examination to align assessment more closely with the current English 

Language teaching syllabus (Curriculum Development Council, 1999) and the proposed 

new senior secondary curriculum. It provides a more comprehensive appraisal of 

learners’ achievements by assessing those learning objectives that cannot be easily 

6
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assessed in public examinations, while at the same time enhancing the capacity for 

student self-evaluation and life-long learning. The SBA component, along with other 

components of the new HKCEE 2007 public exam, adopts a standards-referenced 

assessment system that seeks to recognise and report on the full range of educational 

achievements in Hong Kong schools. 

Although the SBA component draws on a reading/viewing programme in which students 

read/view at least three print and non-print texts, the assessment is based on the student’s 

oral performance, that is, the reading/viewing/writing serves only as the means to this end. 

Students carry out two kinds of tasks: (i) an individual presentation on a topic related to 

their own reading/viewing; and (ii) a discussion with classmates on what they have 

read/viewed. In Secondary 4 (S4), teachers undertake at least two assessments of 

students’ interaction skills and report the best mark at the end of S4 (total possible marks 

24, worth 5% of the overall English mark). In Secondary 5 (S5), they undertake at least 

one assessment of students’ interaction skills and one of students’ individual presentation 

skills, and report the best result of each at the end of S5 (total possible marks 2 x 24 = 48); 

these two S5 marks are aggregated by the HKEAA, and are worth 10% of the overall 

English mark. 

1.2 Options for Implementation of SBA 

Original proposals regarding the introduction of the SBA component to the new CE 

English Language syllabus were favourably received by schools and teachers when they 

were consulted in 2003 and 2004. However, as the schools started implementing the new 

syllabus in 2005, a number of concerns were raised, such as workload, fairness, 

authentication of students’ work and teachers’ readiness. In 2006, after a series of 

consultation seminars and a comprehensive survey of all schools, school councils and 

professional bodies, it was decided that the implementation of SBA in the English 

Language CE would be conducted over a three-year phase-in period. To accommodate 

variations between and within schools with respect to the optimum time to implement 

SBA, schools were given three options for the mode of implementation as shown in 

Table 1.1. 

7
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Table 1.1: Three options for the mode of SBA implementation 2007 - 2009 

2007 

Each school is to select one of the following options: 

1. Submit SBA marks for feedback and include the marks in the 

subject result. 

2. Submit SBA marks for feedback only but marks not included in 

the subject results. 

3. Do not submit SBA marks. 

2008 

Each school is to select one of the following options: 

1. Submit SBA marks for feedback and include the marks in the 

subject result. 

2. Submit SBA marks for feedback only but marks not included in 

the subject results. 

2009 

All schools must: 

1. Submit SBA marks for feedback and include the marks in the 

subject result. 

For schools choosing Options 2 or 3, the weighting of the public examination component 

was adjusted from 85% to 100%. 

This arrangement meant that the first group of students who had an element of SBA 

included in their HKCE English results were embarking on the SBA programme from the 

beginning of the 2005/2006 school year. 

1.3 Research Objectives 

The focus of this study was the investigation of the setting, conduct, marking and 

moderation of SBA for the new CE English Language Examination over 2005/2006 and 

2006/2007, in order to inform the SBA arrangements for the new HKDSE subjects that 

will be examined in 2012. To this end, the research team devised and trialled a process 

for monitoring and validating the implementation of the SBA component, including the 

validity and dependability of marks collected. During the school years 2005/2006 and 

2006/2007, a selected sample of schools representing different school types were studied 

in order to observe how SBA was conducted as students completed S4 and S5 under the 

8
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new syllabus and assessment arrangement. Specifically, the scope of the project included: 

 Observing and recording typical situations (resource/manpower allocation, 

students attitude/performance, etc) at different stages of the implementation of 

SBA; 

 Collecting and compiling qualitative and quantitative data on the effect of SBA on 

teacher and student workload, students’ learning and other related issues; 

 Studying issues of authentication (cheating/plagiarism); 

 Identifying the weaknesses in the implementation procedure of SBA as it is in 

progress and making adjustments or suggesting improvements if necessary. 

2. Methodology 

2.1 Sampling of Schools and Targeted Respondents 

Initially, the consultants identified a representative range of 14 schools that were willing 

to participate in the project and were also generally representative of the range of 

geographic areas, banding and medium of instruction (MOI) in the Hong Kong secondary 

school sector. Separate questionnaires for S4 teachers, students and other key 

stakeholders within these schools, including the Principals and Panel Chairs, were then 

developed. A small selection of parents (parent groups and individual parents) were also 

consulted in all rounds. However, obtaining data from parents was complicated by the 

2
fact that interviews were hard to schedule.

Over the two-year study period, a number of schools withdrew from the project. This was 

in part due to the change of EMB policy regarding SBA implementation that occurred in 

2006, partway through the study. As a result, a final set of nine schools completed the 

study. From a total of 62 teachers who began the study, 40 completed Round 3, although 

there were some inevitable changes in personnel over the two-year period. A total of 

2,200 students began the study and 1,430 completed Round 3, with the great majority of 

these assumed to represent a stable population. 

2 
The interview protocol for the parent interviews is given in Appendix 4e. Parents responded using 

Cantonese and their comments were translated. 
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2.2 Quantitative Data: Questionnaire Survey 

Two questionnaires were used for data collection: a teacher questionnaire (Appendix 1) 

and a student questionnaire (Appendix 2). 

The teacher questionnaire (for S4/S5 teachers, Principals and/or Panel Chairs) comprised 

three main sections. In Section A, teachers were asked questions regarding personal 

details and school information. In Section B, they were asked for their views on school 

and teacher preparation and readiness, the implementation of the HKCE English 

Language SBA components and any potential problems they saw with school-based 

assessment. Section C comprised questions regarding teachers’ perceptions of the effects 

of SBA on both students and teachers. 

The student questionnaire (for S4/S5 students) consisted of three main sections that 

largely paralleled the content and structure of the teacher questionnaire. In Section A, 

students were asked briefly about their personal information. In section B, they were 

asked about their views on the preparation and implementation of the HKCE English 

Language SBA components at student, teacher and school levels, and were also asked to 

evaluate a list of potential problems with these components. Section C comprised 

questions regarding students’ perceptions of the effects of school-based assessment on 

them. 

The three rounds of teacher and student questionnaires were administered between 

February and March 2006, June and September 2006, and March and May 2007 

respectively. To ensure that the administration of the questionnaires was properly 

conducted, an information sheet about administration procedures was sent to each 

participating school prior to the delivery of the questionnaires. An additional and final 

round of teacher questionnaires was administered after the HKCEE exams in early 

October 2007. This round aimed to obtain teachers’ views on their SBA experience, as 

well as on the SBA moderation report provided by the HKEAA (see Appendix 1d). 

10
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2.3 Qualitative Data: Open Questionnaire Responses and Interviews 

The qualitative data collected in the study was of two kinds: questionnaire respondents’ 

comments written directly into the questionnaires in the spaces offered for open 

responses (see Appendices 1 and 2 for the questionnaires); and transcriptions of focus 

group meetings and interviews with teachers, students, parents and administrators (See 

Appendix 4 for the interview protocols). 

In all three rounds, the questionnaires had space for additional comments to be written in 

at the conclusion of each major substantive (i.e., non-demographic) questionnaire item. 

This enabled respondents to make any judgemental, qualitative comments that they felt 

were not fully represented through the Likert scaled questionnaire items. The number of 

written comments for each item was tallied, and the comments were recorded. Comments 

of a similar kind were represented by a multiplier (e.g., “too much pressure” x 3). 

For the interview and focus group data, a rough manual coding was done on each set of 

transcriptions in Round 1, and the software programme NVIVO was used to create 

coding nodes and to find occurrences of each. The results were manually checked for 

consistency and varying interpretations, and the resulting categories and codes were 

applied to classify the written comments from the teacher and student questionnaires. 

2.4 Class Observation 

Using a teacher-based action research model, an observational sample of at least one 

teaching-and-assessing sequence was video recorded in each school during each of the 

SBA implementation periods (i.e., four times during the study period). These recordings 

were used for immediate recall de-briefing of teachers after each cycle, and were also 

transcribed and analysed. Ten teacher-researchers were asked to keep brief reflective logs 

of their experiences and reactions to SBA over the two-year period. All participating 

teachers were invited to join sharing sessions/mini-conferences on SBA twice a year 

during the project period. 

To analyse the teachers’ use of the assessment criteria and their scoring patterns, SBA 

score data from the participating schools was collected and sorted, enabling the 

11
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performance and progress of individual students to be tracked across the two years. A 

dedicated website (http://sba.edu.hku.hk/new_sba/projects.html) was set up where 

teachers could view video clips from other teachers and schools, and where periodical 

cross-scoring activities were posted for them to complete. 

2.5 Reliability of Scoring 

In July each year, the participating teachers/schools were invited to a standardisation 

session. During this session, a range of video clips of different students using a variety of 

tasks drawn from their own schools were multiply-scored. These scores were then entered 

into a database that was used to analyse patterns of rater agreement/disagreement, and to 

assess whether the SBA score levels for each school as a whole fell into the continuum of 

marks over the whole of Hong Kong as might be predicted. 

3. Profile of Participants 

Data for this study was collected from teachers, students, administrators and parents. 

However, as the number of administrators and parents was insufficient for quantitative 

analysis, only the profiles of the schools, teachers and students are reported here. 

3.1 Descriptive Data of Schools and Teachers in the Study 

The geographical location, school bandings and medium of instruction were considered 

during the selection of participating schools, in order to ensure that the study included a 

range of schools representative of the different school contexts in Hong Kong. A 

summary of the MOI, school banding and geographical locations of schools agreeing to 

take part in the study in each round is given in Tables 3.1 and 3.2: 

Table 3.1: MOI, school bandings and geographical locations of the 14 schools at start of project 

Total 

MOI Banding Geographical location 

EMI 4 Band 1 3 HK 3 

CMI 10 Band 2 4 KL 5 

14 
Band 3 7 NT 6 

14 14 

12 
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During the second phase of data collection, two schools withdrew from the study due to 

an increased school workload, and two more because they had chosen Option 3 of the 

revised implementation arrangements for SBA (i.e., not to submit any marks). By June 

2006, therefore, ten schools remained in our study, namely those that had chosen Option 

1 or 2. However, before the second round of focus group interviews began, one of these 

schools informed us that they would also choose Option 3 in 2006/2007. As a result, as of 

September 2006, nine schools remained in the study, as shown in Table 3.2: 

Table 3.2: MOI, school bandings and geographical locations of the 9 participating schools: Round 2 

Total 

MOI Banding Geographical location 

EMI 3 Band 1 2 HK 2 

CMI 6 Band 2 3 KL 4 

9 

Band 3 4 NT 3 

9 9 

As the table indicates, although one EMI school and four CMI schools withdrew, those 

that remained still provided a fairly balanced representation of Hong Kong secondary 

schools. The number of schools, or their characteristics, did not change between Rounds 

2 and 3. 

In Round 1, 61 teachers agreed to complete the teacher questionnaires, with 46 of them 

agreeing to participate in all research activities involved in the study. A total of 38 

teachers took part in Round 2, a decline of nearly 40%. It should be noted that the 

fluctuation in the number of teacher participants occurred as some left or joined schools 

during the project, while others opted in or out of the project at different points according 

to their workloads. Table 3.3 shows the personal variables of participating teachers across 

the three rounds: 

13
 



  

          

    

   

   

   

   

   

    

    

    

    

     

 

    

    

    

     

    

     

  

    

     

     

     

    

     

  

    

      

     

     

     

     

      

    

     

  

 

 

    

     

 

 

   

 

 

 

   

Table 3.3: Teacher demographic information for Rounds 1 to 3 

No. of Teachers 

in Round 1 

No. of Teachers 

in Round 2 

No. of Teachers 

in Round 3 

Age 20–29 25 14 7 

30–39 9 6 11 

40–49 20 13 10 

50–59 6 5 11 

Missing data 1 0 1 

Total 61 38 40 

School Type Government 0 0 0 

Aided 50 32 36 

Direct Subsidy 11 6 4 

Private 0 0 0 

Missing data 0 0 0 

Total 61 38 40 

School Banding Band 1 16 15 10 

Band 2 18 13 11 

Band 3 27 10 19 

Others 0 0 0 

Missing data 0 0 0 

Total 61 38 40 

S4–S7 English 

teaching 

experience 

< 1 year 7 2 2 

1–3 years 13 9 4 

4–6 years 12 7 8 

7–10 years 9 6 8 

11–14 years 8 5 5 

 15 years 11 9 12 

Others 1 0 1 

Missing data 0 0 0 

Total 61 38 40 

Duties S4 teacher 44 33 35 

SBA School-

coordinator 

12 8 7 

SBA Group-

coordinator 

2 2 2 

14 

14 



  

 

  

   

    

     

    

 

 

            

           

              

               

                

              

               

    

 

               

 
   

   

    

   

   

   

    

     

    

     

    

     

 

 

    

 

 

    

               

               

           

          

HKCE-English 

oral examiner 

7 4 7 

Others 1 0 0 

Missing item(s) 0 0 0 

Total 61 38 40 

Table 3.4 presents the teacher demographic information according to the medium of 

instruction of the school in which they worked and the school’s general geographic 

location. Substantially more teachers from CMI schools were lost from the study as a 

result of the introduction of the options system, due to the fact that many CMI schools 

(four out of five) decided to defer the implementation of SBA. A large number of schools 

from the New Territories (three out of five) were lost for the same reason. Detailed 

information on teachers’ reports of the reasons for their school’s choice of option is given 

in Table 3.5. 

Table 3.4: Teacher demographic information by MOI and location in Rounds 1, 2 and 3 

No. of Teachers 

in Round 1 

No. of Teachers 

in Round 2 

No. of Teachers 

in Round 3 

MOI 

CMI 37 18 25 

EMI 24 20 15 

Total 61 38 40 

Geographical 

Location 

Hong Kong 15 15 8 

Kowloon 24 18 18 

New Territories 22 5 14 

Total 61 38 40 

3.2 Choice of Option 

Six of the nine participating schools remaining in the study after the choice of option 

reported that they had chosen Option 1, while three had chosen Option 2. Table 3.5 shows 

that the strongest reason for choice of option was “teachers’ preference” followed by 

“students’ readiness” and “teachers’ readiness”. Students’ readiness was also highlighted 

15
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by the high response to “concern about students’ levels of performance in previous SBA”. 

The least frequent reason given was “linking to decisions about Chinese SBA”. 

Interestingly, the next-lowest reason was “lack of trust in the assessment system”, which 

was very encouraging for the HKEAA and the HKU development team. 

Table 3.5: Teachers’ views on factors influencing the school’s choice of options 

(Question in Round 2 and 3 only) (Round 2: N = 38) (Round 3: N = 40) 

15. I think the most important reasons for my 

school’s choice were ... 

N Mean SD N Mean SD 

15a. readiness of teachers 36 4.67 0.894 40 4.58 0.958 

15b. readiness of students 37 4.73 0.871 40 4.53 0.877 

15c. preference of teachers 37 4.78 0.821 40 4.60 0.841 

15d. preference of students 37 4.11 1.197 40 4.20 0.883 

15e. parents’ opinions 36 3.25 1.131 40 3.50 1.013 

15f. curriculum planning 37 4.14 1.084 40 4.30 0.791 

15g. resources/support 37 4.11 1.350 39 4.54 0.854 

15h. workload/burden of teachers 37 3.86 1.437 40 4.33 1.289 

15i. workload/burden of students 36 3.97 1.253 40 3.93 1.207 

15j. concern about students’ levels of 

performance in previous SBA tasks 

36 4.39 1.225 39 4.36 0.959 

15k. fairness-related concerns 36 4.33 1.171 40 4.20 1.159 

15l. lack of trust in the assessment system 37 3.08 1.362 40 3.68 1.248 

15m. linking to decisions about Chinese SBA 37 2.32 1.203 39 2.95 1.169 

3.3 Descriptive Data of Students in the Study 

Table 3.6 shows that, despite the attrition in student numbers, the data balance remained 

about the same throughout the study. Students got older and there was movement 

between schools but, due to the large sample size, meaningful analyses could still be 

obtained. However, the introduction of the three-year phase-in period for implementing 

SBA in 2006 resulted in a significant loss in numbers from Band 3 schools, as many of 

these chose Option 3. 
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Table 3.6: Student demographic information in Rounds 1 to 3 

No. of Students 

in Round 1 

No. of Students 

in Round 2 

No. of Students 

in Round 3 

Sex 

Male 1283 968 886 

Female 900 611 540 

Missing item(s) 19 5 4 

Total 2202 1584 1430 

Age 

 14 7 2 2 

15 1149 435 2 

16 651 791 664 

17 231 213 509 

 18 129 125 246 

Missing item(s) 35 18 7 

Total 2202 1584 1430 

School 

Banding 

Band 1 591 490 456 

Band 2 661 535 477 

Band 3 950 559 497 

Missing item(s) 0 0 0 

Total 2202 1584 1430 

Tables 3.7 and 3.8 show the same phenomenon with regard to the sharp drop in the 

number of schools in the New Territories and CMI schools participating after Round 1. 

These figures basically reveal the withdrawal of Band 3 schools in the New Territories. 

Table 3.7: Student demographic information by MOI and location in Rounds 1, 2 and 3 

No. of Students 

in Round 1 

No. of Students 

in Round 2 

No. of Students 

in Round 3 

MOI 

CMI 1417 899 799 

EMI 785 685 631 

Missing data 0 0 0 

Total 2202 1584 1430 

Geographical 

Location 

Hong Kong 491 378 304 

Kowloon 937 832 801 
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New Territories 774 374 325 

Missing data 0 0 0 

Total 2202 1584 1430 

Table 3.8: Student demographic information by mother tongue in Rounds 1, 2 and 3 

No. of Students 

in Round 1 

No. of Students 

in Round 2 

No. of Students 

in Round 3 

Mother tongue 

Cantonese 2106 1544 1370 

Putonghua 23 9 15 

English 15 8 6 

Other 4 10 6 

Missing data 54 13 33 

Total 2202 1584 1430 

4. Analysis of Questionnaire Survey Data 

In each round of data collection, teachers responded to six sets of standardised questionnaire 

items, submitted additional written comments, were interviewed in small groups and 

provided copies of all their assessment material, including, in most cases, videos of SBA 

assessment being undertaken by their students. The questionnaire item groups and the results 

over time are shown below. 

4.1 Teachers’ Questionnaire Results 

4.1.1 Overall Attitude 

The raw numbers and means of teachers’ overall responses to the six sets of questions 

relating to SBA are reported in Tables 4.1 to 4.5. Table 4.1 shows a generalised mean for 

all items in each of the six sets
3
. 

3 
It must first be noted that small changes in these mean scores cannot be considered meaningful, not only 

due to conflation of multiple items into a grand mean score, but also to the small size of the sample 

(inevitably fixed to the small scale of the study), and to the instability in the number of teachers and the 

changes in the precise membership of the cohort over time. 
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Table 4.1: Teachers’ overall attitudes towards SBA 

Round 1 Round 2 Round 3 

N Mean N Mean N Mean 

Table 4.2: Teachers’ views on their 

preparation for SBA 
61 3.62 38 4.16 40 4.10 

Table 4.3: Teachers’ views on their 

school’s preparation for SBA 
60 3.43 38 3.67 40 3.83 

Table 4.4: Teachers’ views on the 

implementation of SBA 
60 3.88 38 4.32 40 4.20 

Table 4.5: Teachers’ views on the 

potential problems of SBA 
60 4.40 38 4.26 40 3.81 

Table 4.6: Teachers’ views on the 

effects of SBA on students 
60 3.50 38 4.04 40 3.87 

Table 4.7: Teachers’ views on the 

effects of SBA on teachers 
60 3.44 37 3.69 40 3.72 

Note: In Table 4.1, an average mean score was used for each scale (i.e., the sum was divided by the number 

of the individual items in that scale). As two additional questions were added in the questionnaires for 

Rounds 2 and 3, the item numbering in Round 1 questionnaires is different from that in Rounds 2 and 3 

from this section onward (e.g., Item 14 in the first round of teacher questionnaires becomes item 16 in the 

second and third rounds). The wording in some sections of the Round 3 questionnaires was also changed to 

reflect the status of progress (e.g., 17a/19a. “some teachers may not follow the official guidelines properly 

when conducting School-based Assessment in their classrooms” was changed to “some teachers do not 

follow the official guidelines properly when conducting School-based Assessment in their classrooms”). 

In general, between Round 1 and Round 2, teachers’ views became considerably more 

positive on the first set of items (Table 4.2) regarding their own readiness for 

implementing SBA English. Such an attitude shift is fundamental to implementing any 

education reform. Table 4.3 shows a gradual improvement in teachers’ view of their own 

school’s readiness for implementing SBA English, although generally this view remained 

neutral, rather than truly positive. The progressive drop in the average mean scores over 

the three rounds for the fourth set of data (Table 4.5: Teacher’s views on potential 

problems with SBA) indicates that teachers increasingly saw fewer problems and were 

therefore more positive. In the remaining three areas, the data shows an overall peak in 

positive responses in Round 2, but seems to reach a plateau in Round 3. This is a 

common phenomenon during the implementation of a new educational innovation, where 

initial suspicion is replaced by early enthusiasm and followed by a reality check. Only 

when implementation has been fully established will the long-term level of acceptance of 

the assessment innovation become apparent. 
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4.1.2 Teachers’ Preparation 

Table 4.2 shows that teachers’ confidence in their understanding of and preparation for 

SBA grew steadily over the study period, with the largest gain in the period occurring 

between Round 1 and Round 2. 

Table 4.2: Teachers’ views on their preparation for SBA 

14/16. I think that I … 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

14a/16a. have a good 

understanding of the schedule, 

content and processes of SBA 

61 3.90 1.150 38 4.47 1.084 40 4.60 1.008 

14b/16b. have a good 

understanding of the 

underlying assessment 

philosophy of SBA 

61 3.98 1.072 38 4.61 .946 40 4.68 .859 

14c/16c. have had sufficient 

opportunity to attend 

professional development on 

SBA 

61 3.90 1.221 38 4.32 1.016 40 4.15 1.122 

14d/16d. have had sufficient 

opportunity to discuss SBA 

with other teachers 

61 3.77 1.101 38 4.24 1.195 40 4.22 1.050 

14e/16e. have had sufficient 

opportunity to develop and/or 

adapt SBA tasks for my 

students 

61 3.39 1.021 38 4.21 1.094 40 4.10 1.150 

14f/16f. have had sufficient 

opportunity to discuss the 

processes and scoring criteria 

for SBA with my students 

61 3.61 1.037 37 4.24 1.011 40 4.20 .939 

14g/16g. have sufficient 

knowledge, skills and 

confidence to do the 

assessments properly 

61 3.82 1.204 38 4.55 .950 40 4.45 1.037 

14h/16h. am able to give 

sufficient feedback to students 
61 4.03 .999 38 4.68 .809 40 4.40 1.033 

*14i/16i. need additional time 

(e.g., lunch time, after school) 

to implement SBA properly 

61 4.80 1.209 38 4.89 1.467 40 4.90 1.057 

Note: * This item should be read with a LOW mean indicating a positive tendency 

20 
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This increase in confidence was to be expected as the bulk of professional development 

for most teachers occurred between Rounds 1 and 2. The slight drop in their feeling that 

they had sufficient opportunities to attend professional development on SBA was 

understandable given that most teachers in the study took the HKU Professional 

Development (PD) course offered by the SBA Consultancy Team during the early stages 

of implementation and additional PD opportunities (e.g., those offered by the EDB) were 

limited. There was also some sign that teachers felt they had limited ability to develop 

their own SBA tasks; similar comments were found in the early stages of the teachers’ 

written comments but by the final round only one such concern was expressed. 

4.1.3 Schools’ Preparation 

Table 4.3 shows that teachers were, in general, less satisfied with their school’s 

preparedness and effectiveness in implementing SBA than they were with their own 

preparation. They were, however, increasingly satisfied that their “school [had] given 

parents and students enough information about SBA” (15e/17e), although this may have 

resulted from the strong information campaign by the HKEAA, rather than information 

provided by the schools themselves. Their views on the school’s provision of technical 

support also became noticeably more positive, as did their view that the school “[had] 

given teachers sufficient meeting time to plan and discuss student assessments”. On 

several items in this section, however, teachers’ views remained only slightly above a 

neutral level, reflecting the fact that many perceived a lack of understanding of the goals 

and values of SBA at the administrator level (i.e., among Panel Chairs or Principals). 

Table 4.3: Teachers’ views on their school’s preparation for SBA 

15/17. Our school … 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

15a/17a. has collected 

sufficient books for SBA 
61 3.69 1.246 38 3.97 1.174 40 3.68 .997 

15b/17b. has collected 

sufficient non-print 

materials for SBA 

61 3.51 1.192 38 3.74 1.309 40 3.60 .982 
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15c/17c. has collected 

sufficient resource material 

and references about SBA 

for teachers 

61 3.34 .0964 38 3.58 1.244 40 3.70 .992 

15d/17d. has suitable 

recording equipment for 

SBA 

60 3.78 1.263 38 3.68 1.472 40 3.90 1.236 

15e/17e. has given parents 

and students enough 

information about SBA 

60 3.28 1.166 38 3.89 1.181 40 4.08 .888 

15f/17f. has made 

appropriate timetabling 

arrangements for SBA 

61 3.38 1.356 38 3.53 1.409 40 3.80 1.067 

15g/17g. has provided 

sufficient technical support 

for SBA 

60 3.40 1.108 38 3.42 1.518 40 3.95 .986 

15h/17h. has given teachers 

sufficient meeting time to 

plan and discuss student 

assessments 

60 3.35 1.055 38 3.58 1.328 40 3.98 .891 

15i/17i. has established 

effective arrangements to 

monitor and evaluate the 

implementation of SBA 

60 3.18 .965 38 3.63 1.195 40 3.78 1.000 

4.1.4 Implementation 

Table 4.4 shows that the rise in teachers’ belief in their ability to integrate SBA into their 

regular curriculum was not completely maintained. In general, average mean scores 

increased from Round 1 to Round 2 but then dropped slightly from Round 2 to Round 3. 

One possible explanation for this is the fact that individual teachers in Hong Kong have 

very little control over the curriculum or the teaching timetable, whereas effective use of 

SBA is best done in a context where teachers themselves can integrate aspects of learning 

and make student- and class-centred decisions about the priorities and focus of teaching 

activities from day to day. Nevertheless, it was encouraging that teachers by and large 

maintained their positive feeling that students should have more than one opportunity to 

be assessed (16b/18b), and that their confidence in the students’ ability to make their own 

video and audio recordings increased (16g/18g). 
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Table 4.4: Teachers’ views on the implementation of SBA 

16/18. I think that … 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

16a/18a. students’ speaking 

skills can be assessed well 

in the normal classroom 

60 3.35 1.162 37 3.84 1.093 40 3.78 1.230 

16b/18b. it is good that 

students have more than 

one opportunity to be 

assessed 

60 4.27 1.233 38 4.71 1.113 40 4.63 .868 

16c/18c. SBA can be 

incorporated into the 

regular curriculum 

59 3.63 1.244 38 4.24 1.149 40 4.05 1.176 

16d/18d. SBA will result in 

fair judgements of each 

student’s level of speaking 

skill 

60 3.35 1.273 38 4.08 1.148 40 3.78 1.074 

16e/18e. meetings of all 

teachers involved in SBA at 

the school level are 

essential 

60 4.42 1.046 38 4.63 .970 40 4.53 .933 

16f/18f. meetings of SBA 

coordinators across a range 

of schools are essential 

60 4.20 1.232 37 4.57 .987 40 4.28 1.037 

16g18g. students can make 

adequate video or audio 

recordings of SBA 

59 3.47 1.278 38 4.11 1.203 39 4.10 1.021 

16h/18h. the statistical 

moderation of SBA scores 

by the HKEAA is essential 

59 4.31 1.263 36 4.39 .994 39 4.41 1.069 

4.1.5 Potential Problems 

Table 4.5 shows that all means fell over time, indicating that teachers’ perceptions of 

potential problems with SBA decreased. This was also the case for item 17c/19c (“the 

effectiveness of SBA will be undermined by the tutoring and coaching culture in Hong 

Kong”), which peaked in Round 2 but fell noticeably in Round 3. The drop in the mean 

score for items 17/19e (“teachers may not have the knowledge and skills to implement 

SBA properly”) and 17/19f (“students and parents may not trust teachers’ assessments”) 

were particularly encouraging, and indicated that fewer teachers perceived these concerns 
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items. For instance, teachers lost some confidence in the ability of SBA to help students

become more independent learners (18c/20c), and in its ability to challenge students with

higher levels of English proficiency (18d/20d).

Nevertheless, it is important to note that, in all areas apart from 18d/20d, teachers were

more positive in Round 3 than in Round 1. It is particularly encouraging that teachers

remained positive that SBA would help shy or nervous students gain higher marks

(18e/20e: mean 3.20 in Round 1 and mean 3.70 in Round 3), and were substantially less

likely to agree that SBA would disadvantage students with lower speaking skills (18h/20h:

mean 4.12 in Round 1 down to 3.31 in Round 2). It is also important that, after two years

of implementation, teachers had come to believe that SBA was less likely to increase

students’ workload (from 4.60 to 3.93 between Rounds 1 and 3) or make students more

nervous (from 3.92 to 3.33 between Rounds 1 and 3).

Again, the rapid rise in positive responses between Rounds 1 and 2 may have been due to

a surge of early enthusiasm, in part due to the professional excitement of a new

experience, and in part due to the degree of professional development, involvement and

attention the teachers experienced. A ‘plateau effect’ is a normal phenomenon as an

innovation beds in, and the views of teachers must be followed over a substantially

longer period if long-term attitudes and effects are to be assessed. The questionnaire

results may have also been affected by the timing of the third round of the questionnaires,

which took place immediately before the HKCEE exams, when teachers may have felt

most anxious about their students’ performance.

Table 4.6: Teachers’ views on the effects of SBA on students

Round 1 Round 2 Round 3
18/20. I think that SBA …

N Mean SD N Mean SD N Mean SD

18a/20a. will help improve students’

reading skills
60 3.68 1.200 38 4.13 1.119 40 3.98 1.291

18b/20b. will help improve

students’ speaking skills
60 4.05 1.241 38 4.84 .754 40 4.20 1.244

18c/20c. will help students become

more independent learners
60 3.73 1.087 38 4.24 .943 40 3.80 1.181

  

              

             

          

 

          

      
     

         

     

    

     

  

         

     

    

 

         

     

      

      

         

      

  

     

         

      

     

  

         

     

    
         

     

     

 

         

 

 

    

                 

              

                

                

          

                 

                

  

               

             

      

 

            

              

             

                

            

                   

              

               

           

 

                 

              

             

             

              

             

                

             

     

 

           

      
      

         

     

  
         

    

   
         

     

   
         

to be problematic. It was also very encouraging that, despite a rise in concern about 

memorisation in Round 2, by Round 3, teachers were less concerned that students would 

be able to memorise and reproduce performances for SBA (17d/19d). 

Table 4.5: Teachers’ views on the potential problems of SBA 

17/19. I think that … 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

17a/19a. some teachers may not 

follow the official guidelines 

properly when conducting SBA in 

their classrooms 

60 4.33 .914 37 4.08 1.299 39 3.46 1.166 

17b/19b. there is too much 

administrative work involved in 

SBA 

60 5.17 .924 38 4.89 .924 40 4.83 1.083 

17c/19c. the effectiveness of SBA 

will be undermined by the tutoring 

and coaching culture in Hong Kong 

60 4.42 1.109 38 4.55 1.108 39 4.26 1.093 

17d/19d. students may be able to 

memorise responses/performances 

and reproduce them for SBA 

60 4.38 1.303 37 4.54 1.070 40 4.13 1.114 

17e/19e. teachers may not have the 

knowledge and skills to implement 

SBA properly 

60 4.02 1.049 38 3.82 1.062 40 3.28 1.132 

17f/19f. students and parents may 

not trust teachers’ assessments 
60 3.98 1.359 38 3.82 1.291 40 2.80 1.265 

17g/19g. teachers will have trouble 

integrating SBA into their regular 

teaching 

60 4.52 1.127 38 4.13 1.095 40 3.88 1.305 

4.1.6 Effects on Students 

Table 4.6 shows the change in teachers’ views on the effects of SBA on students over the 

course of implementation. In this case, the data profile was different from that of the 

other data sets, with the most positive responses from teachers in Round 2 and a fall in 

positive responses on all items in Round 3. Even though the mean score for item 18b/20b, 

regarding teachers’ confidence that SBA would “help improve students’ speaking skills”, 

rose sharply between Rounds 1 and 2 (from 4.05 to 4.84, with a much smaller SD in 

Round 2), it fell sharply in Round 3 (to 4.20). Similar patterns were also found for other 
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items. For instance, teachers lost some confidence in the ability of SBA to help students 

become more independent learners (18c/20c), and in its ability to challenge students with 

higher levels of English proficiency (18d/20d). 

Nevertheless, it is important to note that, in all areas apart from 18d/20d, teachers were 

more positive in Round 3 than in Round 1. It is particularly encouraging that teachers 

remained positive that SBA would help shy or nervous students gain higher marks 

(18e/20e: mean 3.20 in Round 1 and mean 3.70 in Round 3), and were substantially less 

likely to agree that SBA would disadvantage students with lower speaking skills (18h/20h: 

mean 4.12 in Round 1 down to 3.31 in Round 2). It is also important that, after two years 

of implementation, teachers had come to believe that SBA was less likely to increase 

students’ workload (from 4.60 to 3.93 between Rounds 1 and 3) or make students more 

nervous (from 3.92 to 3.33 between Rounds 1 and 3). 

Again, the rapid rise in positive responses between Rounds 1 and 2 may have been due to 

a surge of early enthusiasm, in part due to the professional excitement of a new 

experience, and in part due to the degree of professional development, involvement and 

attention the teachers experienced. A ‘plateau effect’ is a normal phenomenon as an 

innovation beds in, and the views of teachers must be followed over a substantially 

longer period if long-term attitudes and effects are to be assessed. The questionnaire 

results may have also been affected by the timing of the third round of the questionnaires, 

which took place immediately before the HKCEE exams, when teachers may have felt 

most anxious about their students’ performance. 

Table 4.6: Teachers’ views on the effects of SBA on students 

18/20. I think that SBA … 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

18a/20a. will help improve students’ 

reading skills 
60 3.68 1.200 38 4.13 1.119 40 3.98 1.291 

18b/20b. will help improve 

students’ speaking skills 
60 4.05 1.241 38 4.84 .754 40 4.20 1.244 

18c/20c. will help students become 

more independent learners 
60 3.73 1.087 38 4.24 .943 40 3.80 1.181 
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school resources to support increased reading and viewing in English integrated across

the curriculum. Open collaboration between teachers with the same school panel should

also be further encouraged, not only during the assessable SBA period but throughout all

secondary years.

More encouraging was the relatively greater growth in teachers’ self-efficacy (i.e., their

personal, internal willingness to “think of assessment in a new perspective” (19/21e)),

and the drop in mean on 19g/21g (“will increase teachers’ workload”), from an extremely

high 5.67 to 4.83. The latter is especially significant, given that this was originally one of

the major concerns about the implementation of SBA.

Table 4.7: Teachers’ views on the effects of SBA on teachers

Round 1 Round 2 Round 3
19/21. I think that SBA …

N Mean SD N Mean SD N Mean SD

19a/21a. will encourage teachers

to implement assessment for

learning

59 3.53 1.056 38 3.87 .963 39 3.82 1.048

19b/21b. will encourage teachers

to promote extensive reading
60 3.87 1.081 38 4.05 1.038 40 4.10 1.057

19c/21c. will encourage more

professional sharing within

schools

60 3.93 1.071 38 4.05 .985 40 4.08 1.141

19d/21d. will encourage more

professional sharing across

schools

60 3.83 1.137 37 3.89 .966 40 3.83 1.130

19e/21e. will encourage teachers

to think of assessment in a new

perspective (e.g., to plan for

self/peer and other alternative

assessment activities)

60 3.80 .935 37 4.11 1.100 40 4.18 1.059

19f/21f. will provide other

professional development

opportunities for teachers

60 3.82 1.112 36 4.03 1.000 40 3.88 1.202

*19g/21g. will increase teachers’

workload
60 5.67 .629 36 5.19 .951 40 4.82 1.279

Note: * This item should be read with a LOW mean indicating positive tendency

  

    

      

  

         

      

    
         

      

    

      

 

         

     

     

 

         

   

     
         

     

    

      

  

         

     

    

 

         

     

      

   

         

    

 
         

    

  
         

 

               

 

 

    

               

               

         

            

               

              

         

  

          

            

            

   

 

            

            

              

               

         

 

           

      
      

         

    

    

 

         

    

    
         

    

   

 

         

    

   

 

         

    

       

     

    

  

         

    

  

   

         

    

 
         

 

              

 

 

18d/20d. will challenge students 

with higher speaking skills to their 

full extent 

59 4.17 1.085 38 4.61 .855 40 4.15 1.252 

18e/20e. will help shy or nervous 

students gain higher marks 
60 3.20 1.246 38 3.97 1.026 40 3.70 1.203 

18f/20f. will provide students with a 

more natural assessment experience 

than the current CE English oral 

exam 

60 3.65 1.287 37 4.14 1.251 40 3.95 1.218 

18g/20g. will motivate students and 

give them an interesting assessment 

experience 

60 3.57 1.110 38 4.18 1.159 40 3.90 1.081 

*18h/20h. will disadvantage 

students with lower speaking skills 
60 4.12 1.367 38 3.55 1.201 39 3.31 1.301 

18i/20i. will give a fairer 

assessment of students’ speaking 

ability than the current CE English 

oral exam 

60 3.37 1.178 38 4.16 1.151 39 3.79 1.196 

18j/20j. will help identify student 

strengths and weaknesses in 

speaking 

60 3.88 1.121 37 4.38 .893 40 4.03 1.000 

*18k/20k. will have a negative 

effect on students’ attitudes to using 

the English language 

60 3.10 1.100 38 2.92 1.171 40 2.65 1.099 

*18l/20l. will increase students’ 

workload 
60 4.60 1.238 38 4.16 1.263 40 3.93 1.248 

*18m/20m. will make students 

more nervous 
59 3.92 1.236 38 3.47 1.310 40 3.33 1.289 

Note: * These items should be read with a LOW mean indicating positive tendency 

4.1.7 Effects on Teachers 

Table 4.7 shows a modest change in teachers’ views on the effects of SBA on themselves 

and other teachers, with just a slight improvement in their perceptions of SBA’s ability to 

positively influence assessment for learning, extensive reading or professional sharing 

within and across schools. The patterns here imply that any new educational innovation 

needs care and maintenance, and that teachers in Hong Kong need to be convinced that 

the move towards SBA is a permanent one. To this end, there must be provision of 

consistent and high quality professional development opportunities, as well as further 
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school resources to support increased reading and viewing in English integrated across 

the curriculum. Open collaboration between teachers with the same school panel should 

also be further encouraged, not only during the assessable SBA period but throughout all 

secondary years. 

More encouraging was the relatively greater growth in teachers’ self-efficacy (i.e., their 

personal, internal willingness to “think of assessment in a new perspective” (19/21e)), 

and the drop in mean on 19g/21g (“will increase teachers’ workload”), from an extremely 

high 5.67 to 4.83. The latter is especially significant, given that this was originally one of 

the major concerns about the implementation of SBA. 

Table 4.7: Teachers’ views on the effects of SBA on teachers 

19/21. I think that SBA … 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

19a/21a. will encourage teachers 

to implement assessment for 

learning 

59 3.53 1.056 38 3.87 .963 39 3.82 1.048 

19b/21b. will encourage teachers 

to promote extensive reading 
60 3.87 1.081 38 4.05 1.038 40 4.10 1.057 

19c/21c. will encourage more 

professional sharing within 

schools 

60 3.93 1.071 38 4.05 .985 40 4.08 1.141 

19d/21d. will encourage more 

professional sharing across 

schools 

60 3.83 1.137 37 3.89 .966 40 3.83 1.130 

19e/21e. will encourage teachers 

to think of assessment in a new 

perspective (e.g., to plan for 

self/peer and other alternative 

assessment activities) 

60 3.80 .935 37 4.11 1.100 40 4.18 1.059 

19f/21f. will provide other 

professional development 

opportunities for teachers 

60 3.82 1.112 36 4.03 1.000 40 3.88 1.202 

*19g/21g. will increase teachers’ 

workload 
60 5.67 .629 36 5.19 .951 40 4.82 1.279 

Note: * This item should be read with a LOW mean indicating positive tendency 
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Table 4.8: Student overall attitudes towards SBA

Round 1 Round 2 Round 3

N Mean N Mean N Mean

Table 4.9 Students’ views on

their preparation for SBA
2196 3.22 1583 3.29 1428 3.82

Table 4.10 Students’ views on

their English teacher’s

preparation for SBA

2191 3.70 1581 3.66 1423 3.74

Table 4.11 Students’ views on

their school’s preparation for

SBA

2190 3.18 1579 3.30 1426 3.31

Table 4.12 Students’ views on

the structure and processes of

SBA

2183 3.63 1576 3.67 1423 3.67

Table 4.13 Students’ views on

the potential problems with SBA
2179 3.57 1577 3.68 1423 3.47

Table 4.14 Students’ views on

the effects of SBA on students
2178 3.23 1566 3.30 1419 3.29

4.2.2 Students’ Preparation

Table 4.9 indicates that the students’ perceptions of their understanding, knowledge and

opportunities in relation to SBA rose modestly but consistently. However, their sense of

the amount of feedback they received (4d) fell slightly in Round 3, the time when they

were most aware of the true assessment implications of the SBA programme. They also

reported that SBA took up more of their free time (4e) in Round 3, which was to be

expected in the run-up period to their examinations.

Table 4.9: Students’ views on their preparation for SBA

Round 1 Round 2 Round 34. I think that I ...

N Mean SD N Mean SD N Mean SD

4a. have a good understanding

of SBA
2198 3.18 1.112 1584 3.34 1.094 1429 3.45 1.116

4b. have had sufficient

opportunity to discuss SBA

with other students

2197 3.08 1.165 1584 3.22 1.147 1425 3.26 1.161
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4.1.8 Summary 

Analysis of the teacher questionnaire data over the three rounds of data collection 

suggests that the introduction of SBA to the HKCEE assessment was first met with 

concern and even distress among teachers. However, as the system began to mature, and 

as professional development opportunities and support materials were made more widely 

available, the views of many teachers became more positive, and by Round 2 there had 

been major positive changes in many aspects of teachers’ perceptions of English SBA. 

Nevertheless, in Round 3, which took place between April and May 2007, when teachers 

were focused more on examinations, some areas and some items sampled experienced 

small drops in the level of teachers’ agreement when compared with Round 2, indicating 

that SBA had not become sufficiently integrated into schools or English panels, and that 

there remained uncertainty in some teachers’ minds as to whether the implementation of 

SBA would actually become a permanent measure. 

4.2 Students’ Questionnaire Results 

As with the teacher questionnaires, each round of questionnaires required students to 

respond to six sets of items on a standardised questionnaire. The items closely mirrored 

those in the teacher questionnaire but were worded in simpler English to ensure 

comprehension. Students’ overall responses across the three rounds are shown below. 

4.2.1 Overall Attitude 

Table 4.8 shows that the students’ views on SBA were, in general, more stable than those 

of their teachers. The students remained neutral in almost all areas, although they were 

somewhat positive that their own and their teachers’ preparation for SBA was adequate. 

Such results are not surprising, as students tend to have an ‘in the moment’ perception of 

any education context and do not generally make comparative judgements between the 

innovation and former practices. 
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Table 4.8: Student overall attitudes towards SBA 

Round 1 Round 2 Round 3 

N Mean N Mean N Mean 

Table 4.9 Students’ views on 

their preparation for SBA 
2196 3.22 1583 3.29 1428 3.82 

Table 4.10 Students’ views on 

their English teacher’s 

preparation for SBA 

2191 3.70 1581 3.66 1423 3.74 

Table 4.11 Students’ views on 

their school’s preparation for 

SBA 

2190 3.18 1579 3.30 1426 3.31 

Table 4.12 Students’ views on 

the structure and processes of 

SBA 

2183 3.63 1576 3.67 1423 3.67 

Table 4.13 Students’ views on 

the potential problems with SBA 
2179 3.57 1577 3.68 1423 3.47 

Table 4.14 Students’ views on 

the effects of SBA on students 
2178 3.23 1566 3.30 1419 3.29 

4.2.2 Students’ Preparation 

Table 4.9 indicates that the students’ perceptions of their understanding, knowledge and 

opportunities in relation to SBA rose modestly but consistently. However, their sense of 

the amount of feedback they received (4d) fell slightly in Round 3, the time when they 

were most aware of the true assessment implications of the SBA programme. They also 

reported that SBA took up more of their free time (4e) in Round 3, which was to be 

expected in the run-up period to their examinations. 

Table 4.9: Students’ views on their preparation for SBA 

4. I think that I ... Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

4a. have a good understanding 

of SBA 
2198 3.18 1.112 1584 3.34 1.094 1429 3.45 1.116 

4b. have had sufficient 

opportunity to discuss SBA 

with other students 

2197 3.08 1.165 1584 3.22 1.147 1425 3.26 1.161 
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4.2.4 Schools’ Preparation

Table 4.11 shows that the change in students’ perceptions of their school’s level of

readiness was marginal. However, there was some improvement in their sense that the

resources for SBA existed, with the largest improvement being in terms of recording

equipment (6d). This was also reflected in a similar response from teachers.

Table 4.11: Students’ views on their school’s preparation for SBA

Round 1 Round 2 Round 3
6. I think that my school ...

N Mean SD N Mean SD N Mean SD

6a. has collected sufficient

books for SBA
2192 3.06 1.186 1580 3.10 1.151 1428 3.20 1.192

6b. has collected sufficient non-

print materials for SBA
2190 3.04 1.272 1580 3.09 1.224 1424 3.13 1.220

6c. has collected sufficient

resource material and

references about SBA for

teaching

2192 3.05 1.143 1577 3.16 1.095 1427 3.18 1.124

6d. has suitable recording

equipment for SBA
2181 3.66 1.331 1579 3.93 1.218 1422 3.90 1.238

6e. has given parents and

students enough information

about SBA

2190 2.97 1.194 1578 3.15 1.149 1426 3.15 1.169

6f. has made appropriate

timetabling arrangements for

SBA

2193 3.27 1.255 1581 3.36 1.251 1428 3.30 1.257

4.2.5 Structure and Process

The data in Table 4.12 shows the students’ perceptions of the structure and processes of

SBA, and also indicates little change. As it is unlikely that S4/S5 students would have a

high awareness of issues such as curriculum (7c) or fairness (7d), the most observable

changes were the increase in mean in their views on the possibility of speaking skills

being assessed well in the normal classroom (7a) and the possibility of making adequate

video or audio recordings (7f).

  

    

    

   

         

    

     

  

         

     

      

  

         

 

              

 

 

   

               

              

            

                 

               

             

        

 

           

      
     

         

    

     
         

      

     
         

     

     

    

 

 

         

      

   

 

         

      

    
         

  

   

             

            

            

           

 

          

      
       

         

    

   
         

    

    
         

    

   

    

 

         

    

   
         

     

   

  

         

    

   

 

         

 

 

    

               

               

              

               

              

      

 

 

 

4c. have sufficient knowledge, 

skills and confidence to 

undertake the assessments 

2195 2.94 1.188 1583 3.17 1.208 1428 3.18 1.172 

4d. have had sufficient 

feedback on my progress from 

the teacher 

2194 3.25 1.203 1583 3.35 1.185 1427 3.32 1.217 

*4e. need additional time (e.g., 

lunch time, after school) to do 

SBA properly 

2195 3.37 1.496 1582 3.63 1.466 1429 3.80 1.470 

Note: * This item should be read with a LOW mean indicating positive tendency. 

4.2.3 Teachers’ Preparation 

Table 4.10 shows students’ views on the preparedness of their teachers. On all items in 

this table there was little change in students’ perceptions, however, their feeling that their 

teachers were answering their questions about SBA (5e) improved slightly over time. 

Although it would have been good to see a higher mean score (by 2007, teachers had had 

18 months to learn about SBA and implement it, and to have their own questions 

answered), an in-depth qualitative study could uncover why it was that teachers were 

apparently still tentative or hesitant in answering students’ questions. 

Table 4.10: Students’ views on their English teacher’s preparation for SBA 

5. I think that ... 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

5a. my teacher understands 

what is required for SBA 
2193 4.04 1.304 1582 3.92 1.245 1426 4.02 1.247 

5b. my teacher knows how to 

select SBA tasks for me 
2190 3.77 1.211 1579 3.73 1.217 1425 3.76 1.215 

5c. my teacher has selected 

SBA tasks for other students 

according to their different 

needs/language 

abilities/interests 

2193 3.39 1.254 1581 3.34 1.226 1418 3.45 1.222 

5d. my teacher can assess my 

speaking language skills 

properly 

2191 3.81 1.215 1582 3.77 1.238 1426 3.82 1.218 

5e. my teacher has answered all 

my questions about SBA 
2188 3.49 1.262 1579 3.55 1.250 1421 3.64 1.247 
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4.2.4 Schools’ Preparation 

Table 4.11 shows that the change in students’ perceptions of their school’s level of 

readiness was marginal. However, there was some improvement in their sense that the 

resources for SBA existed, with the largest improvement being in terms of recording 

equipment (6d). This was also reflected in a similar response from teachers. 

Table 4.11: Students’ views on their school’s preparation for SBA 

6. I think that my school ... 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

6a. has collected sufficient 

books for SBA 
2192 3.06 1.186 1580 3.10 1.151 1428 3.20 1.192 

6b. has collected sufficient non-

print materials for SBA 
2190 3.04 1.272 1580 3.09 1.224 1424 3.13 1.220 

6c. has collected sufficient 

resource material and 

references about SBA for 

teaching 

2192 3.05 1.143 1577 3.16 1.095 1427 3.18 1.124 

6d. has suitable recording 

equipment for SBA 
2181 3.66 1.331 1579 3.93 1.218 1422 3.90 1.238 

6e. has given parents and 

students enough information 

about SBA 

2190 2.97 1.194 1578 3.15 1.149 1426 3.15 1.169 

6f. has made appropriate 

timetabling arrangements for 

SBA 

2193 3.27 1.255 1581 3.36 1.251 1428 3.30 1.257 

4.2.5 Structure and Process 

The data in Table 4.12 shows the students’ perceptions of the structure and processes of 

SBA, and also indicates little change. As it is unlikely that S4/S5 students would have a 

high awareness of issues such as curriculum (7c) or fairness (7d), the most observable 

changes were the increase in mean in their views on the possibility of speaking skills 

being assessed well in the normal classroom (7a) and the possibility of making adequate 

video or audio recordings (7f). 
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Table 4.13: Students’ views on the potential problems with SBA

Round 1 Round 2 Round 3
I think that ...

N Mean SD N Mean SD N Mean SD

8a. some teachers may not follow

the official guidelines properly

when conducting SBA in their

classrooms

2182 3.48 1.235 1578 3.55 1.242 1423 3.15 1.193

8b. there is too much

administrative work involved in

SBA

2180 3.99 1.278 1578 4.15 1.247 1424 4.09 1.269

8c. the effectiveness of SBA will

be undermined by the tutoring

and coaching culture in Hong

Kong

2174 3.45 1.354 1577 3.51 1.382 1421 3.52 1.429

8d. students may be able to

memorise responses/

performances and reproduce them

for SBA

2181 3.86 1.453 1577 4.04 1.410 1424 3.78 1.439

8e. teachers may not have the

knowledge and skills to

implement SBA properly

2180 3.51 1.215 1575 3.63 1.135 1421 3.16 1.178

8f. students and parents will not

trust teachers’ assessments
2174 3.11 1.352 1577 3.17 1.323 1423 3.07 1.304

8g. teachers will have trouble

integrating SBA into their regular

teaching

2184 3.59 1.249 1578 3.73 1.194 1423 3.49 1.224

4.2.7 Effects on Students

Table 4.14 shows the students’ perceptions of the effects that SBA would have on

themselves. The data in this table not only indicates that there was a continued rise in

students’ view that SBA would challenge students with higher speaking skills to their full 

extent (9d), but also that there was a continued drop in their concerns that SBA would

disadvantage students with lower speaking skills (9h) or make students more nervous

(9m). From these results, it can be assumed that most students felt that SBA was likely to

be beneficial for all of them.

  

           

      
     

         

     

      

 

         

       

      

 

         

     

    
         

      

    

    

         

     

      

   

         

     

     

 
         

 

 

  

             

            

               

          

               

              

              

  

 

 

 

 

 

 

  

          

      
    

         

      

    

     

 

         

     

    

 

         

      

     

     

 

         

      

  

    

  

         

      

    

   

         

      

   
         

     

     

 

         

 

 

    

              

               

             

              

            

               

     

 

 

 

Table 4.12: Students’ views on the structure and processes of SBA 

7. I think that ... 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

7a. students’ speaking skills can 

be assessed well in the normal 

classroom 

2185 3.28 1.135 1579 3.38 1.134 1425 3.41 1.133 

7b. it is good that students have 

more than one opportunity to be 

assessed 

2186 4.32 1.403 1578 4.29 1.347 1425 4.27 1.345 

7c. SBA can be incorporated 

into the regular curriculum 
2178 3.38 1.238 1571 3.42 1.242 1423 3.39 1.263 

7d. SBA will result in fair 

judgements of each student’s 

level of speaking skill 

2181 3.39 1.282 1575 3.35 1.292 1419 3.34 1.308 

7e. meetings of all teachers 

involved in SBA at the school 

level are essential 

2182 4.30 1.243 1577 4.34 1.205 1422 4.34 1.248 

7f. students can make adequate 

video or audio recordings for 

SBA 
2184 3.13 1.264 1578 3.24 1.277 1424 3.26 1.271 

4.2.6 Potential Problems 

Table 4.13 shows the students’ perceptions of the potential problems with SBA. A 

positive indication that SBA was being well conducted in classrooms is the fact that in 

the third round, after the completion of SBA, students were noticeably less likely to think 

that some teachers might not follow the proper guidelines in carrying out SBA (8a). 

Interestingly, in Round 3, while the average mean score of item 8c (“the effectiveness of 

SBA will be undermined by the tutoring and coaching culture in Hong Kong”) increased, 

students were less likely to feel that memorisation would be an effective preparation for 

SBA (8d). 
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Table 4.13: Students’ views on the potential problems with SBA 

I think that ... 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

8a. some teachers may not follow 

the official guidelines properly 

when conducting SBA in their 

classrooms 

2182 3.48 1.235 1578 3.55 1.242 1423 3.15 1.193 

8b. there is too much 

administrative work involved in 

SBA 

2180 3.99 1.278 1578 4.15 1.247 1424 4.09 1.269 

8c. the effectiveness of SBA will 

be undermined by the tutoring 

and coaching culture in Hong 

Kong 

2174 3.45 1.354 1577 3.51 1.382 1421 3.52 1.429 

8d. students may be able to 

memorise responses/ 

performances and reproduce them 

for SBA 

2181 3.86 1.453 1577 4.04 1.410 1424 3.78 1.439 

8e. teachers may not have the 

knowledge and skills to 

implement SBA properly 

2180 3.51 1.215 1575 3.63 1.135 1421 3.16 1.178 

8f. students and parents will not 

trust teachers’ assessments 
2174 3.11 1.352 1577 3.17 1.323 1423 3.07 1.304 

8g. teachers will have trouble 

integrating SBA into their regular 

teaching 

2184 3.59 1.249 1578 3.73 1.194 1423 3.49 1.224 

4.2.7 Effects on Students 

Table 4.14 shows the students’ perceptions of the effects that SBA would have on 

themselves. The data in this table not only indicates that there was a continued rise in 

students’ view that SBA would challenge students with higher speaking skills to their full 

extent (9d), but also that there was a continued drop in their concerns that SBA would 

disadvantage students with lower speaking skills (9h) or make students more nervous 

(9m). From these results, it can be assumed that most students felt that SBA was likely to 

be beneficial for all of them. 

33
 

33
 



  

           

      
      

         

     

  
         

     

  
         

     

   
         

     

      

 

         

      

    
         

      

   

     

   

         

     

    

  

         

    

    
         

       

     

     

         

     

    

 

         

      

     

 

         

    

 
         

     

 
         

 

              

 

 

 

Table 4.14: Students’ views on the effects of SBA on students 

I think that SBA ... 
Round 1 Round 2 Round 3 

N Mean SD N Mean SD N Mean SD 

9a. will help improve students’ 

reading skills 
2181 3.26 1.266 1570 3.38 1.226 1425 3.34 1.235 

9b. will help improve students’ 

speaking skills 
2185 3.56 1.321 1569 3.72 1.279 1424 3.66 1.280 

9c. will help students become 

more independent learners 
2185 3.30 1.258 1572 3.44 1.285 1422 3.35 1.252 

9d. will challenge students with 

higher speaking skills to their full 

extent 

2178 3.59 1.351 1568 3.71 1.340 1420 3.72 1.365 

9e. will help shy or nervous 

students gain higher marks 
2168 3.11 1.387 1564 3.17 1.370 1422 3.02 1.339 

9f. will provide students with a 

more natural assessment 

experience than the current CE 

English oral exam 

2179 3.42 1.329 1565 3.53 1.317 1419 3.50 1.331 

9g. will motivate students and 

give them an interesting 

assessment experience 

2180 3.17 1.353 1561 3.33 1.348 1420 3.24 1.292 

*9h. will disadvantage students 

with lower speaking skills 
2173 4.19 1.447 1569 4.18 1.380 1413 4.10 1.377 

9i. will give a fairer assessment of 

students’ speaking ability than the 

current CE English oral exam 

2176 3.37 1.247 1560 3.43 1.249 1420 3.39 1.269 

9j. will help identify students’ 

strengths and weaknesses in 

speaking 

2178 3.83 1.256 1565 3.83 1.244 1416 3.81 1.254 

*9k. will have a negative effect 

on students’ attitudes to using 

English 

2177 3.52 1.312 1562 3.54 1.281 1422 3.50 1.291 

*9l. will increase students’ 

workload 
2182 4.41 1.400 1570 4.43 1.350 1422 4.36 1.353 

*9m. will make students more 

nervous 
2166 4.51 1.420 1562 4.43 1.371 1403 4.34 1.379 

Note: * This item should be read with a LOW mean indicating positive tendency. 
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4.2.8 Summary 

Analysis of the student questionnaire data over the three rounds of data collection 

suggests that the introduction of school-based assessment to the HKCE English 

examination did not lead to any great concerns or any particular enthusiasm among 

students. Students’ strongest reaction in the early stages was concern for their teacher’s 

workload and their views regarding other areas seemed to closely reflect the responses 

reported by their teachers. However, whereas in Round 2 there were some noticeable 

positive changes in teachers’ thinking about English SBA, students’ attitudes remained 

fairly constant, and in general were in the middle range of the Likert scale, suggesting 

neutrality or undecidedness. The Round 3 questionnaires showed similar tendencies, 

although small changes in overall student attitudes could be noted in some areas and 

items. 

4.3 Findings of the Fourth Round Teacher Questionnaires 

The Round 4 questionnaire was sent to teachers after the results of statistical moderation 

within the schools had been announced. Interesting aspects of the follow-up data 

collection are highlighted below (the full set of Tables are given in Appendix 3). However, 

in looking at the results, it must be borne in mind that the sample size was small at that 

point, and that there had been many changes in teaching staff in the schools. 

Teachers’ views on SBA were followed up immediately after they had seen their students’ 

results after the HKEAA moderation. Due to a significant movement of teachers from the 

study schools during the summer of 2007, only 32 teachers could be surveyed, and in 

some cases these teachers were not those who had responded to earlier questionnaires. Of 

the 32 surveyed, only 26 reported that they had taught S4 in 2006/2007. Of these 26, 10 

reported that they used only group interaction for S4 SBA assessment and 16 reported 

that they used both group interaction and individual presentation. All 32 teachers had 

taught S5 in 2006/2007 and most of these reported teaching group and individual task-

types during that year. In the reportable SBA episodes, 15 teachers had used group and 

individual task types for S5, eight had used only individual presentation and six had used 

only group interaction. Three teachers did not enter any data. 
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Teachers’ views on their discussions with their students and the SBA arrangements within

their school were also quite positive in this final round (see Table VII a, b and c in

Appendix 3). They continued to agree somewhat that statistical moderation was

necessary (Table VII item d in Appendix 3), although the agreement dropped from a

mean of 4.41 in Round 3 to a mean of 4.19. They were less positive, however, about the

fairness, appropriateness and usefulness of the actual statistical moderation that they

experienced in the first full implementation (Table VII items e, f and g in Appendix 3,

mean scores 3.80–3.87).

Table 4.16 provides interesting data on teachers’ views on the problems of SBA. After

falling across the first three rounds, teachers’ concerns about other teachers following

official guidelines rose somewhat in Round 4. As there were no written comments that 

mentioned this aspect, it is unclear why this increase in concern occurred, but it is an area

that should be looked into in any follow-up study.

Table 4.16: Teachers’ views on the problems of SBA

Round 1 Round 2 Round 3 Round 4The extent to

which teachers

agree or disagree

with the

following

statements:

N Mean SD N Mean SD N Mean SD N Mean SD

Q17. I think

some teachers do

not follow the

official

guidelines

properly when

conducting SBA

in their

classrooms.

60 4.33 .914 37 4.08 1.299 39 3.46 1.166 32 3.78 1.211

Q18. I think the

effectiveness of

SBA is

undermined by

the tutoring and

coaching culture

in Hong Kong.

60 4.42 1.109 38 4.55 1.108 39 4.26 1.093 32 3.94 1.045

  

              

            

            

               

            

               

     

 

                

         

         

         

        

          

      

    

 

 

               

                

               

            

              

              

                

              

            

               

                 

            

              

               

    

  

             

                 

          

              

                  

          

               

    

 

              

           

           

                

        

 

 

         

           

  

   

  

 

 

            

   

   

   

 

 

  

  

  

 

            

    

  

  

  

   

  

   

            

Table 4.15 shows the views of the teachers who participated in the fourth round 

questionnaire on the results their students achieved in the HKCE English Speaking 

Component. The SBA marks for individual students were not reported as a separate 

component but as part of the Speaking Component. Over half of the small group of 

teachers surveyed in this round of questionnaires reported that their students’ results were 

as expected, while around a third of teachers reported that they were expecting a better 

Speaking Component result. 

Table 4.15: Teachers’ views on the results that their students achieved in the HKCE English Speaking 

Component (i.e., the reported score for Paper 3 + SBA) 

The results were ... Frequency Percent Valid Percent % 

the same as I expected 17 53.1 53.1 

better than I expected 5 15.6 15.6 

not as good as I expected 10 31.3 31.3 

Missing data 0 0 

Total 32 100.0 100.0 

In the final sharing session, after the release of the exam results, teachers were asked 

whether many of their students were absent from the Paper 3: Speaking exam. As a group 

they reported that there was a marked drop in the number of students choosing to be 

absent. However, this impression was not borne out by the questionnaire results, which 

showed a neutral mean score for this item. Teachers were also asked whether they 

thought the students taking the 2007 HKCE English Speaking Component (i.e., Paper 3 + 

SBA) performed better than the students in the previous year, who did the oral exam only. 

Again, teachers gave a positive response that was only marginally supported by the item 

result, which was slightly above a neutral level. This phenomenon shows how the 

specific makeup of a small group can influence a result. In this case, the sharing session 

was made up of a small group of teachers, some of whom left their schools before the 

Round 4 questionnaire was administered, and therefore may not have been included in 

the survey. Nevertheless, it was encouraging that the mean on the questionnaire item “I 

think SBA helped my students do better in the HKCE English Paper 3 speaking exam”, 

was slightly positive, at 3.94. 
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Teachers’ views on their discussions with their students and the SBA arrangements within 

their school were also quite positive in this final round (see Table VII a, b and c in 

Appendix 3). They continued to agree somewhat that statistical moderation was 

necessary (Table VII item d in Appendix 3), although the agreement dropped from a 

mean of 4.41 in Round 3 to a mean of 4.19. They were less positive, however, about the 

fairness, appropriateness and usefulness of the actual statistical moderation that they 

experienced in the first full implementation (Table VII items e, f and g in Appendix 3, 

mean scores 3.80–3.87). 

Table 4.16 provides interesting data on teachers’ views on the problems of SBA. After 

falling across the first three rounds, teachers’ concerns about other teachers following 

official guidelines rose somewhat in Round 4. As there were no written comments that 

mentioned this aspect, it is unclear why this increase in concern occurred, but it is an area 

that should be looked into in any follow-up study. 

Table 4.16: Teachers’ views on the problems of SBA 

The extent to Round 1 Round 2 Round 3 Round 4 

which teachers 

agree or disagree 

with the 

following 

statements: 

N Mean SD N Mean SD N Mean SD N Mean SD 

Q17. I think 

some teachers do 

not follow the 

official 

guidelines 

properly when 

conducting SBA 

in their 

classrooms. 

60 4.33 .914 37 4.08 1.299 39 3.46 1.166 32 3.78 1.211 

Q18. I think the 

effectiveness of 

SBA is 

undermined by 

the tutoring and 

coaching culture 

in Hong Kong. 

60 4.42 1.109 38 4.55 1.108 39 4.26 1.093 32 3.94 1.045 
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Helps shy or

nervous students

gain higher

marks.

60 3.20 1.246 38 3.97 1.026 40 3.70 1.203 32 4.03 1.307

Disadvantages

students with

lower speaking

skills.

60 4.12 1.367 38 3.55 1.201 39 3.31 1.301 32 3.09 1.329

Gives a fairer

assessment of

students’

speaking ability

than the current

HKCE English

Paper 3 speaking

exam.

60 3.37 1.178 38 4.16 1.151 39 3.79 1.196 32 3.75 1.414

Table 4.18 shows that responses for item d (“encourages more professional sharing

within schools”), continued to improve, rising to 4.22 in Round 4, having risen gradually

and consistently since Round 1. Many research studies have shown that activities that

bring teachers together for meaningful sharing about their work are generally accepted in

schools and, over time, have a positive effect on teachers’ daily practice (Krajcik et al.

1994; Hargreaves 1994; Garet et al. 2001).

Table 4.18: Teachers’ views on the effects of SBA on teachers

Round 1 Round 2 Round 3 Round 4The extent to

which teachers

agree or disagree

with the

following

statements:

N Mean SD N Mean SD N Mean SD N Mean SD

Encourages me

to implement

assessment for

learning.

59 3.53 1.056 38 3.87 .963 39 3.82 1.048 32 3.91 1.146

Encourages me

to promote

extensive

reading.

60 3.87 1.081 38 4.05 1.038 40 4.10 1.057 32 4.09 1.254

  

   

 

 

 

  

  

  

            

   

  

   

  

 

            

 

 

             

            

          

         

                

             

       

 

               

           

           

                  

 

           

           

  

   

  

 

 

            

 

  

  

    

 

            

  

   

  

  

 

            

 

  

  

 

            

   

  

 

  

   

  

   

 

            

 

 

 

           

              

            

           

              

       

 

           

           

  

   

  

 

 

            

  

  

  

 

            

  

  

 

 

            

Q19. I think 

students 

memorise 

responses/ 

performances and 

reproduce them 

for SBA. 

60 4.38 1.303 37 4.54 1.070 40 4.13 1.114 32 4.19 1.176 

Q20. I think 

students and 

parents do not 

trust teachers’ 

assessments. 

60 3.98 1.359 38 3.82 1.291 40 2.80 1.265 31 3.06 1.063 

More positively, teachers concerns about the negative effects of the tutorial school culture 

gradually decreased, although a certain amount of anxiety clearly remained, and teachers 

continued to think that some students memorised and reproduced performances. However, 

it was encouraging that teachers remained somewhat positive that parents and students 

trusted their assessments (shown by the lower mean in Round 3 and a small drop in 

Round 4). It is important that these significant stakeholders have trust in the system, in 

order for teachers to successfully implement SBA. 

Table 4.17 shows that teachers’ views on the effect of SBA on higher proficiency students 

remained almost stable (4.19 compared to 4.15 in Round 3), but encouragingly teachers 

were noticeably less concerned that SBA would disadvantage lower proficiency students 

(from 4.12 in Round 1 to 3.31 in Round 3, and down to 3.09 in the final round). 

Table 4.17: Teachers’ views on the effects of SBA on students 

The extent to Round 1 Round 2 Round 3 Round 4 

which teachers 

agree or disagree 

with the 

following 

statements: 

N Mean SD N Mean SD N Mean SD N Mean SD 

Challenges 

students with 

higher speaking 

skills to their full 

extent. 

59 4.17 1.085 38 4.61 .855 40 4.15 1.252 32 4.19 1.306 
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Helps shy or 

nervous students 

gain higher 

marks. 

60 3.20 1.246 38 3.97 1.026 40 3.70 1.203 32 4.03 1.307 

Disadvantages 

students with 

lower speaking 

skills. 

60 4.12 1.367 38 3.55 1.201 39 3.31 1.301 32 3.09 1.329 

Gives a fairer 

assessment of 

students’ 

speaking ability 

than the current 

HKCE English 

Paper 3 speaking 

exam. 

60 3.37 1.178 38 4.16 1.151 39 3.79 1.196 32 3.75 1.414 

Table 4.18 shows that responses for item d (“encourages more professional sharing 

within schools”), continued to improve, rising to 4.22 in Round 4, having risen gradually 

and consistently since Round 1. Many research studies have shown that activities that 

bring teachers together for meaningful sharing about their work are generally accepted in 

schools and, over time, have a positive effect on teachers’ daily practice (Krajcik et al. 

1994; Hargreaves 1994; Garet et al. 2001). 

Table 4.18: Teachers’ views on the effects of SBA on teachers 

The extent to Round 1 Round 2 Round 3 Round 4 

which teachers 

agree or disagree 

with the 

following 

statements: 

N Mean SD N Mean SD N Mean SD N Mean SD 

Encourages me 

to implement 

assessment for 

learning. 

59 3.53 1.056 38 3.87 .963 39 3.82 1.048 32 3.91 1.146 

Encourages me 

to promote 

extensive 

reading. 

60 3.87 1.081 38 4.05 1.038 40 4.10 1.057 32 4.09 1.254 
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Encourages me 

to think of 

assessment in a 

new perspective 

(e.g., to plan for 

self/peer and 

other alternative 

assessment 

activities). 

60 3.80 .935 37 4.11 1.100 40 4.18 1.059 32 3.97 1.231 

Encourages more 

professional 

sharing within 

schools. 

60 3.93 1.071 38 4.05 .985 40 4.08 1.141 32 4.22 1.039 

Encourages more 

professional 

sharing across 

schools. 

60 3.83 1.137 37 3.89 .966 40 3.83 1.130 32 4.06 0.982 

5. Analysis of Qualitative Data 

This section highlights the most salient patterns in the open-ended comments across the 

three rounds of questionnaires and the interviews conducted with teachers, students, 

administrators and parents. It also illustrates the changes in perceptions that took place 

during the two-year study period in the following areas: 

• general attitude towards SBA and its impact on the teaching and learning process, 

• technical aspects of SBA implementation and related administration, 

• students’ learning, 

• cheating and fairness, 

• effect on workload, and 

• attitude towards technology. 

5.1 Changes in General Attitude towards SBA and its Impact on the Teaching and 

Learning Process 

As expected, many teachers expressed negative feelings towards SBA at the beginning of 

this study. However, during the course of implementation, teachers’ attitudes began to 

change and by the end of the study period, many were making constructive suggestions 

on how they could better incorporate SBA into their teaching. 
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5.1.1 Teachers’ Beliefs and Attitudes 

Given the late start of the implementation of SBA, and the fact that this implementation 

not only involved a new assessment system but also a new teaching and assessment 

philosophy, it was not surprising that the first round of teacher questionnaires showed 

many teachers to have a negative or a mixed attitude towards SBA. Some comments, 

such as “It disrupts the syllabus” or “An extra paper to take care of in addition to the 

already difficult four papers”, also showed a lack of understanding of the principles of 

SBA as a form of assessment for learning. Nevertheless, some teachers were able to 

recognise the intentions and potential of SBA even at this early stage, as these comments 

show: 

“There has been a major change in my role as a teacher. I’ve been actively 

involved in helping my students to improve their learning, helping them to 

understand the assessment criteria and providing feedback on how they can do 

better.” 

“It provides an opportunity to urge students to read, view and speak.” 

A small number of comments expressed concern about the ability of lower-level students 

to perform SBA tasks. However, these reduced over time and in the final round there was 

only one such comment. 

In the second round of teacher questionnaires, several positive areas began to emerge that 

had not been seen in Round 1. This was reflected in encouraging comments about 

changes and improvements in the teacher-student relationship, such as: 

“Enhance the relationship with my students!” 

“Get more chances to know my students, get more chances to motivate and give 

orientation to students.” 

“It has increased the magnitude of my oral communication with my students.” 

In the Round 2 teacher interview data, various examples emerged of teachers initiating 

the development of the reading/viewing atmosphere in their schools (this included 

teachers who were Panel Chairs, and Panel Chairs who were not teaching Secondary 4 or 

Secondary 5 at that time). The following is a good example: 
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47:	 I don’t think there is much integration last year but our Panel [Chair] has 

done something to cope with the change; for example, he encouraged and 

introduced students to new themes of books and movies; he would circulate 

the lists of DVDs and VCDs to ask if students wanted to buy them; he would 

often talk about the category of the books and movies in class. Like yesterday, 

he distributed a circular about Raging Planet shown in the Discovery Channel 

to introduce the non-print non-fiction to us. Also we have ‘Movie Friday’ on 

Fridays at the English corner. 

The above quote was in keeping with encouraging signs that SBA was beginning to 

influence the English teaching culture in at least some schools. For example, in a Round 

2 teacher focus meeting, one teacher described the following change: 

L:	 I am also teaching this year’s Form 4, and ... we’re trying to incorporate SBA 

in the curriculum, i.e., we try to include some films or some texts related to the 

same theme as we go on. And in that case I think students could have a better 

relationship of what they are viewing in class, or what they are doing in class, 

and then they could have a larger exposure of what are some of the reading 

texts included, they can get in touch with, for the SBA in future. I think in this 

way, teachers will feel more comfortable with SBA, not [just see it as] a 

separate thing that we are to deal with. 

In Round 3, the written responses on teacher questionnaires showed a more varied range 

of attitudes. For example, there were twelve comments with suggestions such as the 

following that reflected teachers’ lack of full understanding of the assessment for learning 

qualities of SBA: “Change the exam-oriented culture in Hong Kong” [SBA is an 

alternative to public examinations]; “Reduce the number of processes/procedures 

involved since giving a mark is not the end of it” [giving marks is a means of measuring 

students’ achievement in assessment]; “Reduce the number of assessment” [SBA 

promotes continuous assessment]. More encouragingly, there were also many creative 

and imaginative suggestions, as these comments show: 

“Is it possible to have the discussion time extended to seven or eight minutes so 

that examiners can have sufficient time to observe students’ performance?” 
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“SBA should also be given a higher weighting in the future HKCEE for it is a 

more reliable and valid way to assess achievement in learning. More importantly, 

it can result in more motivation of students, especially the less able, to improve 

their learning and achieve their best.” 

Several comments indicated a positive change in teachers’ attitudes to working together. 

This is important, because if SBA is to work in the long term, teachers must learn to trust 

each other and be willing to work together. It is hoped that these positive signs of teacher-

teacher interaction, willingness to engage in professional development, and enhanced 

communication with students will increase as both teachers and students become familiar 

with the new procedures and settle down to a different way of working together. 

The positive trend continued in the forth round of questionnaires, with 17 comments 

expressing teachers’ beliefs that SBA had given students more confidence and motivation, 

and more opportunities to learn. However, seven comments indicated ‘negative’ beliefs 

such as “Only a select few students appreciate the SBA programme” and “For students 

with good command of English, SBA can help them get higher mark in HKCEE. For 

weaker or the weakest students, result will become the worst.” 

Perhaps the most remarkable positive shift seen in the comments from Round 4 

concerned the changes teachers thought were needed to SBA. In the early rounds, many 

teachers complained about the SBA process and implementation (sometimes without a 

solid basis of knowledge of the system and materials) and few offered constructive 

suggestions for change. While such negative comments decreased over time, the 

comments made in the final round of questionnaires showed a relatively high frequency 

of constructive suggestions for change (a total of 15 practical comments), ranging from 

limited suggestions such as “More examples of assessment tasks should be given” and “It 

is not feasible for teachers to handle effectively, the present number of students”, to more 

productive ones such as “More seminars and professional sharings on devising 

assessment tasks and developing an understanding of the criteria” and “Some workshops 

to train brighter students to help teachers, with SBA-related matters i.e., peer 

coaching/learning”. Other useful comments included: 
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“It should be introduced to students starting from F.1.” 

“The materials/texts recommended by HKEAA are too ‘formal’ & difficult for 

weak students.” 

“Add more texts to the suggested lists.” 

“Get local teachers to trust in the scheme, and not to be too scared of 

encouraging students to read extensively.” 

“More opportunities for standardisation across schools.” 

“Colleagues from other panels have to be more supportive and understanding as 

they think that teachers are just being lazy in letting students read or watch 

movies. They are sort of jealous or skeptical about it.” 

5.1.2 Students’ Beliefs and Attitudes 

Despite the fact that a number of negative comments appeared on the student 

questionnaires, the Round 1 focus group interviews revealed that some students had 

begun to recognise changes in their learning as a result of SBA. Considerable change was 

also seen in students’ attitudes between the first and second round of data collection, 

when a trend of more positive views emerged. By Round 3, although a few students 

pointed out some of the drawbacks of SBA, in general, those who were opposed were 

fewer in number, and their criticism was more informed and considered. 

Data from the first round of student questionnaires and interviews gave a varied picture 

of positive and negative views during the early stages of the SBA introduction. For 

example, in Round 1, there were a number of negative written comments from student 

questionnaires, such as “I feel very stressed about the SBA”, “I find it useless” and even 

sentiments such as “I hate SBA, it is rubbish”. In the second round of questionnaires there 

were only two such highly negative comments, both of which expressed confusion rather 

than antagonism. In contrast, the Round 1 interviews provided more reflective comments, 

such as these insights into changes in teachers’ teaching strategies: 

196: In our lessons, the teacher will teach us those skills of the four papers. When 

she is teaching those, she will relate them to our discussions, e.g., how to start 

a discussion. Say, after teaching a certain specific skill we need to do 

44
 



  

        

 

             

            

           

          

   

 

             

  

            

                

      

 

              

             

           

 

        

   

   

          

 

              

              

    

 

              

      

 

            

          

45 

something like those in SBA, to discuss something. 

381: Yeah. Since discussion is now taken as one type of assessment, so sometimes 

even when the teacher is teaching other things, for example, grammar, she 

asks us to discuss about present tense, trying to have some sort of 

incorporation, then students have the opportunity to [use] English for 

discussion during classes. 

One aspect that was frequently mentioned by students in the interviews was the increased 

frequency of feedback: 

162: More feedback will make you understand yourself more. We only have two 

exams per year before. But now we have several SBA a year, so I know more 

about my own English ability. 

195:	 After the SBA, the teacher gave me some feedback on my strengths and 

weaknesses. He/She said that I am natural in speaking and hope that I can 

maintain this naturalness. But he/she told me to use more verbs. 

176: [Interviewer]: Have you understood your English ability better? 

178: [S1]: Yes. 

180: [S2]: Absolutely. 

182: [S1]: From observing other’s performance and from teacher’s feedback. 

574: I think sometimes we can know more about our own ability when we observe 

the performance of other students. Sometimes I think that I am stronger than a 

student after watching his performance 

306: Yeah. I have known more about myself. We have had more opportunities to 

discuss with the teacher as well. 

Some students, however, confirmed some of the impressions gained by the consultants 

while viewing SBA performances, particularly concerning over-preparation for SBA in 
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some schools, as these comments show: 

390:	 We still do not have sufficient opportunity to practise. We only have 

discussions once or twice, or some may have too much preparation or 

memorisation, which makes the discussion hardly an authentic one … I cannot 

really improve much from that. 

706:	 Many students do not really read the book for SBA and turns up with 

students reading only the conclusion, but what can be learnt from reading the 

conclusion alone? I don’t think there is much to learn here. One thing that 

can be learnt is to memorise something, to say “Yes, I agree with you,” to 

someone after he finished saying some rubbish … 

In the second round of student interviews, a particularly positive area that emerged from 

students’ comments concerned feedback. Many students said that they had had good 

feedback from their teachers, and several commented that their teacher had spent 

considerable time with them individually, going over their video or audio recordings in 

detail. In contrast, teachers’ comments regarding feedback were mainly in the form of 

remarks about the extra time needed. It would be valuable to assure teachers that the time 

they spent with students was noted and appreciated. 

Another frequent area for student comments concerned autonomy in learning. Students 

were much more likely, at this stage, to talk about what they had done themselves to help 

their English learning, for example: 

235:	 Because in a discussion you want to express a point but you haven’t 

prepared for it. You just get an idea from the other students and you have a 

correspondent idea in Cantonese. However, you can’t express it in English 

immediately. You may have stopped for a few seconds. Then you’ll know that 

you have problems in translating an idea to English. You will have this 

understanding but you can’t ... from the assessment itself. You can only 

understand that you have this problem. You need to solve it yourself 

afterwards. 
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155: Yes, I will know what I am up to. Like in your daily life, you just use Chinese 

all the time, but you have to use English in your discussion/presentation 

practices. You will know whether you can manage using English in addition to 

your thinking and then speaking processes. 

In Round 2 there were also positive comments about the teaching and learning involved 

with SBA, as well as about SBA as a form of assessment. The range of comments below 

gives an overall sense of the mood among students at this stage: 

28:	 [S1]: Yes … I think SBA has many advantages for our speaking. We 

understood more about the techniques. We can use the vocabularies learned in 

real-life situations. Also, we can give comments about the movies or 

composition we watched, the feelings … etc … I think it’s very good. 

30: [S2]: I agree to his view, I think SBA is an examination-mode. It will affect CE 

exam. Also, it is different from before. Before, we usually write and read, SBA 

urge us to think faster in order to … it’s different from what we did before … 

after comparing, I think SBA is pretty good, it helps. 

244: Because we have already done so many times, we are now experienced in 

doing presentations. We have already done presentations and interactions for 

a few times. We were nervous when we first started, we always say something 

wrong, but then after a period of time, we know that it’s only a discussion ... 

we do not need to feel that nervous. We can even think of more things when 

we relax. The atmosphere is much better now, not as tense as before. 

204: Also, I learned how to reflect on my personal goal, the meaning of my life. 

A very strong pattern of positive comments also emerged in the Round 2 questionnaires 

concerning the effects of SBA on students’ exposure to English and their opportunities for 

using what they had learnt. In all, there were 129 student comments in the Round 2 

questionnaire data indicating that students believed they had more exposure to English 

and/or opportunities to use it, characterised by the following examples: 
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“Have more chances to watch different kind of English films and read different
 

kinds of books.”
 

“I listen English songs and watch English TV programmes more often.”
 

“Read more English books and more chances to communicate in English.”
 

“It provides more chances for me to practise my speaking skills and to speak
 

English as part of my daily life.”
 

“I guess the effects are probably positive because there have been more reading
 

and comprehension.”
 

These comments are encouraging as this is perhaps the most important area in which the 

introduction of SBA can make a positive contribution: In order to learn a language 

properly, students must have credible opportunities to use it. 

In the third round of interviews, some groups of students, unlike their teachers, expressed 

anger that their school had opted not to implement SBA (interestingly they blamed the 

external authorities for this, rather than their school): 

93: Then, now HKEAA gave schools choices, we can now choose to work on SBA, 

choose not to work on SBA, or even choose not to submit the marks. Then 

what’s the point of all these things? That wasted all the resources we bought, 

all the effort that teachers and students have put in. They have overthrown all 

the things we have done before only with one sentence. 

95: 20,000 HKCEE students are fooled by them. Some schools that keep forward 

are fine, but some schools have cut some of the activities, some schools 

continue to work on SBA but chose not to submit the scores. What’s the point 

of that? 

103: I think the original rationale of SBA is very ideal, but maybe HKEAA and 

EMB didn’t give us good instructions, therefore, there are difficulties when 

carrying out, students are confused, and turn out there are mistakes. Turn out, 

all things are overthrown, I think the biggest problem derived from the 

government. 
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113: We have become white mouse [i.e., guinea pigs], we have sacrificed our time. 

Although the comments included here are quite vehement, others indicated that many 

students had considered the matter thoughtfully. As the following extracts from one focus 

group meeting of students in a Band 2 school showed, by Secondary 5, many young 

people were able to critically evaluate the impact of SBA on themselves and their school 

context: 

120: [S1]: I think SBA is really just an attachment to the lessons, not integrated 

into lessons. It just follows our regular curriculum. It’s just like a tail. 

Everyone is affected, teachers, students, everyone. 

124: [S2]: I think SBA suits better in small classes. Why is SBA successful in other 

countries? Because they have small classes, teachers do not need to 

specifically help students with communication skills, because their skills have 

already been developed. 

128: [S1]: We just think Hong Kong is not suitable for SBA, it’s not the time yet. I 

think everything needs time, maybe after a few years, things will become more 

mature. It may be integrated to the regular curriculum, maybe there can even 

be small classes, but we understand that the government will need to put many 

resources into it. 

As those most affected by, and closest to, this educational innovation, serious 

attention should be paid to what they have to say. 

One student in a focus group in another school said: 

113: Everyone has been saying that SBA is only an interim. In the past, written 

exams are too mechanical, there are strict marking schemes and formats, but 

now the education reforms overthrow the past mechanical format, SBA wants 

us to be more natural and promotes individual thinking. However, not all 

subjects have the same aims, now we still just assess according to certain 

criteria. Turn out, I can’t experience learning from daily life, the culture of 
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learning in a natural environment cannot be seen. I don’t think the effects of 

SBA can be seen. I think it’s a long-term goal. 

Students also confirmed that the media had a strong influence on their 

understanding of and feelings about SBA: 

57: [S1]: I got information from the newspaper, sometimes information about SBA 

and the education reform. These are not things that only we concern. We know 

more about the details of SBA from the newspaper, I think they even give more 

detailed information to us than other sources. 

59: [S2]: We will discuss among ourselves too, but different people know different 

things. Before HKEAA gave us new information, some publishers have 

already published some exercises for SBA, then when the policy changes, 

publishers are not fast enough to change. Sometimes we will be confused if we 

saw the exercises that are not very up to date, and we will be thinking, what 

should be the most updated version? 

The comments made in the Round 3 questionnaires were more difficult to classify than 

those made in Round 2, as the students used more complex language and a wider range of 

vocabulary to express their views. However, 127 comments mentioned the increased 

exposure to English and the positive effects of this on various aspects of their English 

learning experience. Students also more often juxtaposed positive comments with 

awareness of the drawbacks of SBA, which suggested that they were developing a more 

sophisticated sense of what learning a language entails and the resources and effort 

required. Further to this there were 100 generally negative comments, such as “Money, 

time and energy lost. It made feel more stressful and feel negative to my future” and 

“Physically and mentally negative! We are exhausted with this SBA!”; 46 positive 

comments, almost all of which were simply “positive” or “good”; and 18 neutral 

comments, of which the following may be the best example: “There are positive and 

negative effects. It’s up to you on how to perceive it.” 

On balance, it seems that while some students remained opposed to SBA (and not all of 
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these were lower proficiency students, to judge from their comments), at the end of the 

two-year study period, those who were opposed were fewer in number and their criticism 

was more informed and considered. 

As the research team was unable to survey the students after the whole HKCE English 

process was completed and they had received their grades, there was no Round 4 student 

data. 

5.1.3 Administrators’ Beliefs and Attitudes 

It is important to consider the views of the school administrators on SBA, as these can 

have a major influence on a school’s choice of implementation options. 

In the first round of administrator interviews, it was clear that many were unfamiliar with 

the English SBA procedure and had a number of mistaken assumptions about it. The 

concerns they expressed focused largely on funding, resources, the lack of clarity or 

detail in early guidelines and other such issues. As a result, much of the data from this 

round comprised a listing of the problems and limitations of SBA, although there were 

also some encouraging comments, such as this one: 

235:	 We all agree that SBA can be normalised into the curriculum rather than 

standing out alone as SBA. We think that if SBA is only on the oral aspect, it’s 

not that meaningful. English proficiency should not just include the oral part. 

SBA should be of mini projects done at school. 

In Round 2, after schools had received more guidelines and teachers had had more 

training, a number of school administrators appeared to be considerably more positive 

about their school’s readiness for SBA: 

216: At the beginning, everyone didn’t know much about this section. When the 

EMB provides more information for teachers and more guides for teachers for 

the assessment, teachers felt better, felt more comfortable and they have less 

complaints. So, yes. Our teachers in our school support this SBA, of course. 
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212: At the beginning, many teachers have doubts, but later on they felt better and 

understand more; as they understand more they felt better. At the beginning, it 

seems that they have complaints, but later on, it seems that they have no 

complaints. That’s okay. It really is [a matter of] time, again and again. 

52: We know more and more from attending those workshops about the grouping 

method and preparation time. 

22: But we start from the very bottom and we are building up our own experience. 

So we also have our training; we train our teachers, telling them, explaining 

to them every time we finished the workshop, so that’s why our teachers have 

confidence. 

Around the same time as the second round interviews took place, schools made their 

decisions about whether to choose Option 1, 2 or 3, and the study lost several schools that 

chose Option 3. Although an interview protocol was developed to obtain information 

about why schools chose the third option, only one school was willing to be interviewed 

about this. The Panel Chair at this (EMI Band 1) school told us: 

“It was difficult for teachers to fully support SBA due to lack of training and 

everything just happened in a rush. We were trying to implement SBA and 

learning how it was supposed to be done at the same time. It is a relief that we 

have a choice and we don’t have to implement SBA now.” 

The school’s concern was primarily about students’ grades (“It is not an advantage for 

our students as our students are already doing quite well in the existing system”) but the 

early implementation problems were also part of the reason for the choice of option, as 

was the uncertainty about statistical moderation and feedback to the school: 

“We contacted HKEAA before and no one seems to be able to guarantee feedback 

will be given after we submit the scores. In this case, we would rather not do 

anything at this point. Actually, we regretted that we spent so much time trying to 

implement SBA.” 
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In contrast, another school viewed almost the same situation as their reason for choosing 

Option 1: 

143:	 I think this decision is not made by the school authority, because all the 

Form 4 teachers last year, that is the first year of our SBA, we held a meeting 

because all the teachers spare out a lot of their own time to do a lot of 

practices to students, and they think that all the tasks should not be wasted. 

Well, after the whole meeting, all the Form 4 students agreed that we chose 

the first option, to hand in our marks, all the marks counted in ... as the public 

exam mark, the 15% of the SBA, because the school didn’t force us to choose 

Option 1, but all the teachers, after we, we think that they put the effort, they 

put the time that, students also put their effort and time, and we have already 

done assessment, why not … let our students have a chance to get their own 

result or reward? 

Administrators also seemed to be aware of what SBA revealed about the English level of 

their students, as this comment indicates: 

60: We find that our students are not up to the standard of those books. They even 

don’t know the words from the textbooks. … After we have the first assessment, 

we found that two thirds of them are below level 3. What should I do? We 

must do the reassessments. The Principal also refused to sign on the mark 

sheet as there are so many students failed. … The guidelines are not clear. It 

does not mention what it is meant by ‘fail’ or ‘passes’ but you will know … 

level 3 … We will see in this way, the several domains times the score and 

then the total is 24 marks. Half is 12. Most of them got several marks, which is 

not okay. 

5.1.4 Parents’ Beliefs and Attitudes 

Although obtaining data from parents was very difficult, the research team managed to 

4
speak to small parent groups and a small number of individual parents in all rounds. The 

4 
Parents responded using Cantonese and their comments were translated. 

53
 



  

              

   

 

             

        

                

              

             

          

 

              

   

                

            

             

              

            

 

         

                

       

 

         

 

             

             

            

             

 

 

                                                 
             

             

54 

5
data below focuses on parents’ awareness of and attitudes towards SBA as indicated in 

the third round. 

In general, even after two years of SBA implementation, parents indicated little specific 

knowledge about what SBA meant or implied, as these comments indicate: 

9: 	 I don’t know much about it. I guess the information is given by the school and 

my child’s English teacher. Sorry, my education level is low so I don’t know 

much of what my daughter has been doing in school, although she will 

occasionally tell me about how she has been doing in school. 

[Interviewer]: So, do you know how well your child has done in the SBA 

assessment tasks, so far? 

13: I am not sure. She once told me that she had to do some group discussions 

and/or individual presentations based on a book she read and a movie she 

viewed. She said what she had read or viewed would be different from the 

textbooks or the movies being used in school. She had to choose hers from 

what she liked. Also she needed to discuss with her classmates about it. 

[I]: What about any negative effects your child has mentioned? 

29: H: It seems there are none as my daughter has not told me anything about 

problems she has encountered when doing SBA. 

6
One administrator suggested that parents remained uninformed about SBA for the 

following reason: 

117:	 They don’t have any reaction. Besides they barely know about SBA, since 

they may not have the level and knowledge to understand what is going on. Of 

course I will tell them about the school decision of SBA to the Parents’ 

Committee and they will inform parents about it. I don’t think they want more 

information. 

5 
The interview protocol for the parent interviews is given in Appendix 4e. 

6 
The interview protocol for the administrator interviews is given in Appendix 4a 
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There were several similar responses from administrators implying that parents had no 

interest in what happened in their child’s education: 

108: As you know, the parents won’t be too cared about their senior form children. 

Actually we have sent them notices to tell them the information or to call the 

student(s) back for assessment. The school will rather give students more than 

one chance to have assessment in case they are absent on the day of the actual 

assessment. Nevertheless, we will notify their parents and let them know the 

importance of having the assessment and the effect on the HKCEE exam mark. 

114: Our parents are so passive that they won’t care at all. 

[Interviewer]: I assume some parents will doubt how teachers will give marks to 

their children fairly. 

118: W: Luckily so far we haven’t received even one complaint from parents. 

A more positive explanation was offered by the administrator of another school: 

41: The good thing is our parents are very cooperative and they trust the school 

and they have been very supportive. ... I think the parents have been very, very 

good to us. 

5.2 Changes in Practical Aspects of SBA Implementation and Related 

Administration 

While the general attitude towards SBA became more positive over the study period, 

some practical issues related to technical difficulties and hurdles in administration 

remained. These issues ranged from text selection to classroom management and 

assessment design. It was observed that for many teachers, implementing SBA involved a 

steep learning curve and a radical change in their approach to teaching and to their role in 

student assessment. Variations in responses between schools, and sometimes between 

teachers in the same school, were quite prominent. 

5.2.1 Tasks and Assessment 

Somewhat surprisingly, there were few comments in the teacher questionnaires that were 
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specifically related to assessment practice. Teachers were, in general, focused on 

assessment from the management perspective, namely, workload, time, the logistics of 

handling large classes and so on. As teachers became more familiar with SBA, the data 

started to show a shift in focus towards the development of their own skills in carrying 

out this new kind of classroom process. However, there was relatively little sense that the 

development of these skills needed to be integrated with their teaching. For example, in 

Round 2, one teacher commented, “Workload increased. More after-class tutorial lessons 

to help students, more meetings [SBA], a lot of regular lesson time is used to prepare 

students from the SBA assessments.” 

In Round 3, there were clear signs that early concerns about equipment, grouping, texts 

and tasks were being superseded by concerns about better implementation of SBA, 

providing feedback, developing peer and self assessment and creating more opportunities 

for students to learn. One teacher commented, “[SBA] has strengthened my role as a 

facilitator, providing appropriate support and challenge to enable students to achieve 

their best and helping them to take charge of their learning by developing their capacity 

for self-evaluation.” Although this type of positive comment was rare, it is hoped that 

more teachers will begin to feel this way once they become more familiar with the SBA 

process. 

In contrast, the comments on tasks and assessment that occurred in the student interviews 

were quite mixed. In the following quote, one student showed a remarkable awareness of 

discussion as pedagogy, identifying a key area for assessment for learning: 

218: I think the skills should be taught through discussions. On the other hand, we 

can learn how to interpret a question differently. I think teachers can provide 

some questions to help us think and perceive things. 

Although a range of possible tasks (as well as explanations and guidelines about selecting 

tasks and designing new ones) were provided in the SBA Handbook and SBA 

Introductory DVD published by the HKEAA, some teachers may have been hesitant 

about designing tasks, and may not have fully understood the pedagogic consequences of 

selecting less than ideal tasks. 
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Some students also commented on the problems caused by the late implementation of 

SBA and their teachers’ lack of specific knowledge: 

35: [S]: I asked my teacher and he/she said “Actually, I don’t know what’s going 

on too.” 

37: [Interviewer]: When do you think teachers started to know more? 

39: [S]: Around when we are in Form 5. We really understand how the marks are 

given are other things when we are in Form 5, just before everything ends, the 

last time we did the assessment tasks. 

54: [S]: As it’s new, I don’t think my teacher can handle it properly. 

56: [I]: In what way? 

58:	 [S]: I don’t think my teacher knew what to teach us based on the SBA 

implementation. She should know a lot more than we do. 

164: [S1 Class A]: For my class, we voted for around four to five movies that we 

want to watch, then the teacher forced us to watch them in class. 

166: [S2 Class B]: We have no limitations. 

168:	 [S1 Class A]: This shows the confusion of this system. These problems 

already occur in one school. How can they not occur in all other schools? 

A number of students also commented that SBA would be easier and more effective if 

introduced in earlier forms, for example: 

140:	 Maybe, for example, if SBA needs to be done in 2012’s HKCEE, then 

students should start preparing in Form 1? 

107:	 I think the habit of reading should be developed since youth. Therefore, I 

think SBA should be implemented in an earlier stage, maybe since Form 1. 

Reading is a habit and interest, but now I don’t think there are any changes 

that can be made, because Form 1 students this year will be in the NSS 

curriculum already. 

96:	 I think the earlier we tell the juniors about the SBA, the earlier they can 
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prepare for it. On the other hand, both the percentage should be higher and 

there should be more times of assessments a year. 

Overall, the strongest message to come through from students in the third round of 

interviews (which was carried out after most students had completed their SBA work but 

had not yet taken Paper 3), was that they felt uninformed, unconsulted, confused and 

anxious. Their comments also proved that students can be very valuable advisers for, as 

well as critics of, any learning and/or assessment structure that affects them, as illustrated 

here: 

27: From what I observed, I can see that classes with foreign teachers do better in 

SBA because those teachers are not so concerned about marks, they are more 

adapted to the teaching method of SBA. Local teachers are only teaching 

skills, very formulated skills. I think there should be more training for teachers. 

129:	 I agree on giving more training to teachers, because this is the first year 

implementing SBA, everything is still confused, I can’t see improvement, 

what’s involved in SBA? I think we are not very clear. Foreign teachers may 

not be very clear about SBA too, they will give us feedback, but I don’t know 

whether the feedbacks are useful or not. We don’t know the purpose of SBA. 

We are confused. I think a professional should give us a talk about the details 

of SBA. 

In some schools or classes, it also seemed that over-preparation remained an issue: 

225: I would say SBA is better since we can copy things from the web. We can’t 

prepare a lot for Paper 3. 

116: […] Turn out, some hardworking students have started reading/watching the 

movies and books long time before the assessment. They have even planned 

the flow in the assessment, who speak first and what he will say, they all have 

a common consensus. It’s like acting a play. The teachers then found the 

situation and ask us to do the assessment by class number. 
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However, these views were counteracted by other more accurate perceptions of the 

focus of SBA: 

40: Actually I think a lot of my friends like to prepare and memorise a script and 

use it in their presentations. However, they have just talked about the main 

points but may not have explained the main points thoroughly. So I think for 

preparation, don’t just memorise the script. It’s better to say something out 

loud naturally than just memorise something and then say something out 

without changes and feelings. 

5.2.2 Classroom Management and Timetabling 

During the first and second round teacher interviews in several schools, teachers spoke at 

length about their plans and ideas both for solving the classroom management problems 

they felt came with SBA and for integrating SBA with other areas of their teaching. It 

was clear that most teachers were enthusiastic and proactive, but also that many felt 

inhibited or frustrated by the lack of interest, or in some instances, actual obstruction 

from colleagues and administrators who were less committed. However, this type of issue 

is common during the early stages of introduction of a new process or system, and by 

Round 3, lack of support from colleagues was less apparent. 

The administrator interviews indicated that many of them seemed to believe that neither 

they nor the teachers had any flexibility in managing the timetabling of SBA: 

99: This is also a problem of SBA that the assessments have to be rigidly within 

the regular timetable. Our school does have fewer students in each class but 

still we need four lessons to finish a round of SBA on group interactions if the 

process is smooth. Otherwise, it needs five lessons. We have eight lessons per 

week. For a round of SBA, we nearly need to spend the whole ... week [i.e., 8 

lessons] on that. 

In the third round of administrator interviews, there were several mentions of the 

provision of teaching assistants and extra teachers in SBA years, and the splitting of 

classes in better-resourced schools. Coupled with this was the issue of class size. 

Teachers almost universally saw the large class sizes in Hong Kong as being a major 
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impediment to reform and especially to assessment of performance in the classroom. One 

solution was to split a class into two groups; another was to split two classes into three 

groups: 

69: We had streamed them into different classes. We have grouped them into three 

different groups. We have tried to adjust according to their abilities so that 

the teachers can really find suitable teaching materials. 

This view was backed up by several comments in the teacher interview data, for example: 

72: A: For my class, which has 44 students, there are really many students and [it] 

may be hard to arrange them. Since we have split class this year, we are able 

to do some assessments in class, including SBA and other practices for Paper 

3. We can even do the videotaping for GI [group interaction] in class. 

5.2.3 Text Selection 

In the second round of teacher interviews, teachers seemed particularly worried about the 

issue of text selection, namely who should do it, and how wide the text choice should be: 

54: What we do is we look at the list and we shortlist the list. We find six choices 

are made for the teachers, by the teachers, then what we will do is to shortlist 

them to three, and once we have three, we give them to our students because if 

we offer too many choices, they will make not a decision. So we tried to 

eliminate those that we think are going to be too difficult to our students, give 

them three choices ... that was our practice last year, what we look at and 

what we are going to do this year. 

At least one school gave no choice at all: 

67: For Form 4 students we will start with print edition and then non-print edition. 

It is ‘About a Boy’. For the print edition we will use ‘Agatha’ in Form 5, we 

will use ‘Finding Nemo’ for presentation. 

In the third round of interviews, some teachers commented that they appreciated the 

wider choice of reading and viewing material they were able to use, and some asked for 

even more flexibility, but this was no longer a prominent theme. 
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Comments from students in the second round of interviews seemed to indicate that there 

was no clear understanding of the way in which texts and films could and should be 

chosen and used for SBA. In one school, a student said, “[113] We have our own choice. 

We are not forced to do the same text”, yet in another school a student commented, “[116] 

It is too limited. We have to choose the books from the list. They have fixed the amount of 

books so we have not had many choices. Sometimes we don’t like the choices at all.” 

One area where there were mixed responses from the students in the second round was 

about reading in English. A number of students spoke strongly about the increase in the 

amount of reading they did in English, and even about beginning to enjoy English 

reading: 

203: Before, when I read English books, I didn’t think it’s interesting at all. Now 

after SBA, I understand more about the stories and the contents are quite 

interesting. 

However, some also commented that the reading list was too restrictive, and that reading 

was a waste of time when there were so many other skills to learn. 

Some students were able to critically comment on the issue of text selection in relation to 

the SBA tasks: 

247:	 [S1]: Since we read different books, so our focus won’t be the same. 

Sometimes the discussion topic doesn’t fit into certain books but is more 

suitable for other books. 

249: [S2]: A lot of things need to be supplemented. If all of us read the same book, 

we don’t need to talk about many of the things because we all know about 

those. But since the others have not read your book before, you’ll need to 

explain certain words. 

5.2.4 Resources: Availability of Books and Films 

In general, teachers made few comments about resources. The concerns expressed by 

administrators focused largely on the concrete concerns of funding (i.e., the need for 

more money to buy books and films, create smaller classes and so on), the availability of 
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resources (e.g., some recommended books were not in print or available in Hong Kong, 

recording equipment was inadequate and so on) and the potential for loss of recordings 

and other SBA records. 

In the student interviews, many students commented on the early difficulties they 

encountered with resources, especially with regard to the availability of books and films, 

and the related cost burdens: 

483: 4C S: 	Students have to buy the books themselves but sometimes they just 

cannot find the books, not even after they visit several book stores. At last 

some students may have to choose another book, one that is available to be 

borrowed. 

491: 4D S: Yeah. I was unable to find the book that I preferred too. But when I 

talked about this with my teacher, he only said that it is the responsibility of 

students to find their own books. Students may either choose to pick another 

book or find the one that they want at any cost. 

This sentiment was echoed by another group of students: 

499: [S1]: I think there is a lack of coordination among EMB and the chain book 

stores, which makes some books on the book list unavailable in many different 

book stores. 

501: [S2]: The books are very expensive. 

503: [S3]: Yeah. Too expensive for students. 

505: [S4]: Yes. Very expensive. 

These concerns applied also to films: 

62: In terms of materials, sometimes we have to view movies for SBA but there is 

difficulty for us to find the materials. We can sometimes watch the movies at 

school but I may not be able to understand the movie completely after that and 

therefore I want to borrow the disc and watch the movie again at home. 

However, our school lacks resources and the discs are always unavailable or 

borrowed by other students. 
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5.3 Changes in Students’ Learning 

Several data categories have been conflated in this section to encompass a range of 

responses that highlighted the effects of SBA on students’ learning. Negative comments 

were common at the beginning of SBA implementation, but in the second and third round 

questionnaires and interviews, as the positive effects of SBA became more apparent, a 

remarkable change in student and teacher views was recorded. The ways in which SBA 

can influence and enhance student learning depends on many factors, including the 

personal situation of individual students. However, the data indicated that, in general, the 

introduction of SBA increased students’ exposure to English and their opportunities to 

learn. SBA also helped some students gain a clearer understanding of their own abilities 

and to improve their level of English. 

5.3.1 Increase in Students’ Ability to Recognize and/or Improve their Confidence 

and English Language Skills 

In the Round 1 teacher questionnaires there were few comments by teachers about the 

effects of SBA on students’ learning, and those that did appear consisted of both positive 

and negative views. In Round 2, the number of comments in this area increased, and 

more of these were positive or, as in this example, mixed: 

“SBA has not successfully or dramatically increased their ability but it does 

provide more opportunities for them to present opinions with better confidence for 

the SBA lessons have provided a mode of learning that is close to giving private 

tutoring in small groups.” 

In the third round of teacher questionnaires, there were once again few comments on the 

effects of SBA on students’ learning. 

In the Round 2 teacher interviews, some teachers seemed somewhat doubtful that SBA 

could benefit the learning of those students whose motivation to learn was minimal: 

30:	 Often the students will disappear … and we have to put a lot of effort into 

getting them back. If we were a Band 1 school, I think the difference will be 

that they wouldn’t have to concern much effort into organising the students, 

the student would know what to do and would willingly do it. As a result, it is 
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difficult because we have to really chase after them to do things. 

However, some teachers were more positive: 

27: What impressed me is the, er, workload. It’s really, really heavy, but I think it, 

the SBA, this kind of assessment, really hit the weakest link of the, review the 

weakness of our students in oral English, but … I think it has a positive 

backwash effect so the students now pay more attention on spoken English. 

In Round 1 of the student questionnaires, a total of 74 students provided written 

comments claiming that SBA had helped improve their English. After keywords from 

these comments were identified and categorised according to specific areas of 

improvement, it was seen that improvement in speaking was the most frequently 

mentioned aspect: 

• speaking (x 155) 

• reading (x 31) 

• vocabulary (x 4) 

• discussion/conversation skills (x 13) 

• writing (x 2) 

In addition, there were two other areas where students saw themselves as having 

improved. Eleven students commented that they had become more independent in their 

learning, while 26 declared improvement in self-knowledge, as these examples show: 

“I can understand more about my weaknesses and strengths in English.” 

“I am more aware of the difficulties when it comes to speaking in English with 

people.” 

Although the quantitative data from the first round of student questionnaires suggested 

that students’ initial impressions of SBA were not wholly positive, the interview data 

gave a somewhat different view. (It must be borne in mind, however, that the interview 

data came from focus groups that were inevitably composed of more willing students 

than the full sample of survey respondents.) The Round 1 student interview data showed 
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that students mainly focused on the effects of the introduction of SBA on themselves, 

which was to be expected. Most of them had had little exposure to SBA-like activities at 

that stage, but had heard quite a lot about the new system, and many of them were 

reflecting on their own English proficiency and their attitudes to using English: 

474:	 Because I come to realise that my ability is not up to standard more and 

more. I always have the feeling that I am not up to standard, not proficient 

enough. 

174: Before SBA implementation, I seldom took the initiative to learn English. I 

think I have been trained to be more confident after SBA implementation. 

562: Yeah. I think it is more fun to do presentation with audience. When I had to 

do presentation in Form 3, I thought that made me sick. But I don’t have this 

kind of feeling now. 

183:	 On speaking, I am very scared to communicate with the others and very 

nervous to present something alone. In SBA, I found myself improved. I no 

longer feel so nervous now. 

202: I think it is inevitable to have certain difficulties but I think the teacher has 

already given us sufficient support. English is a very important language and 

SBA can provide copious opportunities to learn English as a second language. 

A number of students referred to the time needed for SBA, but saw positive aspects to 

this in terms of learning, and in terms of helping equip them for the external elements of 

the HKCEE: 

30: [S1]: Though we have just finished HKCEE, we recall that we knew nothing 

about SBA when we did it for the first time. However, the SBA is part of the 

HKCEE marks besides the five papers of HKCEE. At first, we thought it’s 

fairly easy, but actually it’s hard. We have to find out some relevant points to 

express ourselves. 

32: [S2]: My opinions are the same as others, basically. Actually I didn’t know 
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much about SBA at first; however, after I have done the SBA, it has actually 

increased my self-confidence of using English. I have learnt a lot from doing it. 

It has made me learn a lot of vocabulary, organise sentences better and 

communicate with others more effectively. If there weren’t any SBA, I would 

have become very nervous when taking exams. I would become murmured and 

would not be able to think properly. Though we have to spend extra time for 

SBA preparation, the more I have done so the less time I have to use on it. So I 

may be able to use less time to prepare for my presentation in the [public] 

exam. So, SBA is simply good. 

66: I would like to say it again. I think the more I do the sentence organisation 

thing, the better I do it. Also I think after I have done so many times of SBA 

tasks, my self confidence regarding English usage has upgraded gradually. So 

has my interest in learning English. 

In the second round of student questionnaires, there were 22 comments indicating that 

students felt more confident in using English as a result of SBA. Fourteen comments on 

the relationship between SBA and the external exam illuminated this increase in 

confidence, with 13 of these indicating that students saw SBA as supporting their 

preparation for the exam. The Round 2 questionnaires also showed a dramatic change in 

students’ awareness of their own abilities, with 124 students commenting that SBA was 

helping them recognise their own abilities or standard. All but two of these comments 

were positive. In light of the evidence in research that student reflection, awareness and 

self-efficacy contribute to improvements in learning, these were very encouraging trends. 

5.3.2 Increase in Exposure to English and Opportunities to Learn 

In Round 1 of the student questionnaires, there were few indications that students had 

perceived an increase in their exposure to English or in their opportunities to learn. In 

Round 2, however, there were 35 comments from students about their exposure to 

English, and all of these were positive. In Round 3, 58 students made positive comments 

about SBA offering increased opportunities to learn. Twenty of these students also 

included a reference to the negative aspects of more work and demands on their time; 22 
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made positive comments about increased exposure to, and enjoyment of, reading (of 

whom three also commented on the added time pressure); and 23 made general 

comments about their increased opportunities to learn and use English (of whom ten also 

included a comment about the resulting added workload and time pressure). There were 

no comments that were entirely negative. 

Round 1 of the teacher questionnaires produced few comments about students’ increased 

exposure to English. Data from Round 2 began to show a growing sense that the 

increased student workload created by SBA was offset by benefits to students’ language 

learning. Eight comments indicated that SBA had increased students’ opportunities for 

exposure to real English, a fact that was also reflected in other comments stating that 

students were more confident in their oral English, or that students were more motivated 

to read and speak in English. 

In Round 3 there were 25 comments that referred specifically to SBA as having a positive 

effect in increasing students’ exposure to and confidence in using English. There were 

also encouraging comments about students’ learning during the third round of parent 

interviews, indicating that parents had a better understanding of the opportunities offered 

by SBA and were accepting of it: 

25: It lets my child learn more English by reading more books and seeing more 

movies. 

37: I guess it’s a good assessment as it gives more chances for children to read 

books and watch movies. They can learn something and actually acquire more 

English. 

5.4 Changes in Perceptions of Cheating and Fairness 

Instances of cheating within an examination or assessment procedure can affect the 

fairness of any form of assessment. In this study, cheating and fairness are regarded as 

two different concepts. With regard to SBA, cheating may manifest itself through 

plagiarism or the handing in of work done by parents or others. Fairness, however, refers 

to the ability of the system to ensure that scores are a true and unbiased reflection of a 
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student’s performance. 

As expected, the data showed that a number of students, as well as some teachers, had 

worries about whether SBA was ‘fair’ even though they did not accuse anyone of 

cheating. They saw fairness, or lack of fairness, as qualities of the system rather than as 

concrete instances of practice they had observed (although a very small number of 

students claimed to have observed their own teacher scoring unfairly). Overall, initial 

concerns about unethical practices decreased over the study period, and no such 

comments appeared in the written comments in Round 3. 

5.4.1 Teachers’ Perceptions 

Concerns about authentication of students’ work did not arise in any of the sets of 

comments in the teacher questionnaires. There were also few comments about cheating or 

plagiarism in any of the sets of data. There were a small number of comments about 

students rote memorising answers in Round 1, but only one such comment in Round 2, 

and in this case there was no indication that the respondent had hard evidence to support 

the comment. 

A diverging point of view existed between teachers and students regarding fairness. In the 

Round 1 focus group interview, only four teachers referred to concerns about fairness; of 

these, one was a concern for parents’ opinions, and one was positive (that SBA would be 

fairer). Previous studies of SBA in other subject areas in Hong Kong, such as the Teacher 

Assessment Scheme (Yung, 2001), also suggested that there could be wide variation in 

teachers’ interpretations of student performance and of their own role in the assessment 

process. In the teacher questionnaires, a very small number of teachers commented that 

other teachers might give unduly high marks; however, this was more evident in Round 1 

than Round 2. In Round 2, there were only two references to fairness, both of which were 

positive. In Round 3, there were three references to fairness, two of which were neutral, 

and the third was “Students think it is sometimes unfair to students of Band 3 because 

most Band 1 students find SBA very easy to do.” 

68
 



  

   

              

          

            

            

 

             

               

      

           

      

                

       

               

   

       

 

                

     

 

             

           

           

               

                

            

     

 

             

              

           

69 

5.4.2 Students’ Perceptions 

The issue of fairness was much more frequently noted in the student questionnaires and 

interviews, with many students expressing concerns about their teacher’s fairness in 

awarding marks, for example, that the teacher might favour certain students. However, 

these comments occurred more frequently in Round 1 than Round 2. 

In Round 1 of the student questionnaires, there were 37 comments about fairness. Of 

these, five were related directly to a perception by students that teachers or schools would 

engage in some form of ‘cheating’: 

“Some schools tell their students about the topic of the SBA. It is unfair.”
 

“Some schools will cheat to help students.”
 

“Some teachers may give high marks to their students every time, as they want to help
 

the students to have a better result.”
 

“Teachers may give out the answers to students in advance; or may give higher grade
 

to particular students.”
 

“The teachers in other schools will not be fair.”
 

However, there was no evidence that any of the comments in this category were based on 

actual experience of unfair behaviour. 

Five other comments from the first round of student questionnaires related to standards 

and criteria, for example: “Assessment criteria cannot be standardised; this is unfair to 

weaker students”, “I think assessments from different teachers may come out with 

different marks. It is unfair to some of the students” and “Teachers would have bias and 

the marks would depend on their mood”. In addition to these 37 comments, there were 28 

comments that could be classified as concern about teacher bias, some of which implied 

that such bias might be deliberate. 

In the second round of student questionnaires, there were 34 comments that were 

classified in the same way as above, and also several comments that looked at fairness 

from a somewhat more sophisticated point of view, for example: 
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“It may not be fair as students may not be able to show what [they] really got in 

the assessment.” 

“Teachers are not trained enough and the marks difference is too large. It’s not 

fair to adjust it after we sign the mark.” 

“The SBA may put the teachers in a dilemma as they want to be as fair as 

possible, yet, on the other hand, they tend to give students unreasonably higher 

grade.” 

“Difficult to avoid unfair situation. E.g., some teachers accept their students to 

record many times and choose the best one.” 

The third round of student questionnaires produced 29 comments relating to fairness: ten 

of these were related to teachers as assessors; three to the fairness of moderation; and the 

remainder were general claims that SBA was unfair, with no specific reasons given. 

Although these numbers are fairly small given the sample size, the HKEAA and the 

consultants have taken these comments seriously and will continue to seek to ensure that 

SBA is rigorously fair in both design and processes. 

In the student interviews, concerns about teachers’ fairness in awarding marks were 

voiced by a number of students, as illustrated by this group exchange: 

189:	 [S1]: I feel that SBA is very subjective. Each teacher has different 

standards. … We have tried out SBA in a term. Students in another class told 

me that it is very unfair. He/She worried that if his/her SBA mark is not high, 

then the final HKCEE results will never be B or above. This is the worry. 

191: [S2]:	 I feel it depends on the teacher. I feel that different teachers have 

different views. My feeling … We feel that our teacher … [giggling] It’s heard 

that students in the other class all got very high marks but we got very, very, 

very low marks. It’s felt that it may not be fair. I don’t know. 

193: [S3]: I think so, too. 

Some students expressed a clear preference for an external exam, as in this example: 

494: [Interviewer]: Would you prefer SBA and having your own teacher assessing 

your performance or to have an external oral assessment? 
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496: [Several students]: External. 

498: [I]: Why? 

500: [S]: Then there is always the same group of examiners. All candidates have 

to deal with the same group of examiners and there will be less variation of 

assessment standards among assessors. I think they are of better professions 

and judgements than our teachers do. Some teachers in our school may not be 

having the professional knowledge or experience to make assessment 

judgement and I have little trust in them. 

But this view was not universal, as this student’s comment reminds us: 

[151]: I have 100 percent faith. He/She is my teacher, he/she will not harm me. 

In the second round of student interviews, there was some disagreement among students 

about whether or not SBA in their class/school was fair (i.e., whether their teachers were 

fair in their marking): 

112: [Interviewer]: Do you think your teachers mark fairly? 

114: [S]: Definitely fair. She will explain the sentence one by one, for example, 

the usage of your vocabularies, is it enough? Your body language, your 

grammar, etc … 

203: [S]: I have thought about this fairness issue and I don’t think the CE exam is 

very fair at all. We can’t ask all the examiners to assess several of you only. 

It’s just impossible. If we have more exams like [SBA], I think it will become 

fairer since the marks can be further modified and balanced. 

205: [V]:	 Do you think it will be fairer because you are assessed by your own 

school teachers? 

207: [S]: I think our teacher will treat all of us equally without discrimination. To 

be fair, teachers will just assess you according to your performance 

objectively. 

173: [Interviewer]: Do you think it is fair to you when you have been given marks? 

175: [S1]: When you are doing SBA, you can’t think too much like fairness and 
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cheating. It is like a group learning pattern to cultivate your habit of learning 

in your daily life. Why don’t you share with others if you have been arranged 

to be in a group for learning? I don’t think it is considered as cheating if 

materials have been pulled out to be discussed. 

177: [S2]: I don’t think it is fair. Whether or not it is said to be fair to students, we 

have our own way to do so. We will do the practices many times and count the 

highest mark to submit. The rationale is not like this. It should be done one 

time and the mark counted as your grade. It will not be your real mark since 

you can have so many chances to try and practise in order to get the highest 

mark to submit. There will not be a big difference if everyone gets similar 

marks. 

224: Our teacher marks us very seriously, comparing to other classes. He/She is 

very demanding. Some classmates are not satisfied after they are told their 

marks. 

260:	 I think it may not be fair if the marks for SBA will be modified. As some 

students may not do well in speaking, their marks may still be low in SBA. It 

may affect the mark in CE exam as well as in the speaking exam of CE. 

In the third round of student interviews, there were a number of references to online 

forums, both those discussing ‘cheating’ in some schools and those offering ready-made 

‘answers’ for SBA. This is an area that needs to be investigated by an official body that 

can ascertain what truth, if any, there is in these ‘cheating’ behaviours, and then take 

formal action as appropriate. 

5.4.3 Administrators’ Perceptions 

The issue of fairness was more prevalent in the third round of administrator interviews 

than in the earlier rounds. Principals were concerned about the additional time and 

pressure involved when teachers needed to carry out the ‘fairness’ requirements of SBA, 

as this quote shows: 

44: Somebody from HKEAA should be sent to schools to conduct regular school 
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visits to check the working progress of SBA in each school. Such doing will 

ensure fairness and teachers may not complain about it. Teachers won’t need 

to spend extra time. 

The comment from this Principal is similar but shows rather more understanding: 

112: SBA is good in terms of its rationale. The only thing I have worried about is 

the unfairness. I think the percentage is not low, comparing with the HKCEE 

exam and it’s really school-based. Some schools may give difficult tasks; some 

may give easy tasks for students. 

However, some administrators saw a much more positive and prominent role for SBA, as 

this Principal suggested: 

116: I believe if we have SBA in school, there is no need to have Paper 3 Speaking 

exam outside. What I feel is, it’s unfair to our students. First of all, they will 

go out for the Paper 3 exam. And I think their marks will be moderated based 

on that Paper 3 Speaking exam. I think these two are very different things. 

Similarly, this Panel Chair seems to be suggesting that teachers’ marks can be valid and 

fair: 

28: In terms of the SBA marking, we teachers can understand how to give marks 

to students in a fair mode. Teachers will know when they have given low 

marks or high marks in order to standardise the mark at the end. It will make 

a more fair system. We don’t have any kind of standardisation in the oral 

paper. 

This developing awareness of empowerment and ownership, while it must not be over

stated, was encouraging to see, and suggested that as teachers and administrators came to 

know more about what SBA is and how it works, they came to trust it more. Further 

study of the adjustment of schools and panels to the SBA requirements and processes as 

SBA is applied to the introduction of the HKDSE, would be illuminating in this and all 

other areas. 
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The third round of administrator interviews also revealed that there was more work to do 

to teach teachers and schools about the basics of criterion-referenced or standards-

referenced assessment. Several Principals showed a clear, if basic, understanding of this, 

as shown here: “The most important thing is to familiarise the teachers with the marking 

standard and also to make a fair comparison.” However, this remark was made in 

response to the following comment from the school’s Panel Chair, which revealed a 

significant need for greater knowledge about the critical difference between criterion and 

norm-referenced assessment: 

120: [Panel Chair] My average I will give three, four. And the weak ones one and 

two. … For example, you will do the same thing in your school, but your 

school is Band 3. Then mine is Band 1. So your three and four will be one and 

two. Your five and six will be three and four. So, do you see the unfairness of it? 

It’s not update and I talked to the teachers. I told them to adjust the marks 

because our students are much better than other schools which are from Band 

2 and Band 3. 

The importance of the Principal being knowledgeable about criterion-referenced 

assessment, standards referencing, and summative SBA in particular, is often 

underestimated. This study showed that the role of the Principal was pivotal in the 

effective implementation of the English SBA. The influence of the Panel Chair was more 

difficult to assess because some of the teachers in the study were also the Panel Chair in 

their school. It would seem, however, that the most fruitful planning would have the 

Panel Chair as an early introducer of any new innovation, but especially of SBA, so that 

she or he can be knowledgeable about and committed to the innovation before helping 

teachers implement it in their own classes. 

5.4.4 Parents’ Perceptions 

Although the parent interviews produced few comments regarding cheating and fairness, 

one parent did make the following comment: 

41: I think it would be more fair if the school counts 50% and the public exam 

counts 50% to make up the 100% for the students. Such arrangement can 

lower the nervousness of the students as their school teachers can assess them 
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at their own schools. On the other hand, they can be assessed in the public 

exam with other school teachers to solidate [sic] the fairness of their marks. 

As they are being assessed without the other teachers knowing their names, 

their level can be tested and their mark will be more realistic and reasonable. 

5.5 Changes in Perceptions of Effect on Workload 

Over the course of the study period, there was a gradual change in teachers’ comments 

about the effects of SBA on their workload. Whereas the comments from Round 1 tended 

to be complaints about an increased workload, in Rounds 2 and 3 it became apparent that 

teachers were also increasingly able to identify the requirements and benefits of SBA 

when discussing the changes in workload brought about by the new assessment. 

5.5.1 Teachers’ Perceptions 

In the first round of teacher questionnaires, there were 26 comments about teachers’ 

workload, two of which were positive, as well as one comment that related to the increase 

in students’ workload. In the second round, there were 16 comments about teachers’ 

workload, several of which were mixed, and four comments about the increased 

workload for students. Given the decrease in the number of participants in Round 2, the 

number of comments was little changed. However, the type of comments changed in 

interesting ways. In Round 1, many comments were negative and simplistic, for example, 

“too much workload”, “extra workload”. When comments were longer, they were highly 

critical, as illustrated here: 

“SBA has resulted in the addition of this to the existing framework. It has not 

replaced CE; it is simply another form of assessment that teachers need to deal 

with.” 

“We have to take training course, attend seminars and meetings. Preparation 

work, such as collecting and sorting materials, preparing worksheets, etc., take 

weeks. It increases my daily workload especially after school.” 

In Round 2, however, while most comments about workload were negative, they 

suggested a more in-depth understanding of what SBA entailed, and there were indicators 

of positive change. For example, one teacher wrote, “We’re still just adding SBA on top of 
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the curriculum instead of incorporating it into the curriculum. At this stage, workload 

has increased tremendously.” This teacher seemed to see the integration into the 

curriculum as a goal to be aimed for and one that might eventually be reached. Another 

made the following comment: 

“The increase in administrative workload is one of the major negative effects. I 

had to give written feedback [on score sheets] for every student every time after 

an SBA was done, and check students’ written reflections [journals] of their 

reading/viewing experiences constantly. These have taken up a certain amount of 

time.” 

While there was a greater sense that SBA may be worthwhile, some teachers had not yet 

worked out how to moderate their workload through staged responses, group work 

management in the classroom and the use of self and peer assessment. Some written 

comments made it clear that teachers saw both the positive and negative sides of the 

increased workload: 

“Much more time has to be spent after school for it.” 

“There has been more communication between teachers.” 

“The increased workload, especially when teaching weak students, could 

sometimes be offset by the pleasure of seeing some extremely weak students 

eventually some progress after several attempts of SBA.” 

In the third round of teacher questionnaires, there were only 16 comments in total 

regarding workload (keeping in mind the reduced number of respondents), of which ten 

specifically mentioned “workload”, while three concerned “stress”, and three “lack of 

time”. The lower number of concerns in this area was accompanied by eleven positive 

comments about the effect of SBA on teaching, for example: “Students can be motivated 

to read and watch movies in English more successfully. I find life much easier that way.” 

In the fourth and final round of teacher questionnaires there were three comments directly 

complaining about workload and seven comments about time (not spending more time, 

but needing more time). This distinction may be significant as it suggested that teachers 

were more likely to see value in the extra time they gave to SBA activities. 
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During the first round of teacher interviews, the data showed that many teachers felt 

anxious, tired and stressed, and that they resented the new ‘burden’ that had been placed 

on them. The following quotation from one teacher, who was also a Panel Chair, 

encapsulated many of the issues raised, and gave a sense of the pressure and anxiety 

many teachers were feeling about the introduction of SBA: 

96: We spent a whole afternoon already. And we have to make arrangements for 

the recording. What turn out was two third of them are below level 2, level U 

or whatever. They are really weak and we can do nothing. They are not 

serious. Even we set such an environment, they are still not serious. They 

don’t feel that this mark will be submitted to the EMB. If you let them do in a 

normal classroom environment, it will be even worse. This is our first 

assessment but we don’t find it okay. What a big tragedy! From January up 

till now there are holidays and we have to think over what to do as the 

guidelines are not adequate. I looked forward to the district seminar to get 

more information. Now we are planning for the reassessments on non-print 

fictions. If we don’t get it done, we can’t start the second round of assessment. 

And, we need to have marks reaching level 3. Otherwise, how can I submit the 

marks to the Principal? What if the reassessments are still bad? We are 

pressurised. What’s coming is even more pressurised for me. I have two 

classes of Form 4. Other teachers have only one class. On the coming 20th, 

21st and 22nd we use class time this time because it’s difficult to ask 

colleagues to come back on Saturday, asking students to come is easier. It’s 

really difficult even though I always mention that we may need to come back 

on Saturday. I try my best not to have this arrangement. That’s why I sacrifice 

all the English lessons on those three days and to spend all those lessons on 

assessments. The pressure then will be overrunning. There are still other 

lessons. The rationale of SBA asks us to have the assessment during class ... 

Don’t forget we also have to videotape. If we overrun, it will affect … not your 

whole day of lessons are Form 4 lessons. You may have lessons of Form 6, 

Form 1, etc. We have to reach the classroom not later than three minutes’ 

time, otherwise we will be warned. The pressure is there. Another problem is 

about the room. For videotaping the environment should be silent. As the 
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students are there it is difficult. Voice pick-up will be badly done. You know 

how small the schools in Hong Kong are. Just now we also have difficulty in 

finding a room. It is difficult for us to locate a room for recording. We also 

need to discipline those students who are not doing the task. When one group 

is being assessed, the others … If you use class time for the assessment, we 

can’t let them stay in the same room because of the videotaping. As they are 

noisy, you can’t videotape. You’ll need to have another teacher to stay with 

them and assign them things to do. SBA people see things over a grand view 

but they don’t know our real situation. 

This teacher’s image of ‘SBA people’ as being outsiders unaware of the teachers’ own 

experience was common in many responses in the first round of teacher data. 

In the second round of teacher interviews, it seemed that teachers were more satisfied 

with the facilities that were being provided in their school, and were beginning to become 

aware of the professional skills and commitment that SBA demanded: 

26:	 … so we now have video camera through the English corner, English club. 

That’s the first thing, but what we learn from last year is that SBA is very 

difficult and time-consuming to organise. 

123:	 I think the major difficulty is that … we have to know … what kind of 

inputs … maybe different teachers they will have different teaching style, each 

teachers may have different inputs. For example, in our school, last year in 

Form 4, some teachers said that they are very hard-working, they did a lot of 

preparation with the students, I just feel they give them some kind of, for 

example, after-school training on how students [can do] group interactions 

because they may think that the students may not be ready enough to do the 

interaction. 

5.5.2 Students’ Perceptions 

In Round 1 of the student questionnaires, 427 comments stated that SBA brought “more 

burdens” and “more workload”. There were also 435 comments relating to increased 
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pressure, 18 comments about increased anxiety, and 15 comments about reduced 

motivation. Further to this there were 613 comments about the heavier workload for 

teachers. 

In the second round of questionnaires, there were 257 general comments about increased 

workload, a few of which appeared to refer to the workload of both students and teachers. 

Another 375 comments referred solely to teachers’ workload. There were 258 comments 

about pressure on students, of which eight referred to reduced pressure, while a further 

eight comments referred to pressure on teachers. The terms ‘workload’ and ‘pressure’ 

have been conflated here, as the comments appeared to treat these as aspects of the same 

issue. It is also worth noting that there was a small but significant minority of comments 

about pressure that referred to anxiety or shyness. 

In Round 3, students made 132 comments about the amount of time spent on SBA, of 

which 49 referred to a lack of time to practise at school, or concerns that SBA was taking 

time away from work in other areas of the English syllabus. It can be concluded that 

while students’ concerns about their workload did ease over the course of the HKCEE, 

concerns about lack of time are likely to remain an issue. 

5.6 Changes in Attitude towards Technology 

The fact that the implementation of SBA necessitated sustained use of certain 

technologies that had previously seldom been used in the classroom, such as video 

recordings to track students’ performance, initially caused some concern for teachers, 

students and administrators alike. Administrators were concerned about the need to 

secure the availability of equipment, teachers were worried about possible technical 

difficulties, and students were concerned about the effect of video recording on their 

confidence to speak. However, noticeable changes in attitude towards technology were 

observed during the study period. 

5.6.1 Teachers’ Attitude change 

An issue that arose frequently in the first round of teacher interviews was the need for 

more technical support, both in terms of the necessary audio or video recording 
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equipment and support from technicians in their school, as this comment illustrates: 

“Pressure in terms of worries regarding the lack of support from school. There is 

much hindrance in buying [and] ordering readers, viewing materials, especially 

because of the lack of funds. The English Panel budget this year is a mere $350.” 

Many of the most frequently and strongly voiced concerns related to practical issues, in 

particular the videotaping of student assessments. At the beginning of the study, many 

teachers were not only concerned that being video recorded would negatively affect their 

students’ confidence or willingness to speak, but also that managing the video recordings 

would have a major impact on their workload. Some teachers felt that the need for 

recordings reflected a lack of trust in teachers on the part of the HKEAA or the EDB. At 

the time of the first round of interviews, few teachers viewed it as a positive arrangement 

and the comments below were typical: 

“What about if there are technical problems during the assessment? E.g., the 

video camera is out of order.” 

“Will the school be provided with fund to purchase MP3 players or Digital Video 

Camera?” 

“Some students are shy in front of the video camera. Wouldn’t it be unfair for 

them if we have to videotape them?” 

In spring 2006, after problems related to technological resources had been reported to the 

HKEAA and EMB by the study team, additional funds were committed to all schools. 

Furthermore, Principals were alerted to the need to support teachers in the 

implementation of SBA with more equipment, better microphones and the back-up of 

school technicians. This support, along with teachers’ increasing familiarity with and 

experience of handling technical equipment, and the fact that students were more 

comfortable with video recording than teachers had predicted, helped significantly ease 

teachers’ initial concerns. By the time the second round of interviews took place, 

teachers’ concerns about the use of technology had already decreased. Many teachers had 

worked out strategies for managing video recordings, and were beginning to see the value 

of watching the video samples and looking closely at their students’ performances, as this 

comment shows: “Even if it is not a must, we will still video record some. We could use 
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those as feedback for the students as well as teachers.” Teachers also saw that students 

appreciated the value of the video recordings, were enthusiastic about the process and 

mature enough to take responsibility for their own recordings: “They will go to the room 

for videotaping in advance to see what they can do since they know they can’t stay after 

school.” 

By the third round of interviews, teachers were much more relaxed about the use of 

technology, as these comments show: 

“Students have more chances for group discussions and they will be more 

motivated in front of video cameras.” 

“Our students have practised by themselves and recorded themselves. They will 

not be worried.” 

Importantly, there were fewer teachers’ comments about the weaknesses of the 

technology they were using, and an increased number of comments about what they 

themselves needed to learn about the uses of technology in order to support assessment 

for learning. Teachers were also more aware of the benefits of using videos to support 

and improve their teaching. 

5.6.2 Students’ Attitude change 

In the first round of student interviews, students voiced a number of concerns about the 

use of technology in assessment. They complained about having to wait for their ‘turn’ to 

be recorded, about equipment breakdowns, and about time wasted setting up special 

seating arrangements in the classroom. By the second round of interviews, students in 

many schools already appeared to be satisfied that there were sufficient physical 

resources and time, as illustrated by this comment: “There are enough resources. Every 

time we need to do videotaping, the time and resources are sufficient. Because for 

videotaping, they will set up the machines and chairs and etc … I think there are enough 

resources.” Although there were some signs that schools differed in their resource 

provision, by the third round of student interviews, there were only four references to 

technical issues, all of which were part of other comments rather than main concerns. 

Overall, the data indicated that video and audio recording quickly became a non-issue for 
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students. 

5.6.3 Administrators’ Attitude change 

The first round of administrator interviews showed various perspectives according to the 

situation of the administrators. For example, school Principals tended to look at the 

provision of technical equipment and supplies and did not give much attention to less 

tangible aspects such as classroom management, grouping, ambient noise and so on. 

Panel Chairs, on the other hand, looked at the use of technology from their perspective as 

classroom teachers, and their responses were in line with those of the teachers discussed 

above. 

By the second round of interviews, it had already been announced that the EDB would 

provide schools with extra money, largely for the implementation of SBA. Some 

administrators welcomed this: 

26:	 They should be sufficient. Equipment like DVD cameras will be bought or 

have been bought after teachers requested them. So, our equipment should be 

enough for use. So I can say it’s sufficient. There is no problem to buy 

something like microphones when teachers need them. 

32:	 We have bought more books, like SBA recommended texts. We give them 

labels in order to ease our students when buying them. We also buy more 

DVDs, VCDs, audio and video equipment. 

However, other administrators saw the money as another form of pressure: 

74:	 After you have applied for three million dollars, you have to spend it, you 

have to work. This is pressure. Other schools will think they are treating the 

English teachers very well because they have got a lot of money. So money is 

pressure. 

58: There may be no use to give extra fund, like we are not able to hire suitable 

TAs and teachers. After we have got the money, we have had difficulty hiring 

a SBA and English full-time TA. 
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During the second round of interviews, administrators were more varied in their views 

about technical resources, which suggested that some schools had moved more quickly in 

buying additional audio-visual resources and strengthening their technical support. 

Several schools mentioned spending the additional money from the government on 

recording equipment, as this comment from one Principal shows: 

“In our school I promise that the Chinese and English department … I will 

purchase some things like the video camera, so they can record those types of 

things, but our teachers are very conscientious and they always want to keep a 

copy for themselves, to view them again and to listen too and also to turn one 

original copy into several copies ... So we have to allocate more resources to 

that …” 

One problem that emerged more clearly during the Round 2 interviews was the noise 

within and around many Hong Kong schools, as illustrated by the following quote: 

31:	 If we did it in a classroom, then the video recorder will pick up the air 

conditioner, the noise, the bus terminus, with a lot of buses going back and 

forth, and the noise from those will also be picked up and the noise from the 

classmates who are not in the group, that is being the problem, would also 

been picked up. So on and off you could not hear the student’s voice during 

their discussions. 

Despite assurances from the HKEAA and the consultancy team that high quality 

recording was unnecessary as the majority of recordings would only be used within the 

school, and despite guidelines in the professional development programme stating that 

students should not be assessed solely on their pronunciation accuracy, this understanding 

took some time to filter down through schools. 

The range of administrator responses related to use of technology in Round 3 indicated 

that the situation varied widely from school to school. For example, one Panel Chair in 

the administrator group commented, “[13] We even can buy filming equipment if it’s not 

sufficient. We just ask our Principal for it and it’s fine”, while as late as May 2007, 

another said, “[148] Also we want to have more resources on technical support as we 
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don’t have enough machines to use. They are slowing down our progress as well as 

wasting our resources. We will well spend the money from EMB.” 

5.7 Summary 

5.7.1 Findings from Teachers 

Analysis of the qualitative data from teachers, including the videos of actual assessment 

tasks, suggests that, in general, teachers became more positive towards SBA over the 

two-year study period, although they continued to feel pressure and to experience 

increased workload. Many teachers wholeheartedly embraced SBA from the start, in 

principle and in practice, while many more started out skeptical but became convinced of 

the value of SBA and began to absorb the principles with contextual support. Some 

teachers appeared to reach a plateau and began to seek deeper understanding and new 

skills, while most continued to explore and extend their own and their colleagues’ skills 

in and enthusiasm for SBA. Some of them felt that they needed more system-level 

support to provide them with more knowledge and skills to teach speaking and reading, 

and to better link assessment with learning. This echoes the need to consider the role 

played by politics within an education system for a successful shepherding of any 

assessment innovation (Hamp-Lyons, 2009). Support can be provided by tertiary 

institutions and the EDB’s professional development opportunities. 

5.7.2 Findings from Students 

Analysis of the qualitative data, including videos of actual assessment tasks, suggested 

that more work needed to be done to educate students about the purpose and value of 

SBA, in order for them to fully benefit from the active-learning experience. There were 

strong signs that students welcomed the elements of supported autonomy that SBA 

provided, and that where autonomous learning took place, other classmates also 

encountered a wider range of ideas and material as they listened to their peers’ 

discussions or presentations. In such situations, the role of listener can take on real 

meaning and improved listening skills can result as a by-product, especially if the teacher 

also implements peer assessment. 

As the comments quoted in this section indicate, by the end of the two-year SBA period, 
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the students’ views were still very mixed, with a lot of negative comments, as well as 

positive and/or constructive suggestions for improvement. While this was disappointing, 

it must be remembered that these students were ‘the white mice’ during the early stages 

of the introduction of SBA, when dissemination of information was far from complete. 

The situation was further complicated when, with the best of intentions, policy was 

dramatically altered two-thirds of the way through the initial year and schools were 

allowed to choose whether to implement SBA in the 2007, 2008 or 2009 examination 

year. Moreover, some students and their families were negatively affected when the status 

of a particular list of films and documentaries was changed from being ‘required’ to being 

merely ‘recommended’, resulting in investments being made on materials which were no 

longer the most suitable ones. Overall, the students’ comments seem to suggest that 

factual information trickled down to these stakeholders slowest of all, even though they 

were the group most affected. 

5.7.3 Findings from Administrators 

Due to time pressures and concerns about confidentiality, administrators’ views were 

mainly gathered through individual interviews. From the small sample group of schools it 

would be impossible to generalise about Principals’ attitudes; however, if SBA is to be 

effective in the long term, more work must be done to educate Principals, and those Panel 

Chairs who are not themselves teaching in SBA contexts. 

5.7.4 Findings from Parents 

Responses from parents were particularly difficult to obtain and, apart from a very small 

number of small focus groups, were collected through individual interviews. Those 

parents who agreed to be interviewed were, in general, either somewhat aware of what 

the school was doing with SBA and quite positive, or quite unaware of what SBA 

involved and neutral about it. However, many said they would “trust the school” or “trust 

the teacher”, which was reassuring for the schools involved. 
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6. Analysis of Class Observations and Teachers’ Scoring 

6.1 Changes in Language Practices Observed after One Year of SBA 

Implementation 

The surveys, written comments and interview data provided a considerable amount of 

information about what was taking place in schools during the first two years of the 

introduction of the English SBA. However, this data did not provide a clear picture of the 

level of students’ oral language use in the classroom after these two years. This section 

briefly describes and comments on the patterns of language behaviours that were 

observed. Patterns noted in the validation data collected and analysed in summer 2005, 

were compared with patterns noted in a smaller data set of SBA assessment episodes 

collected when schools were carrying out their final SBA assessment, namely, between 

November 2006 and February 2007. 

6.1.1 Comments on Patterns in SBA Episodes 2005/2006 

The validation data set, which was also used to find samples for professional 

development and for anchor sets, contained over 500 samples fairly evenly divided 

between group interactions and individual presentations. These samples were collected 

from volunteer schools and teachers before the SBA Guidelines existed, without any SBA 

professional development, and at a point when teachers understood the rationale and 

basic structure of the planned HKEAA English SBA, but little more. 

In the group interaction samples, almost no instances of authentic or natural discussion 

among groups of peer students were found. In almost every case, each student had a large 

sheet of paper or several large note cards and read or extensively consulted these notes. In 

almost all groups, talk and time were not shared among group members but notably 

dominated by one or two higher proficiency students. Communicative strategies such as 

eye contact and back-channelling were significantly absent. In the individual 

presentations, some high proficiency students performed well but still remained 

dependent on notes, and in almost no cases did the presenters show any audience 

awareness. The use of buzzers to keep students to strict time limits was almost universal. 

In the videotaped clips, there was no sign of the presence of the teacher except when it 
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seemed to be necessary to ensure proper functioning of the equipment. In only one school 

was there any example of immediate feedback to students, and there were no cases of 

scaffolding or guiding questions to help lower proficiency or nervous students gain the 

confidence to speak. There were a significant number of group interactions where one 

group member did not speak at all, or spoke minimally and inaudibly. 

6.1.2 Comments on Patterns in SBA Episodes 2006/2007 

In the data collected between late 2006 and early 2007, there was considerably more 

variation in students’ behaviour during assessment episodes. In some schools, buzzers 

were still present, but in others, students were in control of their own time and in one 

school there was great freedom about the time taken. 

By this point, it seemed to have become common practice for individual presentations to 

be made in a very formal setting: either at the front of a large hall with more than one 

class of students present, or at the front of the classroom with all students seated formally 

to watch and listen. There often appeared to be two or more teachers present, although 

there was no indication that more than one teacher was acting as the ‘judge’. In many 

individual presentations, the use of note cards was observed, which, although mostly 

within the official SBA Guidelines, indicated that the students were quite well prepared 

and resulted in language behaviour that did not seem very natural. As would be expected 

in these conditions, communicative strategies were very low priority and many if not 

most students seem nervous. The fact that students had evidently familiarised themselves 

well with the book or film they were presenting made it evident, especially with higher 

proficiency students, that the task they had been set was not very challenging. In some 

cases it was difficult for the consultants to decide on a fair mark for a student, as the 

simplicity of the task and highly-prepared nature of the performance made it impossible 

to award a score in the upper area of the scale, despite the fact that the student appeared 

strong in certain domains. It seems that if the intended characteristics of assessment for 

learning that are relevant and responsive to important curriculum goals are to be 

refocused for individual presentations, additional teacher professional development and 

student materials, including video samples, are called for. 
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Another pattern that was observed regarding individual presentations in some schools, 

was the apparent formal requirement for a ‘question from the audience’, whereby 

teachers invited questions and a question was always asked. The question was often 

simple and appeared to have been prepared in advance, and the student presenter was 

excused from the ‘stage’ after making any kind of response to the question. This appeared 

to be an attempt to build in evidence of audience awareness, which is mentioned in the 

assessment criteria as a formal assessable element. However, the data showed that these 

segments were not, in fact, assessable because they were staged and, in general, poorly 

carried out. Guidance to teachers on this matter is called for. 

Regarding group interactions the picture was much more positive. Despite the use of 

buzzers for such interactions in some schools, these were less evident and sometimes 

ignored. Although it was also observed that single note cards were used (sometimes 

apparently heavily written-on, suggesting either prepared texts that were not the student’s 

own words or that students had too much prior notice of the task), these instances were 

much less frequent than in the analysis of the first data set. In some schools there were 

group interactions that more obviously adopted the spirit of SBA, with evidence of real 

communication, laughter and the kind of ‘insider’ idea-sharing that is characteristic of 

peer interaction in workplaces and contexts where people know each other well. In 

addition, there was much more awareness of the formal characteristics of the genres of 

the book report, narrative recount and character analysis. There was also evidence of 

strategic language for simple turn-taking, which, by and large, was not found in the 

earlier data set. 

7. Recommendations 

The following section provides a brief summary of suggested areas for future research 

and action. 

7.1 Reading 

The teaching of reading receives different emphases in Hong Kong secondary schools, 
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and it is clear that those teachers who already had active reading instruction and were 

implementing the Extensive Reading Scheme found it easier to integrate SBA as they 

were more experienced at integrating reading with other skills. Further professional 

development support that helps teachers identify students’ reading levels and extend them 

through speaking and writing (following the principles of interactive assessment as 

described in the HKU/CUHK/HKIEd consortium-developed professional development 

modules), would be of real value to less experienced and less confident teachers. 

7.2 Classroom Management 

Many teachers managing large classes reported finding it difficult to handle the actual 

assessable SBA episodes and ensure that learning opportunities were being 

simultaneously offered to all students. The result was often an undesirable amount of 

what one student described as “dead air time”, during which the whole class had to sit 

and watch group after group conduct its SBA interaction, or student after student do his 

or her individual presentation. This is particularly boring for students, and also 

uneducative, if all students have read the same book or viewed the same film, as often 

seemed to be the case. Teachers need professional support to help them learn how to 

make effective use of group work in large-class teaching. A number of SBA research 

7
projects have suggested that teachers do best at implementing SBA when they have been 

facilitated by split classes or teacher assistant/aide support. Although current professional 

development modules include an instructional element on class groupings, this is 

inadequate for training teachers with little experience of grouping. Research is needed to 

identify the exact obstacles to flexible classroom grouping (many of which may well lie 

outside the classroom, at the school level), and teacher pre-service courses could consider 

how well this area is taught to novice English teachers. 

7 
An interlink set of SBA research projects has been conducted by HKU to investigate and support the 

transition from norm-referenced external language assessment to criterion-referenced school-based 

assessment in senior secondary English teaching in Hong Kong schools. The research is funded by a 

number of university and government agencies, including the Faculty of Education of The University of 

Hong Kong, the Education and Manpower Bureau (through its Quality Education Fund), the Hong Kong 

Examinations and Assessment Authority and the University Grants Committee. A full list of projects can be 

found at http://sba.edu.hku.hk/new_sba/projects.html (SBA Consultancy Team, 2006). 
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7.3 Task Use and Creativity 

As suggested in point 7.2, the use of the simplest task type, in which every student in a 

class reads the same book or views the same movie, seemed to be common. The range of 

specific tasks applied to these reading/viewing texts was also quite limited, and among 

the 22 sample tasks developed and provided in the SBA Handbook there were some that 

did not appear to have been used by any school. Further support to teachers in learning 

how to use a wide range of tasks to increase the relevance and interest of activities to the 

different proficiencies, genders and personal interests of students would be very valuable. 

7.4 Group Interaction 

Group presentations seem to have settled into a four-person format. This is an acceptable 

format but is not suitable for all tasks or all student proficiency levels. A group of four 

low-proficiency students does not allow any of these students to show their highest 

performance: these students are better able to do well in a pair, or in a group of mixed 

proficiencies, especially when the teacher has helped the class understand the different 

roles that people can play in facilitating group discussion. The data collected in the final 

stage of this study suggested that the best groups were composed of a range of student 

language levels and of different personalities. Teachers, who know their students, can set 

up such groups well if they understand that this is a positive thing to do; and in some 

cases students have reached a level of self reflection that enables them to self-group 

effectively. 

7.5 Feedback and Interactive Assessment 

There was little evidence in the recorded data that teachers gave feedback to students 

during the SBA assessments, despite the fact that the professional development materials 

and 2008 HKCEE English Language Handbook for the School-Based Assessment 

Component (Hong Kong: HKEAA, 2006) both placed emphasis on feedback that is 

“dialogic and sensitive to learners’ needs” (p.9), and further explained that “the teacher-

assessor may, if they wish, interact individually with a student at any time to ask specific 

questions to clarify and/or extend the student’s ideas, to prompt and/or scaffold the 

student’s oral interaction and to probe the range and depth of their oral language skills” 

(p.13). It would seem that teachers need to be reassured that this type of interactive 
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feedback is appropriate and fair, and more training in how to put this type of feedback 

into practice should be provided. 

7.6 Coaching 

Teachers, and some students, occasionally expressed concern about the influence of 

coaching schools and test preparation in the form of rote memorisation of prepared 

answers. There also appeared to be some degree of resentment towards those students 

who had been specially ‘trained’ for SBA in coaching schools. Furthermore, although 

some of the commercially available SBA practice material is good, some of the material 

seen by the consultancy team was weak and either failed to accurately represent the 

principles underlying the use of SBA for English, or contained factual inaccuracies that 

might harm rather than benefit students’ preparedness for taking part in SBA. 

In the last stage of the study, it became more evident from what students were saying that 

some of them were attending coaching for SBA: this may not be a bad thing if the 

coaching schools and teachers are well-trained and fully-informed about the principles, 

practices and ‘rules’ of SBA. However, to guarantee this, it would seem that the EDB 

needs to reach out to this particular education sector and take action to ensure basic 

standards are set and met. Conscious attention needs to be paid by the HKEAA to make 

sure that good information about SBA is available to tutorial schools, as far as this is 

possible. At the same time, the EDB needs to ensure that information about training 

activities is reaching the tutorial schools. 

7.7 Further Support from HKEAA and EDB 

7.7.1 Support from HKEAA 

In Round 2, there were a small number of comments asking for more performance 

samples and anchor sets. While the training and standardising materials provided by the 

HKEAA and the HKU consultancy team should have been sufficient for the first two 

years of implementation, it was essential that new samples were produced. It was also 

observed that some behaviours were becoming codified and that there was a danger that 

the SBA tasks and strategies might be reduced to a small number of popular and ‘easier’ 

events (in part due to the over-representation of these in the materials in the original data 
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set, which had been collected before SBA was disseminated). Between 2007 and 2008, 

the HKEAA repeated the data collection activity and began to develop replacement 

performance samples to better reflect the more advanced state of practice of SBA in S4 

and S5. A continuation project was also completed. 

7.7.2 Support from EDB 

It would seem that the overrepresentation of a few specific group interaction activities 

and tasks and the formality of the individual presentations, may, in good part, be due to 

the lack of good SBA-appropriate practice materials in the schools at the time the oral 

SBA was being introduced. Teachers continuously reported that they did not know how to 

teach speaking, and it became clear from the data collected in this study, as well as from 

several other SBA-focused research studies and the Quality Education Fund project on 

8
school-based assessment of speaking in S1–S3 (SBA Consultancy Team, in press) , that a 

strong programme of professional development on the teaching of speaking was badly 

needed. This lies outside the role of the HKEAA and calls for intervention and high-level 

professional support from the EDB/CDC. 

8. Conclusion 

The longitudinal study tracked teacher and student practices and attitudes over the period 

from December 2005 to June 2007, and gained a better understanding of administrators’ 

and parents’ views and beliefs. Although paradigm conflict can emerge when assessment 

for learning meets formal examinations (Hamp-Lyons 2007), there were encouraging 

signs to suggest that SBA gained increased acceptance among teachers, as well as 

administrators, who, in many cases, were more proactively supporting their teachers to 

implement it. Despite the need for further work to educate students about the purposes 

and value of SBA, there are indications that students’ attitudes to SBA should improve as 

teachers become more confident in using a wider range of tasks and allow individual 

students, or small groups of students, to make their own reading and viewing choices. 

There are very strong signs that students welcomed the elements of supported autonomy 

8 
SBA Consultancy Team (in press) Aligning Assessment with Curriculum Reform. Hong Kong. Faculty of 

Education, The University of Hong Kong. 
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where these were offered, and that this autonomy generated meaningful peer discussions 

and presentations, which in turn resulted not only in students experiencing a wider range 

of ideas and material, but also in improved listening skills and meaningful peer 

assessment. However, in order for effective changes to take place, further support needs 

to be given to teachers in terms of developing language teaching skills, increasing the 

proactive support for SBA by Panel Chairs and Principals through flexible timetabling, 

enabling teachers to meet and plan together, and by reducing class sizes. It is essential 

that the EDB revisit the question of class size, conducting research in Hong Kong schools 

and comparative studies in international contexts where SBA-like innovations have been 

successfully implemented, for example, Scotland, New Zealand, Canada, Australia and 

Zambia. 

By its nature, SBA is teacher mediated, co-constructed and dialogic, context-dependent, 

multiple and varied, and dynamic and evolving (Black & William, 1998; Brookhart, 2003; 

Stiggins, 2001), and the aim of introducing English SBA to assess authentic interactive 

use language is ambitious (Davison, 2007; Davison & Hamp-Lyons, 2009). However, 

promising signs of the possibility of such a paradigm shift have been observed in this 

study and the findings provide a marker for the status of SBA during the early stages of 

its inception. The continuation of similar studies will help monitor the development of 

English SBA and offer further signposts for where it may proceed. 
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Appendix 1a_1
st
 round of the teacher questionnaire 

School Code: ______ Teacher Questionnaire for Longitudinal Study 

Teacher Code: ______ 

Section A:	 Personal and school information 
Please tick  the appropriate box(es). 

1.	 I learnt English 

 as a mother tongue  as a second language in an English speaking environment 

 as a foreign language in a predominantly non-English speaking environment 

2.	 My age falls within the following range: 

 20-29 	  30-39  40-49  50+ 

3.	 a) I have taught English language in previous years at the following levels: 

(please tick one or more boxes) 

 S1       S2        S3      S4       S5        S6   S7 

b)	 I am teaching English language this year at the following levels:
 

(please tick one or more boxes)
 

 S1       S2        S3      S4       S5        S6  S7 

4. 	 I currently teach in a/an 
 government  aided  direct subsidy  private school. 

5. 	 I currently teach in a  
 Band 1  Band 2  Band 3 school. 

6. 	 I have been teaching for 
 less than 1 year  1-3 years   4-6 years  7-10 years 

 11-14 years  15 years or above 

7. 	 I have been teaching English to students at S4-7 for 
 less than 1 year  1-3 years   4-6 years  7-10 years 

 11-14 years  15 years or above 

8. 	 I am a/an: (Select all that apply) 

a. 	 S4 Teacher  
b. 	 SBA  School Coordinator  
c. 	 SBA  Group Coordinator  
d.	 CDC-HKEAA Committee Member  
e.	        HKCEE English Oral Examiner (Paper 3) 

 9. 	 Do you hold a position of responsibility in your school?  If yes, please give details: 

10. 	 Educational qualifications (Select all that apply): Subject 

a.	 Certificate from a teacher education college  ____ 

b.	 Bachelor’s degree (BA/BS, etc.)  
c.	 Postgraduate teaching diploma  
d.	 Other Postgraduate certificate or diploma  ______ 

e.	 Master’s degree (MA/MS/MEd)  
f.	 Doctorate (PhD/EdD)  
g.	 Do you have any specific qualifications or training in teaching English as a second/foreign 

language?  If so, give details (e.g., RSA/CELTA) _____________ 
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11. Which one of the following statements best describes your school’s medium of instruction policy? 
 My school uses English as the medium of instruction at all levels for all subjects except Chinese. 

 My school uses Chinese as the medium of instruction at all levels for all subjects except English. 

 My school uses Chinese as the medium of instruction for all subjects except English at S1-5, but uses 

English as the medium of instruction for selected subjects at S6-7. 


 Other (please specify)
 

12. 	 Which one of the following statements best describes the medium of instruction you use for the 

teaching of English language in your own classes? 
 I only use English in lessons. 


 I use Cantonese occasionally to aid understanding of key concepts. 


 I use a mixture of both English and Cantonese in lessons. 


13. 	 Our school has the following activities to help students develop English language skills:
 

(please tick one or more boxes)
 
 small class teaching, specify levels: __________  participation in Speech Festivals 

 after-school classes  and/or other HK-wide activities 

 a self-access center  English camps 

 English weeks/ days  overseas immersion 

 English speaking corner(s)  English-related school competitions

 e.g. essays, debates
 

 other ways your school tries to create an English-speaking environment:
 

Section B.	 IMPLEMENTATION OF THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED 

ASSESSMENT COMPONENT 

14. Your views about your preparation for School-based Assessment 

I think that I…	 Strongly Strongly 

Disagree ------------  Agree 
a. 	 have a good understanding of the schedule, content and processes of School- 1 2 3 4 5 6 

based Assessment. 

b. 	 have a good understanding of the underlying assessment philosophy of School- 1 2 3 4 5 6 

based Assessment. 

c. 	 have had sufficient opportunity to attend professional development on School- 1 2 3 4 5 6 

based Assessment. 

d. 	 have had sufficient opportunity to discuss School-based Assessment with other 1 2 3 4 5 6 

teachers. 

e. 	 have had sufficient opportunity to develop and/or adapt School-based 1 2 3 4 5 6 

Assessment tasks for my students. 

f. 	 have had sufficient opportunity to discuss the processes and scoring criteria for 1 2 3 4 5 6 

School-based Assessment with my students. 

g. 	 have sufficient knowledge, skills and confidence to do the assessments 1 2 3 4 5 6 

properly. 

h. 	 am able to give sufficient feedback to students. 1 2 3 4 5 6 

i. 	 need additional time (e.g. lunch time, after school) to implement School-based 1 2 3 4 5 6 

Assessment properly. 

j. 	 Other:______________________________________________________________________________________ 
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15. Your views about your school’s preparation for School-based Assessment

 Our school… Strongly Strongly 

Disagree ------------  Agree 
a. 	 has collected sufficient books for School-based Assessment. 1 2 3 4 5 6 

b. 	 has collected sufficient non-print materials for School-based Assessment. 1 2 3 4 5 6 

c. 	 has collected sufficient resource material and references about School-based 1 2 3 4 5 6 

Assessment for teachers. 

d. 	 suitable recording equipment for School-based Assessment. 1 2 3 4 5 6 

e. 	 has given parents and students enough information about School-based 1 2 3 4 5 6 

Assessment. 

f. 	 has made appropriate timetabling arrangements for School-based Assessment. 1 2 3 4 5 6 

g. 	 has provided sufficient technical support for School-based Assessment. 1 2 3 4 5 6 

h. 	 has given teachers sufficient meeting time to plan and discuss student 1 2 3 4 5 6 

assessments. 

i. 	 has established effective arrangements to monitor and evaluate the 1 2 3 4 5 6 

implementation of School-based Assessment. 

j. 	 Other:______________________________________________________________________________________ 

16.	 Your views about the implementation of School-based Assessment 

I think that…	 Strongly Strongly 

Disagree ------------  Agree 

a. 	 students’ speaking skills can be assessed well in the normal classroom. 1 2 3 4 5 6 

b. 	 it is good that students have more than one opportunity to be assessed. 1 2 3 4 5 6 

c. 	 School-based Assessment can be incorporated into the regular curriculum. 1 2 3 4 5 6 

d. 	 School-based Assessment will result in fair judgments of each student’s level 1 2 3 4 5 6 

of speaking skill. 

e. 	 meetings of all teachers involved in School-based Assessment at the school 1 2 3 4 5 6 

level are essential. 

f. 	 meetings of School-based Assessment coordinators across a range of schools 1 2 3 4 5 6 

are essential. 

g. 	 students can make adequate video- or audio-recordings of School-based 1 2 3 4 5 6 

Assessment. 

h. 	 the statistical moderation of School-based Assessment scores by the HKEAA 1 2 3 4 5 6 

is essential. 

i. 	 Other:______________________________________________________________________________________ 

17.	 Your views about the potential problems of School-based Assessment 

I think that…	 Strongly Strongly 

Disagree ------------  Agree 

a. 	 some teachers may not follow the official guidelines properly when conducting 1 2 3 4 5 6 

School-based Assessment in their classrooms. 

b. 	 there is too much administrative work involved in the School-based 1 2 3 4 5 6 

Assessment. 

c. 	 the effectiveness of School-based Assessment will be undermined by the 1 2 3 4 5 6 

tutoring and coaching culture in Hong Kong. 

d. 	 students may be able to memorize responses/performances and reproduce them 1 2 3 4 5 6 

for the School-based Assessment. 

e. 	 teachers may not have the knowledge and skills to implement School-based 1 2 3 4 5 6 

Assessment properly. 

f. 	 students and parents may not trust teachers’ assessments. 1 2 3 4 5 6 

g	 teachers will have trouble integrating School-based Assessment into their 1 2 3 4 5 6 

regular teaching. 

h. 	 Other:______________________________________________________________________________________ 
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Section C. PERCEIVED EFFECTS OF THE SCHOOL-BASED ASSESSMENT COMPONENT 

18.	 Your views about the effects of School-based Assessment on students 

I think that School-based Assessment…	 Strongly Strongly 

Disagree ------------  Agree 

a. 	 will help improve students’ reading skills. 1 2 3 4 5 6 

b. 	 will help improve students’ speaking skills. 1 2 3 4 5 6 

c. 	 will help students to become more independent learners. 1 2 3 4 5 6 

d. 	 will challenge students with higher speaking skills to their full extent. 1 2 3 4 5 6 

e. 	 will help shy or nervous students to gain higher marks. 1 2 3 4 5 6 

f. 	 will provide students with a more natural assessment experience than the current 
1 	 2 3 4 5 6CE English oral exam. 

g. 	 will motivate students and give them an interesting assessment experience. 1 	 2 3 4 5 6 

h. 	 will disadvantage students with lower speaking skills. 1 	 2 3 4 5 6 

i. 	 will give a fairer assessment of students’ speaking ability than the current CE 
1 	 2 3 4 5 6 

English oral exam. 

j. 	 will help identify student strengths and weaknesses in speaking. 1 2 3 4 5 6 

k. 	 will have a negative effect on students’ attitudes to using the English language. 1 2 3 4 5 6 

l. 	 will increase students’ workload. 1 	 2 3 4 5 6 

m.	 will make students more nervous. 1 	 2 3 4 5 6 

n. 	 Other: ______________________________________________________________________________________ 

19.	 Your views about the effects of School-based Assessment on teachers 

I think that the School-based Assessment…	 Strongly  Strongly 

Disagree ------------  Agree 
a. 	 will encourage teachers to implement assessment for learning. 1 2 3 4 5 6 

b. 	 will encourage teachers to promote extensive reading. 1 2 3 4 5 6 

c. 	 will encourage more professional sharing within schools. 1 2 3 4 5 6 

d. 	 will encourage more professional sharing across schools. 1 2 3 4 5 6 

e. 	 will encourage teachers to think of assessment in a new perspective (e.g. to 1 2 3 4 5 6 

plan for self/peer and other alternative assessment activities). 

f. 	 will provide other professional development opportunities for teachers. 1 2 3 4 5 6 

g. 	 will increase teachers’ workload. 1 2 3 4 5 6 

h. 	 Other:______________________________________________________________________________________ 

20a. What have been the major effects (positive and/or negative) of the introduction of the SBA 

on you? 

20b.What have been the major effects (positive and/or negative) of the introduction of the SBA 

on your students? 

20c. What changes do you think are needed to SBA, and why? 

_________________________________________________________________________________________ 

Thank you for completing the questionnaire 
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Appendix 1b_2  round of the teacher questionnaire 

Teacher Questionnaire for Longitudinal Study
 

School Code: ______  

Teacher Code: _____ 

Section A: Personal and school information 
Please tick  the appropriate box(es). 

1.	 I learnt English 

 as a mother tongue  as a second language in an English speaking environment 

 as a foreign language in a predominantly non-English speaking environment 

2.	 My age falls within the following range: 

 20-29  30-39  40-49  50+ 

3. a) I have taught English language in previous years at the following levels: 

(please tick one or more boxes) 

 S1       S2   S3      S4      S5  S6     S7 

b) I am teaching English language this year at the following levels: 

(please tick one or more boxes) 

 S1       S2   S3      S4      S5  S6  S7 

4. 	 I currently teach in a/an 
 government  aided  direct subsidy  private school. 

5. 	 I currently teach in a  

 Band 1  Band 2  Band 3 school. 

6. 	 I have been teaching for 
 less than 1 year  1-3 years   4-6 years  7-10 years 

 11-14 years  15 years or above 

7. 	 I have been teaching English to students at S4-7 for 

 less than 1 year  1-3 years   4-6 years  7-10 years 

 11-14 years  15 years or above 

8. I am a/an:     (Select all that apply) 

a. 	 S4 Teacher  
b. 	 SBA  School Coordinator  
c. 	 SBA Group Coordinator  
d.	 CDC-HKEAA Committee Member  
e.	 HKCEE English Oral Examiner (Paper 3) 

 9.  Do you hold a position of responsibility in your school?  If yes, please give details: 

10. 	  Educational qualifications (Select all that apply): Subject 
a.	 Certificate from a teacher education college  ____ 

b.	 Bachelor’s degree (BA/BS, etc.)  
c.	 Postgraduate teaching diploma  
d.	 Other Postgraduate certificate or diploma  
e.	 Master’s degree (MA/MS/MEd)  
f.	 Doctorate (PhD/EdD)  
g.	 Do you have any specific qualifications or training in teaching English as a second/foreign language? 

 If so, give details (e.g., RSA/CELTA) 

11. Which one of the following statements best describes your school’s medium of instruction policy? 

 My school uses English as the medium of instruction at all levels for all subjects except Chinese. 

 My school uses Chinese as the medium of instruction at all levels for all subjects except English. 

 My school uses Chinese as the medium of instruction for all subjects except English at S1-5, but uses English as the 

medium of instruction for selected subjects at S6-7. 

 Other (please specify) 
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12. Which one of the following statements best describes the medium of instruction you use for the teaching of 

English language in your own classes? 
 I only use English in lessons. 


 I use Cantonese occasionally to aid understanding of key concepts. 


 I use a mixture of both English and Cantonese in lessons. 


13.	 Our school has the following activities to help students develop English language skills: 

(please tick one or more boxes) 
 small class teaching, specify levels: __________  participation in Speech Festivals 

 after-school classes  and/or other HK-wide activities 

 a self-access center  English camps 

 English weeks/ days  overseas immersion 

 English speaking corner(s)  English-related school competitions

 e.g. essays, debates
 

 other ways your school tries to create an English-speaking environment:
 

Section B.	 MODIFICATIONS TO THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED ASSESSMENT 

COMPONENT 

14. Which option has your school chosen to adopt in 2007? 

 Option 1 (Submit SBA marks for feedback from HKEAA and to contribute 15% of the final subject result.) 

 Option 2 (Submit SBA marks for feedback from HKEAA. Examination results to contribute 100% of the subject 

result.) 

15. 	 Your views about the factors which influenced the school’s choice of options 

I think the most important reasons for my school’s choice were Strongly Strongly 

Disagree ------------Agree 

a. readiness of teachers. 	 1 2 3 4 5 6 

b. readiness of students. 	 1 2 3 4 5 6 

c. preference of teachers. 	 1 2 3 4 5 6 

d. preference of students. 	 1 2 3 4 5 6 

e. parents’ opinions. 	 1 2 3 4 5 6 

f. curriculum planning. 	 1 2 3 4 5 6 

g. resources/ support. 	 1 2 3 4 5 6 

h. workload/ burden of teachers. 	 1 2 3 4 5 6 

i. workload/ burden of  students. 	 1 2 3 4 5 6 

j. concern about students’ levels of performance in previous SBA tasks. 	 1 2 3 4 5 6 

k. fairness-related concerns. 	 1 2 3 4 5 6 

l. lack of trust in the assessment system. 	 1 2 3 4 5 6 

m. linking to decisions about Chinese SBA. 	 1 2 3 4 5 6 

n. Other:______________________________________________________________________________________ 

Section C.	 IMPLEMENTATION OF THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED ASSESSMENT 

COMPONENT 

16. Your views about your preparation for School-based Assessment 

I think that I… Strongly Strongly 

Disagree ------------Agree 

a. have a good understanding of the schedule, content and processes of School-based 1 2 3 4 5 6 

Assessment. 

b. have a good understanding of the underlying assessment philosophy of School-based 1 2 3 4 5 6 

Assessment. 

c. have had sufficient opportunity to attend professional development on School-based 1 2 3 4 5 6 

Assessment. 

d. have had sufficient opportunity to discuss School-based Assessment with other teachers. 1 2 3 4 5 6 

e. have had sufficient opportunity to develop and/or adapt School-based Assessment tasks 1 2 3 4 5 6 

for my students. 

f. have had sufficient opportunity to discuss the processes and scoring criteria for School- 1 2 3 4 5 6 

based Assessment with my students. 

g. have sufficient knowledge, skills and confidence to do the assessments properly. 1 2 3 4 5 6 

h. am able to give sufficient feedback to students.	 1 2 3 4 5 6 

i. need additional time (e.g. lunch time, after school) to implement School-based 1 2 3 4 5 6 

Assessment properly. 

j. Other:______________________________________________________________________________________ 
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17. Your views about your school’s preparation for School-based Assessment

 Our school… Strongly Strongly 

Disagree ------------  Agree 

a. has collected sufficient books for School-based Assessment. 1 2 3 4 5 6 

b. has collected sufficient non-print materials for School-based Assessment. 1 2 3 4 5 6 

c. has collected sufficient resource material and references about School-based Assessment 1 2 3 4 5 6 

for teachers. 

d. suitable recording equipment for School-based Assessment. 1 2 3 4 5 6 

e. has given parents and students enough information about School-based Assessment. 1 2 3 4 5 6 

f. has made appropriate timetabling arrangements for School-based Assessment. 1 2 3 4 5 6 

g. has provided sufficient technical support for School-based Assessment. 1 2 3 4 5 6 

h. has given teachers sufficient meeting time to plan and discuss student assessments. 1 2 3 4 5 6 

i. has established effective arrangements to monitor and evaluate the implementation of 1 2 3 4 5 6 

School-based Assessment. 

j. Other:______________________________________________________________________________________ 

18. Your views about the implementation of School-based Assessment 

I think that… Strongly Strongly 

Disagree ------------  Agree 

a. students’ speaking skills can be assessed well in the normal classroom. 1 2 3 4 5 6 

b. it is good that students have more than one opportunity to be assessed. 1 2 3 4 5 6 

c. School-based Assessment can be incorporated into the regular curriculum. 1 2 3 4 5 6 

d. School-based Assessment will result in fair judgments of each student’s level of 1 2 3 4 5 6 

speaking skill. 

e. meetings of all teachers involved in School-based Assessment at the school level are 1 2 3 4 5 6 

essential. 

f. meetings of School-based Assessment coordinators across a range of schools are 1 2 3 4 5 6 

essential. 

g. students can make adequate video- or audio-recordings of School-based Assessment. 1 2 3 4 5 6 

h. the statistical moderation of School-based Assessment scores by the HKEAA is 1 2 3 4 5 6 

essential. 

i. Other:______________________________________________________________________________________ 

19. Your views about the potential problems of School-based Assessment 

I think that… Strongly Strongly 

Disagree ------------  Agree 

a. some teachers may not follow the official guidelines properly when conducting School- 1 2 3 4 5 6 

based Assessment in their classrooms. 

b. there is too much administrative work involved in the School-based Assessment. 1 2 3 4 5 6 

c. the effectiveness of School-based Assessment will be undermined by the tutoring and 1 2 3 4 5 6 

coaching culture in Hong Kong. 

d. students may be able to memorize responses/performances and reproduce them for the 1 2 3 4 5 6 

School-based Assessment. 

e. teachers may not have the knowledge and skills to implement School-based Assessment 1 2 3 4 5 6 

properly. 

f. students and parents may not trust teachers’ assessments. 1 2 3 4 5 6 

g teachers will have trouble integrating School-based Assessment into their regular 1 2 3 4 5 6 

teaching. 

h. Other:______________________________________________________________________________________ 
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Section D. PERCEIVED EFFECTS OF THE SCHOOL-BASED ASSESSMENT COMPONENT 

20. Your views about the effects of School-based Assessment on students 

I think that School-based Assessment… Strongly Strongly 

Disagree ------------  Agree 

a. will help improve students’ reading skills. 1 2 3 4 5 6 

b. will help improve students’ speaking skills. 1 2 3 4 5 6 

c. will help students to become more independent learners. 1 2 3 4 5 6 

d. will challenge students with higher speaking skills to their full extent. 1 2 3 4 5 6 

e. will help shy or nervous students to gain higher marks. 1 2 3 4 5 6 

f. will provide students with a more natural assessment experience than the current CE 1 2 3 4 5 6 

English oral exam. 

g. will motivate students and give them an interesting assessment experience. 1 2 3 4 5 6 

h. will disadvantage students with lower speaking skills. 1 2 3 4 5 6 

i. will give a fairer assessment of students’ speaking ability than the current CE English 1 2 3 4 5 6 

oral exam. 

j. will help identify student strengths and weaknesses in speaking. 1 2 3 4 5 6 

k. will have a negative effect on students’ attitudes to using the English language. 1 2 3 4 5 6 

l. will increase students’ workload. 1 2 3 4 5 6 

m. will make students more nervous. 1 2 3 4 5 6 

n. Other: ______________________________________________________________________________________ 

21. Your views about the effects of School-based Assessment on teachers 

I think that the School-based Assessment… Strongly Strongly 

Disagree ------------  Agree 

a. will encourage teachers to implement assessment for learning. 1 2 3 4 5 6 

b. will encourage teachers to promote extensive reading. 1 2 3 4 5 6 

c. will encourage more professional sharing within schools. 1 2 3 4 5 6 

d. will encourage more professional sharing across schools. 1 2 3 4 5 6 

e. will encourage teachers to think of assessment in a new perspective (e.g. to plan for 1 2 3 4 5 6 

self/peer and other alternative assessment activities). 

f. will provide other professional development opportunities for teachers. 1 2 3 4 5 6 

g. will increase teachers’ workload. 1 2 3 4 5 6 

h. Other:______________________________________________________________________________________ 

22a. What have been the major effects (positive and/or negative) of the introduction of the SBA on you? 

22b.What have been the major effects (positive and/or negative) of the introduction of the SBA on your students? 

22c. What changes do you think are needed to SBA, and why? 

_________________________________________________________________________________________ 

Thank you for completing the questionnaire 
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 Appendix 1c_ 3
rd

 round of the teacher questionnaire 

Teacher Questionnaire for Longitudinal Study (Third Round)
 

School Code: ______  

Teacher Code: _____ 

Section A: Personal and school information 
Please tick  the appropriate box(es). 

1.	 I learnt English 

 as a mother tongue  as a second language in an English speaking environment 

 as a foreign language in a predominantly non-English speaking environment 

2.	 My age falls within the following range: 

 20-29  30-39  40-49  50+ 

3. a) I have taught English language in previous years at the following levels: 

(please tick one or more boxes) 
 S1       S2   S3      S4      S5  S6     S7 

b) I am teaching English language this year at the following levels: 

(please tick one or more boxes) 

 S1       S2   S3      S4      S5  S6  S7 

4. 	 I currently teach in a/an 
 government  aided  direct subsidy  private school. 

5. 	 I currently teach in a  

 Band 1  Band 2  Band 3 school. 

6. 	 I have been teaching for 

 less than 1 year  1-3 years   4-6 years  7-10 years 

 11-14 years  15 years or above 

7. 	 I have been teaching English to students at S4-7 for 

 less than 1 year  1-3 years   4-6 years  7-10 years 

 11-14 years  15 years or above 

8. I am a/an:     (Select all that apply) 

a. 	 S5 Teacher  
b. 	 SBA  School Coordinator  
c. 	 SBA Group Coordinator  
d.	 CDC-HKEAA Committee Member  
e.	 HKCEE English Oral Examiner (Paper 3) 

 9.  Do you hold a position of responsibility in your school?  If yes, please give details: 

10. 	  Educational qualifications (Select all that apply): Subject 
a.	 Certificate from a teacher education college  ______________________________ 

b.	 Bachelor’s degree (BA/BS, etc.)  
c.	 Postgraduate teaching diploma  
d.	 Other Postgraduate certificate or diploma  
e.	 Master’s degree (MA/MS/MEd)  
f.	 Doctorate (PhD/EdD)  
g.	 Do you have any specific qualifications or training in teaching English as a second/foreign language? 

 If so, give details (e.g., RSA/CELTA) _________________________________ 

11. Which one of the following statements best describes your school’s medium of instruction policy? 

 My school uses English as the medium of instruction at all levels for all subjects except Chinese. 

 My school uses Chinese as the medium of instruction at all levels for all subjects except English. 

 My school uses Chinese as the medium of instruction for all subjects except English at S1-5, but uses English as the 

medium of instruction for selected subjects at S6-7. 

 Other (please specify) 
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12. 	 Which one of the following statements best describes the medium of instruction you use for the teaching of 

English language in your own classes? 
 I only use English in lessons. 

 I use Cantonese occasionally to aid understanding of key concepts. 

 I use a mixture of both English and Cantonese in lessons. 

13.	 Our school has the following activities to help students develop English language skills: 

(please tick one or more boxes) 
 small class teaching, specify levels: __________  participation in Speech Festivals 

 after-school classes  and/or other HK-wide activities 

 a self-access center  English camps 

 English weeks/ days  overseas immersion 

 English speaking corner(s)  English-related school competitions

 e.g. essays, debates 

 other ways your school tries to create an English-speaking environment:  _____________________________ 

14.	 Please list any/all the SBA related professional development activities you have taken part in and where it/they 

took place:

 __________________________________________________________________________________ 

Section B.	 MODIFICATIONS TO THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED ASSESSMENT 

COMPONENT 

15. 	 Your views about the factors which influenced the school’s choice of options 

I think the most important reasons for my school’s choice were Strongly Strongly 

Disagree ------------Agree 

a. readiness of teachers. 1 2 3 4 5 6 

b. readiness of students. 1 2 3 4 5 6 

c. preference of teachers. 1 2 3 4 5 6 

d. preference of students. 1 2 3 4 5 6 

e. parents’ opinions. 1 2 3 4 5 6 

f. curriculum planning. 1 2 3 4 5 6 

g. resources/ support. 1 2 3 4 5 6 

h. workload/ burden of teachers. 1 2 3 4 5 6 

i. workload/ burden of  students. 1 2 3 4 5 6 

j. concern about students’ levels of performance in previous SBA tasks. 1 2 3 4 5 6 

k. fairness-related concerns. 1 2 3 4 5 6 

l. lack of trust in the assessment system. 1 2 3 4 5 6 

m. the linking to decisions about Chinese SBA. 1 2 3 4 5 6 

n. Other: 

Section C.	 IMPLEMENTATION OF THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED ASSESSMENT 

COMPONENT 

16. Your views about your preparation for School-based Assessment 

I think that I… Strongly Strongly 

Disagree ------------Agree 

a. have a good understanding of the schedule, content and processes of School-based 1 2 3 4 5 6 

Assessment. 

b. have a good understanding of the underlying assessment philosophy of School-based 1 2 3 4 5 6 

Assessment. 

c. have had sufficient opportunity to attend professional development on School-based 1 2 3 4 5 6 

Assessment. 

d. have had sufficient opportunity to discuss School-based Assessment with other teachers. 1 2 3 4 5 6 

e. have had sufficient opportunity to develop and/or adapt School-based Assessment tasks 1 2 3 4 5 6 

for my students. 

f. have had sufficient opportunity to discuss the processes and scoring criteria for School 1 2 3 4 5 6 

based Assessment with my students. 

g. 

h. 

have sufficient knowledge, skills and confidence to do the assessments properly. 1 

1 

2 

2 

3 

3 

4 

4 

5 

5 

6 

6 

i. 

am able to give sufficient feedback to students. 

need additional time (e.g. lunch time, after school) to implement School-based 1 2 3 4 5 6 

Assessment properly. 

j. Other: 

106
 



3

 

  

  

                  

  

 

 

 

 

 

 

     

                 

  

 

 

 

 

   

 

 

    

                

  

 

 

 

 

 

 

17. Your views about your school’s preparation for School-based Assessment

 Our school… Strongly Strongly 

Disagree ------------  Agree 

a. has collected sufficient books for School-based Assessment. 1 2 3 4 5 6 

b. has collected sufficient non-print materials for School-based Assessment. 1 2 3 4 5 6 

c. has collected sufficient resource material and references about School-based Assessment 1 2 3 4 5 6 

for teachers. 

d. has suitable recording equipment for School-based Assessment. 1 2 3 4 5 6 

e. has given parents and students enough information about School-based Assessment. 1 2 3 4 5 6 

f. has made appropriate timetabling arrangements for School-based Assessment. 1 2 3 4 5 6 

g. has provided sufficient technical support for School-based Assessment. 1 2 3 4 5 6 

h. has given teachers sufficient meeting time to plan and discuss student assessments. 1 2 3 4 5 6 

i. has established effective arrangements to monitor and evaluate the implementation of 1 2 3 4 5 6 

School-based Assessment. 

j. Other: 

18. Your views about the implementation of School-based Assessment 

I think that… Strongly Strongly 

Disagree ------------  Agree 

a. students’ speaking skills can be assessed well in the normal classroom. 1 2 3 4 5 6 

b. it is good that students have more than one opportunity to be assessed. 1 2 3 4 5 6 

c. School-based Assessment can be incorporated into the regular curriculum. 1 2 3 4 5 6 

d. School-based Assessment can result in fair judgments of each student’s level of speaking 1 2 3 4 5 6 

skill. 

e. meetings of all teachers involved in School-based Assessment at the school level are 1 2 3 4 5 6 

essential. 

f. meetings of School-based Assessment coordinators across a range of schools are 1 2 3 4 5 6 

essential. 

g. students can make adequate video- or audio-recordings of School-based Assessment. 1 2 3 4 5 6 

h. the statistical moderation of School-based Assessment scores by the HKEAA is 1 2 3 4 5 6 

essential. 

i. Other: 

19. Your views about the potential problems of School-based Assessment 

I think that… Strongly Strongly 

Disagree ------------  Agree 

a. some teachers do not follow the official guidelines properly when conducting School 1 2 3 4 5 6 

based Assessment in their classrooms. 

b. there is too much administrative work involved in the School-based Assessment. 1 2 3 4 5 6 

c. the effectiveness of School-based Assessment is undermined by the tutoring and 1 2 3 4 5 6 

coaching culture in Hong Kong. 

d. students  memorize responses/performances and reproduce them for the School-based 1 2 3 4 5 6 

Assessment. 

e. teachers do not have the knowledge and skills to implement School-based Assessment 1 2 3 4 5 6 

properly. 

f. students and parents do not trust teachers’ assessments. 1 2 3 4 5 6 

g teachers have trouble integrating School-based Assessment into their regular teaching. 1 2 3 4 5 6 

h. Other: 
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Section D. PERCEIVED EFFECTS OF THE SCHOOL-BASED ASSESSMENT COMPONENT 

20. Your views about the effects of School-based Assessment on students 

I think that School-based Assessment… Strongly Strongly 

Disagree ------------  Agree 

a. helps improve students’ reading skills. 1 2 3 4 5 6 

b. helps improve students’ speaking skills. 1 2 3 4 5 6 

c. helps students to become more independent learners. 1 2 3 4 5 6 

d. challenges students with higher speaking skills to their full extent. 1 2 3 4 5 6 

e. helps shy or nervous students to gain higher marks. 1 2 3 4 5 6 

f. provides students with a more natural assessment experience than the current CE 1 2 3 4 5 6 

English oral exam. 

g. motivates students and give them an interesting assessment experience. 1 2 3 4 5 6 

h. disadvantages students with lower speaking skills. 1 2 3 4 5 6 

i. gives a fairer assessment of students’ speaking ability than the current CE English oral 1 2 3 4 5 6 

exam. 

j. helps identify student strengths and weaknesses in speaking. 1 2 3 4 5 6 

k. has a negative effect on students’ attitudes to using the English language. 1 2 3 4 5 6 

l. increases students’ workload. 1 2 3 4 5 6 

m. makes students more nervous. 1 2 3 4 5 6 

n. Other: 

21. Your views about the effects of School-based Assessment on teachers 

I think that the School-based Assessment… Strongly Strongly 

Disagree ------------  Agree 

a. encourages teachers to implement assessment for learning. 1 2 3 4 5 6 

b. encourages teachers to promote extensive reading. 1 2 3 4 5 6 

c. encourages more professional sharing within schools. 1 2 3 4 5 6 

d. encourages more professional sharing across schools. 1 2 3 4 5 6 

e. encourages teachers to think of assessment in a new perspective (e.g. to plan for 1 2 3 4 5 6 

self/peer and other alternative assessment activities). 

f. provides other professional development opportunities for teachers. 1 2 3 4 5 6 

g. increases teachers’ workload. 1 2 3 4 5 6 

h. Other: 

22a. What have been the major effects (positive and/or negative) of the introduction of the SBA on you? 

22b.What have been the major effects (positive and/or negative) of the introduction of the SBA on your students? 

22c. What changes do you think are needed to SBA, and why? 

_________________________________________________________________________________________ 

Thank you for completing the questionnaire 
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Appendix 1d_4
th 

round of the teacher questionnaire
 

Teacher Questionnaire for Longitudinal Study (Fourth Round)
 

School Code: ______ 

Teacher Code: _____ 

Section A: Background information 
1.	 I currently teach in a/an 

a.  CMI  EMI	 school. 

b.  Band 1  Band 2  Band 3	 school. 

c.  government  aided  direct subsidy  private school. 

2.	 My school is located in 

 Hong Kong Island  Kowloon  New Territories 

3.	 Did you teach SBA in S4 in 05/06?  Yes  No 

If so, what task-type(s) were taught?  GI  IP  both 

What task-type(s) were used in the actual assessments?  GI  IP  both 

4.	 Did you teach SBA in S5 in 06/07?  Yes  No 

If so, what task-type(s) were taught?  GI  IP  both 

What task-type(s) were used in the actual assessments?  GI  IP  both 

Section B: Your view about your students’ HKCE English speaking results 

5.	 The results that my students achieved in HKCE Speaking Component (i.e. the reported score for both 

Paper 3 and SBA) were 
	 the same as I expected  better than I expected  less good than I expected 

Indicate the extent to which you agree or disagree with the following statements: Disagree --------Agree 

6. This year fewer of my students were absent from the Paper 3 speaking exam. 1 2 3 4 5 6 NA 

7. My students this year performed better in the HKCE English Speaking 

Component (Paper 3 + SBA) than my students last year who did the oral exam 

only. 

1 2 3 4 5 6 NA 

8. I think SBA helped my students do better in the HKCE English Paper 3 speaking 

exam. 

1 2 3 4 5 6 

9. I think the new standards-referenced system has motivated students to improve 

their English speaking skills. 

1 2 3 4 5 6 

Section C: Your views about monitoring, evaluation, and moderation of the School-based Assessment 

Indicate the extent to which you agree or disagree with the following statements: Disagree ------Agree 

10. I had sufficient opportunity to discuss the processes and scoring criteria for School-

based Assessment with my students. 

1 2 3 4 5 6 

11. I think my school established effective arrangements to monitor and evaluate the 

implementation of School-based Assessment. 

1 2 3 4 5 6 

12. I think meetings of School-based Assessment coordinators across a range of schools 

are essential. 

1 2 3 4 5 6 

13. I think the statistical moderation of School-based Assessment scores by the HKEAA 

is essential. 

1 2 3 4 5 6 

14. I think the statistical moderation of School-based Assessment scores by the HKEAA 

is fair. 

1 2 3 4 5 6 

15. I think the statistical adjustments made to the SBA scores of my school are 

appropriate. 

1 2 3 4 5 6 

16. I think the feedback provided by the HKEAA (the SBA Moderation Report) is 

useful. 

1 2 3 4 5 6 
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Section D: Your views about the problems of SBA 

Indicate the extent to which you agree or disagree with the following statements: Disagree --------Agree 

17. I think some teachers do not follow the official guidelines properly when 

conducting School-based Assessment in their classrooms. 

1 2 3 4 5 6 

18. I think the effectiveness of School-based Assessment is undermined by the 

tutoring and coaching culture in Hong Kong. 

1 2 3 4 5 6 

19. I think students memorize responses/performances and reproduce them for the 

School-based Assessment. 

1 2 3 4 5 6 

20. I think students and parents do not trust teachers’ assessments. 1 2 3 4 5 6 

Section E: Your views about the effects of School-based Assessment on students 

I think that School-based Assessment… : Disagree -------Agree 

21. challenges students with higher speaking skills to their full extent. 1 2 3 4 5 6 

22. helps shy or nervous students to gain higher marks. 1 2 3 4 5 6 

23. disadvantages students with lower speaking skills. 1 2 3 4 5 6 

24. gives a fairer assessment of students’ speaking ability than the current HKCE 

English Paper 3 speaking exam. 

1 2 3 4 5 6 

Section F: Your views about the effects of School-based Assessment on teachers 

I think that School-based Assessment… : Disagree --------Agree 

25. encourages me to implement assessment for learning. 1 2 3 4 5 6 

26. encourages me to promote extensive reading. 1 2 3 4 5 6 

27. encourages me to think of assessment in a new perspective (e.g. to plan for 

self/peer and other alternative assessment activities). 

1 2 3 4 5 6 

28. encourages more professional sharing within schools. 1 2 3 4 5 6 

29. encourages more professional sharing across schools. 1 2 3 4 5 6 

Section G: Open-ended Questions
 

1.What have been the major effects (positive and/or negative) on you of the introduction of the SBA?
 

2.What have been the major effects (positive and/or negative) on your students of the introduction of the SBA? 

3. What changes do you think are needed to SBA, and why? 

4.What other information (if any) would you like the HKEAA to provide to schools / teachers? 

Thank you for completing the questionnaire 
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st
Appendix 2a_1  round of the student questionnaire 

Student Questionnaire for Longitudinal Study

縰縰縰縰觀觀觀觀研研研研究究究究學學學學生生生生問問問問卷卷卷卷 

School Code: _____ 

Class Code:  _____ 

Section A:	 Personal and school information 

Please tick  the appropriate box(es). 

 

1.	 My mother tongue is  Cantonese  Putonghua  English  ____________ (name other languages). 

( ) 

2. Age 

3. Sex  Male  Female 

Section B.	 IMPLEMENTATION OF THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED 

ASSESSMENT COMPONENT 

Please circle your choice. 

4. Your views about your preparation for School-based Assessment 

I think that I…	 Strongly Strongly 

… Disagree --------- Agree 

a. have a good understanding of School-based Assessment. 	 1 2 3 4 5 6 


b. have had sufficient opportunity to discuss School-based Assessment with 1 2 3 4 5 6 

other students. 

c. have sufficient knowledge, skills and confidence to undertake the 1 2 3 4 5 6 

assessments. 

d. have had sufficient feedback on my progress from the teacher. 	 1 2 3 4 5 6 


e. need additional time (e.g. lunch time, after school) to do School-based 

Assessment properly. 

( ) 

1 2 3 4 5 6 

f. Other 

: __________________________________________________________________________________ 
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5. Your views about your English teacher’s preparation for School-based Assessment
 

I think that… Strongly Strongly 

… Disagree --------- Agree 

a. my teacher understands what is required for School-based Assessment. 1 2 3 4 5 6 


b. my teacher knows how to select School-based Assessment tasks for me. 1 2 3 4 5 6 


( ) 

c. my teacher has selected School-based Assessment tasks for other students 1 2 3 4 5 6 

according to their different needs/language abilities/interests. 

/ / 

( ) 

d. my teacher can assess my speaking language skills properly. 1 2 3 4 5 6 


/ 

e my teacher has answered all my questions about School-based Assessment. 1 2 3 4 5 6 


f. Other: 

: __________________________________________________________________________________ 

6. Your views about your school’s preparation for School-based Assessment
 

I think that my school… Strongly Strongly 

… Disagree --------- Agree 

a. has collected sufficient books for School-based Assessment. 1 2 3 4 5 6 


b. has collected sufficient non-print materials for School-based Assessment. 1 2 3 4 5 6 


(VCD/DVD)
 

c. has collected sufficient resource material and references about 1 2 3 4 5 6 

School-based Assessment for teaching. 

d. has suitable recording equipment for School-based Assessment. 1 2 3 4 5 6 


e. has given parents and students enough information about School-based 1 2 3 4 5 6 

Assessment. 

f has made appropriate timetabling arrangements for School-based 1 2 3 4 5 6 

Assessment. 

g. Other: 

: __________________________________________________________________________________ 

2 
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7. Your view about the structure and processes of School-based Assessment
 

/ 

I think that… Strongly Strongly 

… Disagree --------- Agree 

a. students’ speaking skills can be assessed well in the normal classroom. 1 2 3 4 5 6 

b. it is good that students have more than one opportunity to be assessed. 1 2 3 4 5 6 

c. School-based Assessment can be incorporated into the regular curriculum. 1 2 3 4 5 6 

d. School-based Assessment will result in fair judgments of each student’s level of 1 2 3 4 5 6 

speaking skill. 

/ 

e. meetings of all teachers involved in School-based Assessment at the school level 1 2 3 4 5 6 

are essential. 

f students can make adequate video- or audio-recordings for School-based 1 2 3 4 5 6 

Assessment. 

g. Other: 

: ______________________________________________________________________________________ 

8. Your views about the potential problems with School-based Assessment
 

I think that… Strongly Strongly 

… Disagree ---------- Agree 

a. some teachers may not follow the official guidelines properly when conducting 1 2 3 4 5 6 

School-based Assessment in their classrooms. 

b. there is too much administrative work involved in the School-based Assessment. 1 2 3 4 5 6 

c. the effectiveness of School-based Assessment will be undermined by the tutoring 1 2 3 4 5 6 

and coaching culture in Hong Kong. 

/ 

d. students may be able to memorize responses/performances and reproduce them for 1 2 3 4 5 6 

the School-based Assessment. 

/ 

e. teachers may not have the knowledge and skills to implement School-based 1 2 3 4 5 6 

Assessment properly. 

f. students and parents will not trust teachers’ assessments. 1 2 3 4 5 6 

g. teachers will have trouble integrating School-based Assessment into their regular 1 2 3 4 5 6 

teaching. 

h. Other: 

: _______________________________________________________________________________________ 
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Section C. PERCEIVED EFFECTS OF SCHOOL-BASED ASSESSMENT
 

9. Your views about the effects of School-based Assessment on students


 I think that School-based Assessment… Strongly Strongly 
… Disagree ---------  Agree 

a. will help improve students’ reading skills. 1 2 3 4 5 6 


b. will help improve students’ speaking skills. 1 2 3 4 5 6 


c. will help students to become more independent learners. 1 2 3 4 5 6 


( ) 

d. will challenge students with higher speaking skills to their full extent. 1 2 3 4 5 6 


e. will help shy or nervous students to gain higher marks. 1 2 3 4 5 6 


f. will provide students with a more natural assessment experience than the 1 2 3 4 5 6 

current CE English oral exam. 

g will motivate students and give them an interesting assessment experience. 1 2 3 4 5 6 


h. will disadvantage students with lower speaking skills. 1 2 3 4 5 6 


i. will give a fairer assessment of students’ speaking ability than the current CE 1 2 3 4 5 6 

English oral exam. 

/ 

j. will help identify student strengths and weaknesses in speaking. 1 2 3 4 5 6 


/ 

k. will have a negative effect on students’ attitudes to using the English language. 1 2 3 4 5 6 


l. will increase students’ workload. 1 2 3 4 5 6 


/ 

m. will make students more nervous. 1 2 3 4 5 6 


n. Other: 

: _______________________________________________________________________________________ 

10a. What have been the major effects (positive and/or negative) of the introduction of the School-based Assessment 

on you?

 ( / )

 _________________________________________________________________________________________


 _________________________________________________________________________________________
 

10b. What have been the major effects (positive and/or negative) of the introduction of the School-based Assessment 

on your English teacher? 

( / )

 _________________________________________________________________________________________

 _________________________________________________________________________________________ 

10c. What changes do you think are needed to School-based Assessment, and why? 

?

 _________________________________________________________________________________________

 _________________________________________________________________________________________ 

Thank you for completing the questionnaire
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Appendix 2b_2  round of the student questionnaire 

Student Questionnaire for Longitudinal Study

縰縰縰縰觀觀觀觀研研研研究究究究學學學學生生生生問問問問卷卷卷卷

School Code: _____ 

Class Code:  _____ 

Section A:	 Personal and school information 

Please tick  the appropriate box(es). 

 

1.	 My mother tongue is  Cantonese  Putonghua  English  ____________ (name other languages). 

( ) 

2. Age 

3. Sex  Male  Female 

Section B.	 IMPLEMENTATION OF THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED 

ASSESSMENT COMPONENT 

Please circle your choice. 

4. Your views about your preparation for School-based Assessment 

I think that I…	 Strongly Strongly 

… Disagree --------- Agree 

a. have a good understanding of School-based Assessment. 	 1 2 3 4 5 6 


b. have had sufficient opportunity to discuss School-based Assessment with 1 2 3 4 5 6 

other students. 

c. have sufficient knowledge, skills and confidence to undertake the 1 2 3 4 5 6 

assessments. 

d. have had sufficient feedback on my progress from the teacher. 	 1 2 3 4 5 6 


e. need additional time (e.g. lunch time, after school) to do School-based 

Assessment properly. 

( ) 

1 2 3 4 5 6 

f. Other 

: __________________________________________________________________________________ 
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5. Your views about your English teacher’s preparation for School-based Assessment
 

I think that… Strongly Strongly 

… Disagree --------- Agree 

a. my teacher understands what is required for School-based Assessment. 1 2 3 4 5 6 


b. my teacher knows how to select School-based Assessment tasks for me. 1 2 3 4 5 6 


( ) 

c. my teacher has selected School-based Assessment tasks for other students 1 2 3 4 5 6 

according to their different needs/language abilities/interests. 

/ / 

( ) 

d. my teacher can assess my speaking language skills properly. 1 2 3 4 5 6 


/ 

e my teacher has answered all my questions about School-based Assessment. 1 2 3 4 5 6 


f. Other: 

: __________________________________________________________________________________ 

6. Your views about your school’s preparation for School-based Assessment
 

I think that my school… Strongly Strongly 

… Disagree --------- Agree 

a. has collected sufficient books for School-based Assessment. 1 2 3 4 5 6 


b. has collected sufficient non-print materials for School-based Assessment. 1 2 3 4 5 6 


(VCD/DVD)
 

c. has collected sufficient resource material and references about 1 2 3 4 5 6 

School-based Assessment for teaching. 

d. has suitable recording equipment for School-based Assessment. 1 2 3 4 5 6 


e. has given parents and students enough information about School-based 1 2 3 4 5 6 

Assessment. 

f has made appropriate timetabling arrangements for School-based 1 2 3 4 5 6 

Assessment. 

g. Other: 

: __________________________________________________________________________________ 

2 
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7. Your view about the structure and processes of School-based Assessment
 

/ 

I think that… Strongly Strongly 

… Disagree --------- Agree 

a. students’ speaking skills can be assessed well in the normal classroom. 1 2 3 4 5 6 

b. it is good that students have more than one opportunity to be assessed. 1 2 3 4 5 6 

c. School-based Assessment can be incorporated into the regular curriculum. 1 2 3 4 5 6 

d. School-based Assessment will result in fair judgments of each student’s level of 1 2 3 4 5 6 

speaking skill. 

/ 

e. meetings of all teachers involved in School-based Assessment at the school level 1 2 3 4 5 6 

are essential. 

f students can make adequate video- or audio-recordings for School-based 1 2 3 4 5 6 

Assessment. 

g. Other: 

: ______________________________________________________________________________________ 

8. Your views about the potential problems with School-based Assessment
 

I think that… Strongly Strongly 

… Disagree ---------- Agree 

a. some teachers may not follow the official guidelines properly when conducting 1 2 3 4 5 6 

School-based Assessment in their classrooms. 

b. there is too much administrative work involved in the School-based Assessment. 1 2 3 4 5 6 

c. the effectiveness of School-based Assessment will be undermined by the tutoring 1 2 3 4 5 6 

and coaching culture in Hong Kong. 

/ 

d. students may be able to memorize responses/performances and reproduce them for 1 2 3 4 5 6 

the School-based Assessment. 

/ 

e. teachers may not have the knowledge and skills to implement School-based 1 2 3 4 5 6 

Assessment properly. 

f. students and parents will not trust teachers’ assessments. 1 2 3 4 5 6 

g. teachers will have trouble integrating School-based Assessment into their regular 1 2 3 4 5 6 

teaching. 

h. Other: 

: _______________________________________________________________________________________ 
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Section C. PERCEIVED EFFECTS OF SCHOOL-BASED ASSESSMENT
 

9. Your views about the effects of School-based Assessment on students


 I think that School-based Assessment… Strongly Strongly 
… Disagree ---------  Agree 

a. will help improve students’ reading skills. 1 2 3 4 5 6 


b. will help improve students’ speaking skills. 1 2 3 4 5 6 


c. will help students to become more independent learners. 1 2 3 4 5 6 


( ) 

d. will challenge students with higher speaking skills to their full extent. 1 2 3 4 5 6 


e. will help shy or nervous students to gain higher marks. 1 2 3 4 5 6 


f. will provide students with a more natural assessment experience than the 1 2 3 4 5 6 

current CE English oral exam. 

g will motivate students and give them an interesting assessment experience. 1 2 3 4 5 6 


h. will disadvantage students with lower speaking skills. 1 2 3 4 5 6 


i. will give a fairer assessment of students’ speaking ability than the current CE 1 2 3 4 5 6 

English oral exam. 

/ 

j. will help identify student strengths and weaknesses in speaking. 1 2 3 4 5 6 


/ 

k. will have a negative effect on students’ attitudes to using the English language. 1 2 3 4 5 6 


l. will increase students’ workload. 1 2 3 4 5 6 


/ 

m. will make students more nervous. 1 2 3 4 5 6 


n. Other: 

: _______________________________________________________________________________________ 

10a. What have been the major effects (positive and/or negative) of the introduction of the School-based Assessment 

on you?

 ( / )

 _________________________________________________________________________________________


 _________________________________________________________________________________________
 

10b. What have been the major effects (positive and/or negative) of the introduction of the School-based Assessment 

on your English teacher?

 ( / )

 _________________________________________________________________________________________

 _________________________________________________________________________________________ 

10c. What changes do you think are needed to School-based Assessment, and why? 

?

 _________________________________________________________________________________________

 _________________________________________________________________________________________ 

Thank you for completing the questionnaire
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Appendix 2c_3  round of the student questionnaire 

Student Questionnaire for Longitudinal Study (Third Round)

縱縱縱縱觀觀觀觀研研研研究究究究學學學學生生生生問問問問卷卷卷卷
School Code: _____ 

Class Code:  _____ 

Section A:	 Personal and school information 

Please tick  the appropriate box(es). 

 

1.	 My mother tongue is  Cantonese  Putonghua  English  ____________ (name other languages). 

( ) 

2. 	 Age  below 15  15  16  17  18  above 18 

15  18 

3. Sex  Male  Female 

Section B.	 IMPLEMENTATION OF THE HKCEE ENGLISH LANGUAGE SCHOOL-BASED 

ASSESSMENT COMPONENT 

Please circle your choice. 

4. Your views about your preparation for School-based Assessment 

I think that I …	 Strongly Strongly 

Disagree --------- Agree 

a. have a good understanding of School-based Assessment. 	 1 2 3 4 5 6 


b. have had sufficient opportunity to discuss School-based Assessment with 1 2 3 4 5 6 

other students. 

c. have sufficient knowledge, skills and confidence to undertake the 1 2 3 4 5 6 

assessments. 

d. have had sufficient feedback on my progress from the teacher. 	 1 2 3 4 5 6 


e. need additional time (e.g. lunch time, after school) to do School-based 

Assessment properly. 

( ) 

1 2 3 4 5 6 

f. Other 

: 
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5. Your views about your English teacher’s preparation for School-based Assessment
 

I think that… Strongly Strongly 

… Disagree --------- Agree 

a. my teacher understands what is required for School-based Assessment. 1 2 3 4 5 6 


b. my teacher knows how to select School-based Assessment tasks for me. 1 2 3 4 5 6 


( ) 

c. my teacher has selected School-based Assessment tasks for other students 1 2 3 4 5 6 

according to their different needs/language abilities/interests. 

/ / 

( ) 

d. my teacher can assess my speaking language skills properly. 1 2 3 4 5 6 


e my teacher has answered all my questions about School-based Assessment. 1 2 3 4 5 6 


f. Other:
 

: 

6. Your views about your school’s preparation for School-based Assessment
 

I think that my school… Strongly Strongly 

… Disagree --------- Agree 

a. has collected sufficient books for School-based Assessment. 1 2 3 4 5 6 


b. has collected sufficient non-print materials for School-based Assessment. 1 2 3 4 5 6 


( 

(VCD/DVD) ) 

c. has collected sufficient resource material and references about School-based 1 2 3 4 5 6 

Assessment for teaching. 

d. has suitable recording equipment for School-based Assessment. 1 2 3 4 5 6 


e. has given parents and students enough information about School-based 1 2 3 4 5 6 

Assessment. 

f has made appropriate timetabling arrangements for School-based 1 2 3 4 5 6 

Assessment. 

g. Other:
 

: 
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7. Your view about the structure and processes of School-based Assessment
 

/ 

I think that… Strongly Strongly 

… Disagree --------- Agree 

a. students’ speaking skills can be assessed well in the normal classroom. 1 2 3 4 5 6 

b. it is good that students have more than one opportunity to be assessed. 1 2 3 4 5 6 

c. School-based Assessment can be incorporated into the regular curriculum. 1 2 3 4 5 6 

d. School-based Assessment can result in fair judgments of each student’s level of 1 2 3 4 5 6 

speaking skill. 

e. meetings of all teachers involved in School-based Assessment at the school level 1 2 3 4 5 6 

are essential. 

f students can make adequate video- or audio-recordings for School-based 1 2 3 4 5 6 

Assessment. 

g. Other: 

: 

8. Your views about the potential problems with School-based Assessment
 

I think that… Strongly Strongly 

… Disagree ---------- Agree 

a. some teachers do not follow the official guidelines properly when conducting 1 2 3 4 5 6 

School-based Assessment in their classrooms. 

b. there is too much administrative work involved in the School-based Assessment. 1 2 3 4 5 6 

c. the effectiveness of School-based Assessment is undermined by the tutoring and 1 2 3 4 5 6 

coaching culture in Hong Kong. 

/ 

d. students memorize responses/performances and reproduce them for the School- 1 2 3 4 5 6 

based Assessment. 

/ 

e. teachers do not have the knowledge and skills to implement School-based 1 2 3 4 5 6 

Assessment properly. 

f. students and parents do not trust teachers’ assessments. 1 2 3 4 5 6 

g. teachers have trouble integrating School-based Assessment into their regular 1 2 3 4 5 6 

teaching . 

h. Other: 

: 

3
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Section C. PERCEIVED EFFECTS OF SCHOOL-BASED ASSESSMENT
 

9. Your views about the effects of School-based Assessment on students


 I think that School-based Assessment… Strongly Strongly 
… Disagree ---------  Agree 

a. helps improve students’ reading skills. 1 2 3 4 5 6 


b. helps improve students’ speaking skills. 1 2 3 4 5 6 


c. helps students to become more independent learners. 1 2 3 4 5 6 


( ) 

d. challenges students with higher speaking skills to their full extent. 1 2 3 4 5 6 


e. helps shy or nervous students to gain higher marks. 1 2 3 4 5 6 


f. provides students with a more natural assessment experience than the current 1 2 3 4 5 6 

CE English oral exam. 

g motivates students and give them an interesting assessment experience. 1 2 3 4 5 6 


h. disadvantages students with lower speaking skills. 1 2 3 4 5 6 


i. gives a fairer assessment of students’ speaking ability than the current CE 1 2 3 4 5 6 

English oral exam. 

/ 

j. helps identify student strengths and weaknesses in speaking. 1 2 3 4 5 6 


/ 

k. has a negative effect on students’ attitudes to using the English language. 1 2 3 4 5 6 


l. increases students’ workload. 1 2 3 4 5 6 


/ 

m. makes students more nervous. 1 2 3 4 5 6 


n. Other:
 

: 

10a. What have been the major effects (positive and/or negative) of the introduction of the School-based Assessment 

on you?

 ( / )

 _________________________________________________________________________________________


 _________________________________________________________________________________________
 

10b. What have been the major effects (positive and/or negative) of the introduction of the School-based Assessment 

on your English teacher? 

( / )

 _________________________________________________________________________________________

 _________________________________________________________________________________________ 

10c. What changes do you think are needed to School-based Assessment, and why? 

?

 _________________________________________________________________________________________

 _________________________________________________________________________________________ 

Thank you for completing the questionnaire
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Appendix 3_Results of the 4  round of the teacher questionnaire 

Longitudinal Study 

Teacher Questionnaire results (4
th

 round) 

Section A: Background information 

Table Ia: Medium of instruction policy of the schools the teaches are teaching in 

School’s MOI Frequency Percent % Valid Percent % 

 CMI 19 59.4 59.4 

 EMI 13 40.6 40.6 

 Total 32 100.0 100.0 

 Missing data 0 0 0 

Total 34 100.0 100.0 

Table Ib: Banding of the schools the teachers are teaching in
 

School Banding Frequency Percent % Valid Percent % 

 Band1 8 25.0 25.0 

 Band2 11 34.4 34.4 

 Band3 13 40.6 40.6 

 Total 32 100.0 100.0 

 Missing data 0 0 0 

Total 34 100.0 100.0 

Table Ic: Types of school the teachers are teaching in
 

School Type Frequency Percent % Valid Percent % 

 Government 0 0 0 

 Aided 31 96.9 96.9 

 Direct subsidy 1 3.1 3.1 

 private school 0 0 0 

 Total 32 100.0 100.0 

 Missing data 0 0 

Total 32 100.0 100.0 

Table II: Geographic locations of the schools the teachers are teaching in
 

School’s location Frequency Percent Valid Percent % 

 Hong Kong Island 8 25.0 25.0 

 Kowloon 14 43.8 43.8 

 New Territories 10 31.3 31.3 

 Total 32 100.0 100.0 

 Missing data 0 0 0 

Total 32 100.0 100.0 
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Table IIIa: Teachers’ experience of teaching SBA in S4 in 05/06
 

Teaching SBA Frequency Percent Valid Percent % 

 Yes 28 87.5 87.5 

 No 4 12.5 12.5 

 Total 32 100.0 100.0 

 Missing data 0 0 0 

Total 32 100.0 100.0 

Table IIIb: The task-type(s) taught in S4 in 05/06
 

Teaching SBA Frequency Percent Valid Percent % 

 Group Interaction ONLY 
 Individual Presentation ONLY 
 Both 

 Missing data 

Total 32 100.0 100.0 

Table IIIc: The task-type(s) used in the actual assessments in S4 in 05/06
 

Teaching SBA Frequency Percent Valid Percent % 

 Group Interaction ONLY 
 Individual Presentation ONLY 
 Both 

 Missing data 

Total 100.0 

Table IVa: Teachers’ experience of teaching SBA in S5 in 06/07
 

Teaching SBA Frequency Percent Valid Percent % 

 Yes 

 No 

 Total 

 Missing data 0 0 0 

Total 32 100.0 100.0 

Table IVb: The task-type(s) taught in S5 in 06/07
 

Teaching SBA Frequency Percent Valid Percent % 

 Group Interaction ONLY 
 Individual Presentation ONLY 
 Both 

 Missing data 

Total 100.0 
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Table IVc: The task-type(s) used in the actual assessments in S5 in 06/07
 

Teaching SBA Frequency Percent Valid Percent % 

 Group Interaction ONLY 
 Individual Presentation ONLY 
 Both 

 Missing data 

Total 100.0 

Section B: Teachers’ views about their students’ HKCE English speaking results 

Table V: The results that the students achieved in HKCE Speaking Component (i.e. the reported 

score for both Paper 3 and SBA) 

The results Frequency Percent Valid Percent % 

 the same as I expected 

 better than I expected 

 less good than I expected 

 Missing data 

Total 100.0 

Table VI: Teachers’ views about their students’ HKCE English speaking results
 

The extent to which 

teachers agree or disagree 

with the following 

statements: 

Disagree Agree 

--------------------------------------------------- 

1 2 3 4 5 6 Mean SD NA N 

a. 

(TQ6) 

This year fewer of my 

students were absent 

from the Paper 3 

speaking exam. 

3 

13.6% 

3 

13.6% 

5 

22.7% 

4 

18.2% 

5 

22.7% 

2 

9.1% 
3.50 1.566 10 32 

b. 

(TQ7) 

My students this year 

performed better in the 

HKCE English Speaking 

Component (Paper 3 + 

SBA) than my students 

last year who did the oral 

exam only. 

1 

4.8% 

3 

14.3% 

5 

23.8% 

7 

33.3% 

5 

23.8% 

0 

0% 
3.57 1.165 9 30 

The extent to which 

teachers agree or disagree 

with the following 

statements: 

Disagree Agree 

--------------------------------------------------- 

1 2 3 4 5 6 Mean SD N 

c. 

(TQ8) 

I think SBA helped my 

students do better in the 

HKCE English Paper 3 

speaking exam. 

3 

9.7% 

1 

3.2% 

4 

12.9% 

14 

45.2% 

5 

16.1% 

4 

12.9% 
3.94 1.365 31 

d. 

(TQ9) 

I think the new 

standards-referenced 

system has motivated 

students to improve their 

English speaking skills. 

1 

3.1% 

5 

15.6% 

7 

21.9% 

12 

37.5% 

5 

15.6% 

2 

6.3% 
3.66 1.208 32 
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Section C: Teachers’ views about monitoring, evaluation, and moderation of the 

School-based Assessment 

Table VII: Teachers’ views about monitoring, evaluation, and moderation of the School-based 

Assessment 

The extent to which teachers 

agree or disagree with the 

following statements: 

Disagree Agree 

--------------------------------------------------- 

1 2 3 4 5 6 Mean SD N 

a. 

(TQ10) 

I had sufficient 

opportunity to discuss the 

process and scoring 

criteria for School-based 

Assessment with my 

students. 

0 

0% 

1 

3.1% 

4 

12.5% 

18 

56.3% 

6 

18.8% 

3 

9.4% 
4.19 0.896 32 

b. 

(TQ11) 

I think my school 

established effective 

arrangements to monitor 

and evaluate the 

implementation of 

School-based Assessment. 

0 

0% 

1 

3.1% 

5 

15.6% 

17 

53.1% 

9 

28.1% 

0 

0% 
4.06 0.759 32 

c. 

(TQ12) 

I think meetings of 

School-based Assessment 

coordinators across a 

range of schools are 

1 

3.1% 

1 

3.1% 

8 

25.0% 

7 

21.9% 

9 

28.1% 

6 

18.8% 
4.25 1.295 32 

d. 

(TQ13) 

I think the statistical 

moderation of 

School-based Assessment 

scores by the HKEAA is 

essential. 

1 

3.1% 

2 

6.3% 

6 

18.8% 

9 

28.1% 

9 

28.1% 

5 

15.6% 
4.19 1.281 32 

e. 

(TQ14) 

I think the statistical 

moderation of 

School-based Assessment 

scores by the HKEAA is 

fair. 

2 

6.5% 

0 

0% 

8 

25.8% 

13 

41.9% 

6 

19.4% 

2 

6.5% 
3.87 1.147 31 

f. 

(TQ15) 

I think the statistical 

adjustments made to the 

SBA scores of my school 

are appropriate. 

2 

6.7% 

1 

3.3% 

6 

20.0% 

14 

46.7% 

6 

20.0% 

1 

3.3% 
3.80 1.126 30 

g. 

(TQ16) 

I think the feedback 

provided by the HKEAA 

(the SBA Moderation 

Report) is useful. 

2 

6.5% 

2 

6.5% 

6 

19.4% 

12 

38.7% 

7 

22.6% 

2 

6.5% 
3.84 1.241 31 
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Section D: Teachers’ views about the problems of SBA 

Table VIII: Teachers’ views about the problems of SBA 

The extent to which teachers 

agree or disagree with the 

following statements: 

Disagree Agree 

--------------------------------------------------- 

1 2 3 4 5 6 Mean SD N 

a. 

(TQ17) 

I think some teachers do 

not follow the official 

guidelines properly when 

conducting School-based 

Assessment in their 

classrooms. 

1 

3.1% 

4 

12.5% 

7 

21.9% 

11 

34.4% 

7 

21.9% 

2 

6.3% 
3.78 1.211 32 

b. 

(TQ18) 

I think the effectiveness of 

School-based Assessment 

is undermined by the 

tutoring and coaching 

culture in Hong Kong. 

1 

3.1% 

1 

3.1% 

7 

21.9% 

15 

46.9% 

6 

18.8% 

2 

6.3% 
3.94 1.045 32 

c. 

(TQ19) 

I think students memorize 

responses/performances 

and reproduce them for 

the School-based 

Assessment. 

1 

3.1% 

2 

6.3% 

4 

12.5% 

11 

34.4% 

11 

34.4% 

3 

9.4% 
4.19 1.176 32 

d. 

(TQ20) 

I thin students and parents 

do not trust teachers’ 

assessments. 

2 

6.5% 

8 

28.5% 

9 

29.0% 

10 

32.3% 

2 

6.5% 

0 

0% 
3.06 1.063 31 

Section E: Teachers’ views about the effects of School-based Assessment on students
 

Table IX: Teachers’ views about the effects of School-based Assessment on students
 

I think that School-based 

Assessment…: 

Disagree Agree 

--------------------------------------------------- 
1 2 3 4 5 6 Mean SD N 

a. 

(TQ21) 

challenges students with 

higher speaking skills to 

their full extent. 

3 

9.4% 

0 

0% 

3 

9.4% 

11 

34.4% 

12 

37.5% 

3 

9.4% 
4.19 1.306 32 

b. 

(TQ22) 

helps shy or nervous 

students to gain higher 

marks. 

2 

6.3% 

2 

6.3% 

4 

12.5% 

13 

40.6% 

7 

21.9% 

4 

12.5% 
4.03 1.307 32 

c. 

(TQ23) 

disadvantages students 

with lower speaking skills. 

5 

15.6% 

5 

15.6% 

9 

28.1% 

9 

28.1% 

3 

9.4% 

1 

3.1% 
3.09 1.329 32 

d. 

(TQ24) 

gives a fairer assessment 

of students’ speaking 

ability than the current 

HKCE English Paper 3 

speaking exam. 

5 

15.6% 

0 

0% 

4 

12.5% 

14 

43.8% 

7 

21.9% 

2 

6.3% 
3.75 1.414 32 
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Section F: Teachers’ views about the effects of School-based Assessment on teachers
 

Table X: Teachers’ views about the effects of School-based Assessment on teachers
 

I think that School-based 

Assessment…: 

Disagree Agree 

--------------------------------------------------- 
1 2 3 4 5 6 Mean SD N 

a. 

(TQ25) 

encourages me to 

implement assessment for 

learning. 

2 

6.3% 

1 

3.1% 

6 

18.8% 

13 

40.6% 

9 

28.1% 

1 

3.1% 
3.91 1.146 32 

b. 

(TQ26) 

encourages me to promote 

extensive reading. 

2 

6.3% 

2 

6.3% 

3 

9.4% 

11 

34.3% 

12 

37.5% 

2 

6.3% 
4.09 1.254 32 

c. 

(TQ27) 

encourages me to think of 

assessment in a new 

perspective (e.g. to plan 

for self/peer and other 

alternative assessment 

activities). 

2 

6.3% 

1 

3.1% 

7 

21.9% 

10 

31.3% 

10 

31.3% 

2 

6.3% 
3.97 1.231 32 

d. 

(TQ28) 

encourages more 

professional sharing 

within schools. 

1 

3.1% 

1 

3.1% 

3 

9.4% 

14 

43.8% 

11 

34.4% 

2 

6.3% 
4.22 1.039 32 

e. 

(TQ29) 

encourages more 

professional sharing 

across schools. 

1 

3.1% 

1 

3.1% 

3 

9.4% 

19 

59.4% 

6 

18.8% 

2 

6.3% 
4.06 0.982 32 

Section G: Open-ended Questions 

1a. The major positive effects on teachers of the introduction of the SBA 

 Professional development 

‘I've had the opportunity to develop my teaching ideas and share with my fellow colleagues
 

professionally.’
 

‘Encouraged more professional sharing within school.’
 

 Help in teaching 

‘Students can be motivated to read and watch movies in English more successfully. I find life
 

much easier that way.’
 

‘Implementing reading texts and viewing films in curriculum.’
 

‘Ss have wider exposure to English.’
 

‘Reading literature of any kind enhances learning, so it is a good medium to encourage
 

learning.’
 

‘Helped to motivate students to read and enhance speaking skills.’
 

‘Students have more opportunities to read books and watch films to express their own ideas
 

about the texts they have done.’
 

‘Encourage students to read for interests and have more self study.’
 

‘Students are encouraged to read.’
 

‘Allowing students to have more exposures in reading and viewing English books and 


movies.’
 

1b. The major negative effects on teachers of the introduction of the SBA 

 Extra workload 

128 



  

   

  

 

    

 

 

                                                                                        

  

    

   

  

 

 

  

 

       

  

                                                                                   

  

   

 

 

 

   

   

 

 

 

  

   

 

   

   

 

 

 

  

 

 

 

  

    

 

 

   

  

 

 

7 

‘SBA is increasing extra workload for language teachers. As much time was spent on SBA
 

practice in the last two years, the time for grammar and comprehension practice was reduced.’
 

‘More work simply!’
 

‘Heavy work bad to teachers as there is no sufficient support from the EA or school; no
 

positive effect on me.’
 

‘Heavier workload, more supervision and administrative work, more internal sharings
 

needed.’
 

 Extra time 

‘I have had to spend a lot of extra time (after school and Saturday morning) on tutoring and 


answering students as this has affected adversely my other areas of work!’
 

‘Much time was spent on recording students’ SBA tasks-GD+IP-throughout the school year
 

(especially with a big class).’
 

‘Time constraints & Ss have weak foundation in spoken English.’
 

‘More time needed - for assessment, for extra lessons, for solving technical problems.’
 

‘I need more time to prepare for implementing the SBA in my class.’
 

‘For the introduction of the SBA, I need to spend more time on it while the teaching schedule
 

of other papers would be tighter.’
 

‘Too much time is used on SBA tasks.’
 

 Extra stress 

‘It gives me a lot of extra stress on the performance of students. I need too much time for 

doing SBA exam at school.’ 

2a. The major positive effects on students of the introduction of the SBA 

 Increase in confidence 

‘The students liked SBA and had more confidence in getting better results in the English 


papers.’
 

‘More ready to do presentation.’
 

‘They feel less shy when asked to speak in front of people.’
 

‘Ss have better confidence in spoken English.’
 

‘Have more confidence in speaking.’
 

 Increase in motivation 

‘The effects have largely been positive. I have seen them clearly become more self-motivated 


independent learners, taking a greater interest in reading and their oral skills have improved.’
 

‘They were more interested in the speaking tasks and more eager to speak up (even during the
 

assessment period).’
 

‘Students pay more attention to speaking than before.’
 

‘Helped to motivate students to take an interest in English.’
 

‘They are more willing to talk.’
 

‘My students seem to be more alert about their speaking skills, esp. individual presentation 


skills.’
 

 More learning opportunity 

‘Students were given the opportunity to evaluate their own/peer oral performance through the
 

use of assessment criteria.’
 

‘They finally come to realizing that learning English isn't just about doing grammar exercise. 


In fact, they can learn the language in a number of ways.’
 

‘Having more chances to speak in English and more motivated.’
 

 Help in reading 

‘They read more in quantity and read more widely.’
 

‘Know more about literature.’
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2b. The major negative effects on students of the introduction of the SBA 

	 Polarization 

‘For students with good command of English, SBA can help them get higher mark in HKCEE. 

For weaker or the weakest students, result will become the worst.’
 

‘For students in good classes, most of them are willing to be observed when they are not
 

taking part in the discussion. However, for students in weak classes, it is difficult to draw
 

their attention to their classmates' discussion.’
 

	 More pressure 

‘More pressure on students as they can't cater for both SBA and Paper 3 at the same time.’ 

‘Ss do not have confidence to accomplish the SBA videotaping!’ 

‘Only a select few students appreciate the S.B.A. program.’ 

3. Changes teachers think needed to SBA 

	 Extra support and help 

‘More seminars and professional sharings on devising assessment tasks and developing an 


understanding of the criteria’
 

‘Funding should be provided to schools on an annual basis for employment of extra help.’
 

‘More examples of assessment tasks should be given.’
 

‘More technical support from EA; Students’ assessments should be done by a team of
 

professionals (maybe from EDB) in our school in order to have a fairer assessment.’
 

‘More seminars for the implementation of SBA in Band 3 schools, as it is more difficult to 


implement SBA for Band 3 students.’
 

‘Some workshops to train brighter students to help teachers, with SBA-related matters ie, peer
 

coaching/learning.’
 

	 Reduction in the number of students 

‘It is not feasible for teachers to handle effectively, the present number of students.’ 

	 Simplification 

‘It must be simplified as much as possible to accommodate the needs of students of different
 

abilities.’
 

‘Not more than 2 assessment in F4. Not enough time both for teachers & students to prepare
 

for it.’
 

‘Less pre-assessment if students are ready to perform the tasks!’
 

	 Introduction of the SBA from F1 

‘It should be introduced to Ss starting from F.1.’ 

	 Improvement in materials recommendation 

‘The materials / texts recommended by HKEAA are too “formal” & difficult for weak
 

students.’
 

‘Add more texts to the suggested lists.’
 

	 More trust from local teachers 

‘Get local teachers to trust in the scheme, and not to be too scared of encouraging students to 

read extensively.’ 

	 Improvement in statistical moderation 

‘Statistical moderation should not be done in a school-based manner.’
 

‘More opportunities for standardisation across schools.’
 

	 More supportive attitude of teachers from other panels 

‘Colleagues from other panels have to be more supportive and understanding as they think 

that teachers are just being lazy in letting students read or watch movies. They are sort of 

jealous or skeptical about it.’ 
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4. Other information teachers would like the HKEAA to provide to schools/teachers 

	 More examples 

‘More anchor sets, so that we can be given more examples to help us understand the
 

assessment better.’
 

‘More examples of good school practices and more teaching guides to teachers.’
 

‘Sample Tapes that clearly illustrate the marking scale. Students have the chance to look at it
 

and get the tips of scoring high marks in SBA.’
 

‘More assessment tasks and more seminars / workshops on designing appropriate assessment
 

tasks.’
 

‘1) more demonstrations of students taking part in GI. 2) different levels of performance can 


be shown to students.’
 

	 Report of overall HK students’ SBA scores 

‘The overall amount or percentage of students in HK scoring each mark.’ 

	 Explanation of the moderation report
 

‘Explanation of the moderation report; teacher-based moderation report.’
 

	 More materials and details about choosing materials 

‘The HKEAA would also provide more useful teaching materials or the assessment tasks to 


schools.’
 

‘Details about choosing reading / writing materials for students to perform the SBA.’
 

‘Information about suitable resources for F4/5 students. E.g. novels, films, documentaries.’
 

	 Technical support 

‘Technical support, practical training instead of just some workshops on theories; it's better to 

make this kind of assessment as a public exam. (to be organized by the EA instead of the 

schools) It's because students are not so serious when doing the tasks.’ 
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Appendix 4a_Interview protocol for school administrators 

 
 

3
rd 

Round School Administrator Interview Protocol 

(Interview will be conducted in English/Cantonese) 

Section A. Overall organization and planning of English language programme generally (senior secondary 

level) 

1	 Have you made any changes in your arrangements for School-based Assessment this year at Form 5? 

(e.g. timetabling arrangement / grouping of S5 English classes (e.g. split classes) / employment of 

additional teaching/supporting staff for S5 English classes / additional classes on SBA for students / 

additional resources (money / time) for staff or professional development about SBA) 

2)	 How successful were you last year in integrating the School-based Assessment into the rest of the English 

curriculum? (e.g. integrating into themes/ linking to other skills etc) What, if any, were the weak areas / 

problems? What new plans have you made to improve those areas? 

3)	 How successful were you in coordinating your team’s teaching and assessment in relation to School-based 

Assessment? (e.g. frequency of meetings, planning of work /assessments schedule / formality of meetings / 

other collaborative arrangements) What, if any, changes have had to be made to make this year after last 

year’s first experience? 

Section B. Current assessment practices 

1)	 How are you implementing School-based Assessment at your school this year, and are there any 

differences from last year, other than those resulting from the modifications? 

•	 Choice of texts (print/non-print/fiction/non-fiction) 

•	 Sequence of texts (e.g. starting from a film/ a book) 

•	 Nature of teaching and learning activities 

•	 Choice of assessment tasks (what, why, who, when, how, and how many) 

•	 Grouping of students for assessments 

•	 Kinds of feedback (grades/comments); frequency of feedback 

•	 Students’ contributions to the assessment process 

•	 Time needed for doing the assessments 

•	 Coordination of assessment across Form 5 

•	 Standardization processes 

•	 Ways the results are used (for improvement of assessment process; for curriculum planning, for staff 

/ professional development) 

•	 Other SBA related activities which will be done across the school year 

2)	 What are you personally doing to help with English School-based Assessment? 

•	 Attendance at PD courses (why/why not) – teachers who taught SBA last year/new teachers? 

•	 Attendance at sharing sessions inside schools 

•	 Helping your school’s SBA and group coordinator 

•	 Providing specialist materials / resources (how much cost?) 
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Section C. School-based Assessment: Strengths and weaknesses 

1) What have been the positive effects of School-based Assessment so far on students/ teachers/ learning and 

teaching? 

2) What have been the problems and issues of concern over School-based Assessment for students/teachers/ 

and learning and teaching? 

3) What strategies have been used so far to address any problems/issues? 

4) Have there been any changes of teaching methods for teachers or preparation work for students after the 

implementation of SBA (Form 5)?
 

5) Have you noticed any effect of introducing SBA on your school’s students’ English exam results?
 

6) What have been parents’ responses to SBA?
 

Section D. Suggestions for support & improvement 

1)	 What would you like to see happening in the future regarding the implementation and arrangements for 

School-based Assessment and its influence on teachers and students? Is any more specific help needed or 

expected from HKEAA? 

2)	 Do you have any more specific suggested changes to the design of the English School-based Assessment? 
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Appendix 4b_Interview protocol for teachers 

 
 

 

3
rd 

Round Teacher Interview Protocol
 

(Interview will be conducted in English/Cantonese)
 

Section A. Overall organization and planning of English language programme generally (senior 

secondary level) 

1)	 Has the school made any changes in its arrangements for School-based Assessment at Form 5 this 

year? 

(e.g. timetabling arrangement / grouping of S5 English classes (e.g. split classes) / employment of 

additional teaching/supporting staff for S5 English classes / additional classes on SBA for students / 

additional resources (money / time) for staff / professional development about SBA) 

2)	 How successful do you feel the English Panel (i.e. the group of teachers) was last year in integrating 

School-based Assessment into the rest of the English curriculum? (e.g. integrating into themes / 

linking to other skills etc) What, if any, were the weak areas/problems? What new plan has the 

teaching group made to improve those areas? 

3)	 How successful was your teaching team in coordinating its teaching and assessment in relation to 

School-based Assessment? (e.g. frequency of meetings, planning of work / assessments schedule / 

formality of meetings / other collaborative arrangements) What, if any, changes have you 

implemented to make the assessment work more smoothly this year? 

4)	 How have you personally helped your students in preparing for the SBA task(s)? Could you elaborate 

on it? 

Section B. Current assessment practices 

1)	 How are you implementing School-based Assessment at your school this year? 

•	 Choice of texts (print/non-print/fiction/non-fiction) 

•	 Sequence of texts (e.g. starting from a film/ a book) 

•	 Nature of teaching and learning activities 

•	 Choice of assessment tasks (what, why, who, when, how, and how many) 

•	 Grouping of students for assessments 

•	 Kinds of feedback (grades/comments); frequency of feedback 

•	 Students’ contributions to the assessment process 

•	 Time needed for doing the assessments 

•	 Coordination of assessment across between Form 5 teachers 

•	 Standardization processes 

•	 Ways the results are used (for improvement of assessment process; for curriculum planning, 

for staff / professional development) 

•	 Other SBA related activities which have been done across the school year 

2)	 What are you personally doing to help with School-based Assessment? 

•	 Attendance at PD courses (why / why not) – teachers who taught SBA last year/new teachers? 

•	 Sharing sessions within school 

•	 Helping from school’s SBA and group coordinator 
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•	 Specialist materials / resources (how much cost?) 

Section C. School-based Assessment: Strengths and weaknesses 

1) What have been the positive effects of School-based Assessment so far? (on students / teachers/ 

learning and teaching, etc) 

2) What have been the problems and issues of concern regarding the implementation of School-based 

Assessment so far? 

3) What strategies have been used to address any problems/issues? 

Section D. Suggestions for support & improvement 

1)	 What would you like to see happening in the future regarding the implementation and arrangements 

of School-based Assessment and its influence on teachers and students? Any specific help needed or 

expected from HKEAA? 

2)	 Do you have any specific suggested changes to the design of School-based Assessment? 
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Appendix 4c_Interview protocol for teachers (phone interview for Option 3 schools) 
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Appendix 4d_Interview protocol for students 

 
 

 

3
rd 

Round Student Interview Protocol 

(Interview will be conducted in Cantonese) 

Section A. General understanding about School-based Assessment 

1.	 How much do you know about the School-based Assessment in the HKCE English Language 

Examination? 

2.	 How have you been getting information about School-based Assessment? (e.g.: talks organized by 

schools/class teacher/ English teacher/other sources…) 

3.	 Have you considered why the School-based Assessment has been implemented? 

4.	 Do you feel that you have sufficient information about School-based Assessment? If not, what would 

you like to know more about? 

5.	 Do you think the school had sufficient resources (e.g. reading materials, non-print materials, recording 

equipments and etc) last year for your preparation for SBA and for implementation or SBA on the 

whole? Are there more (or fewer) resources for SBA in your school this year? 

6.	 How did you prepare for the last SBA task(s)? Could you elaborate on it? 

Section B. Current Assessment Practices 

1)	 How has School-based Assessment been implemented at your school? 

•	 Choice of texts (print/non-print/fiction/non-fiction) 

•	 Sequence of texts (e.g. starting from a film/ a book) 

•	 Nature of teaching and learning activities 

•	 Choice of assessment tasks (what, why, who, when, how, and how many) 

•	 Grouping of students for assessments 

•	 Kinds of feedback (grades/comments); frequency of feedback 

•	 Students’ contributions to the assessment process 

•	 Time needed for doing the assessments 

•	 Coordination of assessment across Form 5 

•	 Other SBA related activities which have been held within school 

Section C. School-based Assessment: Strengths and weaknesses 

1)	 What have been the positive effects of School-based Assessment on you so far? 

•	 More able to read extensively and get understanding 

•	 More interest in school activities 

•	 More opportunities to discuss/share with classmates/teachers 

•	 More confidence in English 

•	 Improvement in English spoken skills/ communication (by more feedback from teachers/ peers/ more 

exposure to English) 

•	 Better understanding of own standard/ strengths/ areas to be improved 

2)	 Have you noticed any problems with the implementation of School-based Assessment so far? 

•	 Lack of resources (provided by your school, teachers or HKEAA) (If so, give details) 
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•	 Difficulties/problems in particular in preparing for SBA?(If so, give details, e.g.: choosing 

appropriate texts/ reading independently/ discuss with teachers and other students/ preparing for 

assessment tasks/ doing assessments) 

•	 Problems in how SBA is being organised in the class or school? (If so, give details) 

Section D. Suggestions for Support & Improvement 

1)	 What would you like to see happening in the future regarding the implementation and arrangements of 

School-based Assessment? 

2) Is any specific help/need expected from the school/ English teacher/class teacher/your parents/HKEAA? 

3) Do you have any specific suggested changes to the design of School-based Assessment? 
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Appendix 4e_Interview protocol for parents 

 
 

 

3
rd 

Round Parent Interview Protocol 

(Interview will be conducted in Cantonese) 

Section A. General Understanding about School-based Assessment 

1.	 Do you know why the new component School-based Assessment in the HKCE English Language 

Examination has been implemented? 

2.	 What do you know about it? 

3.	 a) How have you been getting information about it? (e.g. talks organized by schools/ class teacher/ 

English teacher/ other source, etc) 

b) Do you think you have sufficient information about the English oral School-based Assessment? If not, 

what would you like to know more about? 

4.	 Do you think the school has had sufficient resources to implement SBA (e.g. reading materials, non-

print materials, recording equipments, etc)? 

5.	 Do you know how well your child has done in the assessment task(s) of School-based Assessment in the 

HKCE English Language Examination, so far? How did you find out about it? 

Section B. Current Assessment Practices & Arrangements for SBA 

1.	 Has your child done any School-based Assessment activities at home? For example: 

a.	 Has your child been reading English books / watching DVDs / VCDs / TV movies in English? 

b.	 What kind of books / materials do they read/watch? 

c.	 Has your child got together with other students to watch a movie in English (or Chinese with 

English sub-titles) or to do other kinds of preparation for School-based Assessment outside of 

school this year? 

2. Have you personally done anything to help your child with the English oral School-based Assessment? 

a.	 Using English with your child 

b.	 Providing additional resources (Extra English books / VCDs / DVDs, etc.) 

c.	 Tutoring / coaching school, etc. (How much is it costing?) 

Section C. School-based Assessment: Strengths and weaknesses 

1)	 What have been the effects of School-based Assessment on your child so far? 

•	 Interest in reading (reading speed/ more exposure/ understanding/ vocabulary) 

•	 Interest in school activities (more time spend discussing/sharing with classmates/teachers) 

•	 Confidence in English 

•	 Improvement in English spoken skills/ communication skills/ reading and etc (e.g. by more feedback 

from teachers/ peers/ more exposure to English) 

•	 Better understanding of own standard/ strengths/ areas to be improved 

2)	 What have been the problems regarding the implementation of School-based Assessment so far? 

•	 Any difficulties/problems in particular in preparing for SBA? (choosing appropriate texts/ reading 

independently/ discussing with teachers and other students/ preparing for assessment tasks/ doing 

assessments) 

•	 Issues concerning fairness and trust ( i.e. teachers’ assessment judgments and their marking) 
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•	 Pressure (source of pressure: additional workload/ teachers/ parents/ competition among classmates) 

•	 Burden (more homework/preparation work) 

•	 Lack of support (provided by your child’s school, your child’s teachers, and HKEAA) 

Section D. Suggestions for Support & Improvement 

1)	 What would you like to see happening in the future regarding the implementation and arrangements of 

School-based Assessment and its influence on your child? Any specific help/need expected from the 

school/ English teacher/class teacher/HKEAA? 

2)	 Do you have any specific suggested changes to the design of School-based Assessment? 
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