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Aims & Objectives

oTo experience a self-directed, enquiry learning

oTo draw links of knowledge across the
curriculum

oTo develop their higher-order thinking skills &
communication skills
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Assessment Framework

Stage | Assessment ltems Total Weighting

@ Task o 50%
® Process o 50%
I Project Proposal 25%

N

I |Data Collectior. On-line 25%
reportin

I [Product - 50%




IES Forms

oWritten form (1,500-4,000 words)

oNon-written form (accompanied by a short
written text of 300-1,000 words with the
explanation of the main idea and the student’s
reflection)




IES Assessment Criteria




|. ‘Process’ Descriptions

Assessment Item

Independent
Thinking

Communication

%iifo rt

Description

<+ Ability tg include informationf which is relevant to the issue of
enquiry concerned and consider its accuracy

< Ability to|relate concepts and knowledgﬂo the issue of
enquiry concerned

“*Ability to make reasonecl argument I

**Ability to provide ideas andlview%oints I

s Ability to identify and/or compare|multiple perspectives bf the
iIssue of enquiry concerned

< Ability to|self reflect|their own learning progress

**Ability to exchange ideas and information with others

s»Clarity, coherence, fluency and organization

s»Effectiveness of means and form adopted for bringing out
ideas and information conveyed

*{Time]and resource management
<*Eagerness offasking questions, seeking support,|references
and resources

< Eagerness of exploring differentjalternativesfand possibilities
s*Proactiveness in|solving proble g continuous

I Improvements I



\Marlinea idelines for ‘Process’ (p.6)

A high level of

competence in —
’S own argument convincingly

lnqependept ropriate knowledge and information as
thinking skills supportive eidence.
» Jynthesize finsightful, explorative ideas and
A high level of NVigwpoints of the issue of enquiry concerned with
. . tyngly suppprtive evidences and careful evaluation

communication & arious pogsible perspectives.
skills QY a high level of competence in reflecting and
ev@luating oQe’s own learning progress and achieve
iInsightful impjications.
‘*Demonstrage a high degree of responsiveness and
proactivenesq in exchanging ideas and information
with others in & clear and well-structured manner.
pDemonstrate a high level of interest and eagerness

doing well, solving problems and making

ntinuous improvements.

Description




idelines for ‘Process’ (r.6)

A moderate level

of competence in alEoellp. o

’0

. ake onez own argument employing quite
m_dependept dppropriatefknowledge and information as
thinking skills Jupportive ¢vidence.
——— Provide igeas and viewpoints on the issue of
gnquiry congerned based on previously proposed
A moderate Ones with nfinor adaptations and supportive
level of qvidences, fnd comparison with some possible
- - gerspective.
communication QQW a njoderate level of competence in
K otlecting ®eir learning progress and achieve
some related implications.
*Demonstiate some degree of responsiveness in
exchangingfideas and information with others in a
quite clear dnd structured manner.
. [ *Demonstraie a moderate level of interest and
r——— 0N, ] €agerness in doing well, solving problems and

Assessment Authority

making continuous improvements.




A low level of
competence in
independent
thinking skills

NN
A low level of
communication
skills

'E\

delines for ‘Process’ (r.s)

Description

ake one’s owf argument employing
appropriate kngwledge and information as
ugportive evideRgce.

“sLJst out ideas gnd viewpoints on the issue of

4

posed ones With no adaptations and limited
Joortive evidelces, and comparison with limited
QQerspedives.

*Jhow a low'le&el of competence in reflecting their
learning progresg and achieve limited implications.
‘*Demonstrate ajlimited degree of responsiveness
In exchanging id¢as and information with others in
a confused and fragmented manner.
POemonstrate little interest and eagerness in
dding well, solving problems and making
cqntinuous improvements.

I RAUiry concerngd by adopting previously




Teacher’s Feedback (for proposal )(P.20)

TF1

Teacher’s Feedback

(Teachers are required to indicate th~ “=i+int ~= Fenl srotbin s wnonlt nod ~iorlo s fondlonls ~fdln wwninnt munenonl Lee S0 the following two sections regarding to the parts of
the Form completed)

Section A: Initial or Final Vetting Result (Ple> outy)

The project proposal is:

[0 Approved (needs amendment/ cues not need further amendment) “circle one of them
[0 Disapproved

Section B: Teacher’s Feedback (please use ticks to indicate the achievement attainment of the
project proposal)

Performance of High Low |
Assessment Items

w
N
[N

. Focusing questions, aspects and/or expected outcome raised pertaining to
the issue of enquiry

. Multiple perspectives identified when exploring the issue concerned

4 Materials and background information identified

. Concepts and knowledge studied

Oo0oogd
Oooogd
o000

4 Plan and method(s) proposed for the enquiry, with foreseeable limitations

Teacher’s Comment (if any):
(In addition to the above table, teachers are advised to give any comments for improvement on the revision
of the project proposal and/or for the start of next stage of enquiry, i.e. data collection)




Teacher’s Feedback (for proposal )(P.21)

TF2

Teacher’s Feredhark

(Teachers are required to indicate the initial or final vetting result and g o sections regarding to the parts of

the Form completed)

Section A: Initial or Final Vetting Re<''** 7, _asc uick one box only)
The project proposal is:
m] Approved (needs amendment/ does not need further amendment) “circle one of them

O Nicannrnved
Secti 1ent of the project
spect \ Please High Please Middle Please Low
erformance |tjck tick tick

u{n u/n u/n

xploring and
refining the
nquiry Issue

Define the scope of
project with
appropriate focusing
questions and/or
hypothesis,
addressing relevant
aspects of the issue

Define the scope of
project with quite
appropriate focusing
questions and/or
hypothesis,
addressing quite
relevant aspects of

focusing

hypothesis,
addressing

concerned. the issue concerned. limited relevant
aspects of the
issue concerned.

Identify multiple Identify some o Identify limited

perspectives for
exploring the issue
concerned.

perspectives for
exploring the issue
concerned.

exploring the

'ollection of
faterials and
lse of

nowledge

Identify relevant
materials and
background
information.

Identify quite
relevant materials
and background
information.

relevant

background
information.

® Define the scope
of project with
less appropriate

questions and/or

perspectives for

issue concerned.
e Identify limited

materials and




Il. Task Description

Stage __Description

I **Focusing guestions, aspects and/or
Proposal |hypothesis raised pertaining to the
ISsue

of enquiry
“*Multiple perspectives identified when
exploring the issue of enquiry
concerned
“*Materials and background
iInformation identified
“*Concepts and knowledge studied
“*Plan and method(s) proposed for the
enguiry, with foreseeable limitations




Task Description

Stage __Description

1 “*Tools designed and deployed
Data |for collecting data

Collection | <*Implementation of the plan for
data collection
*»Data quality in terms of
usefulness for the enquiry
**Record of the data collection
process

**Editing and organization of data




Task Description (P.8)

Stage Description

1] “*Method(s) used and analysis of data
Product | % Communication and analysis of the
findings from multiple perspectives
“*ldeas, views and/or suggestions with
supportive arguments
‘*Framework of the product for
illustrating the enquiry process and
results
**Personal reflection on the enquiry




Marking Guidelines for
Finings ‘Product’ (P.12)
Jf Data — “*Draw significant findings from the analysis of

Arguments |EEE! with appropriate methods.
»»Communicate and analyze the findings from
_ multiple perspectives related to the issue of
Enquiry ISielE It
**Provide insightful ideas, views and/or

: : suggestions, which are relevant to the issue of
Organlzatlon anquiry concerned with supportive arguments.
STV G ITECIN:. e elop and deploy a well-structured
m framework for illustrating the enquiry process

Reflection |EURGCESIS
«*Show a high level of competence in reflection

on the enquiry to achieve implications.




Marking Guidelines for

significant

| FETTOlNMau,

‘Prod

uct’ i
Description-

3

Middle

multiple
perspectives

relevant,
supportive

well structured

high Level

*Draw
analysis of data
< Communicate

ale
| concerned with

| lcea A

| illustrating the enquiry process ...:2.

Chnw o

Implications.

with quite app”
and analyze t

rol--

1 \wIVALW A LW L.

enguiry concerned.
**Provide ideas,
\dapted from previous

views a

fiﬁa/{gs from the

limited

perspectives

loosely related,
Limited supportive

U UNE I arguments
fin ~ LOOSely
structured

I e e/ Wi S

of competence In

reflection on the enquiry to act

L ow level




Marking Guidelines for

‘Product’
Performance Description
Low “*Draw less significant findings from the

analysis of data with less appropriate methods.
ss*Communicate and analyze the findings from
limited perspectives related to the issue of
enguiry concerned.

**Provide ideas, views and/or suggestions
following previous findings of others, and with
very limited adaptations, which are loosely
related to the issue of enquiry concerned with
limited supportive arguments.

s*Use a loosely structured framework for
llustrating the enquiry process and results.
*+*Show a low level of competence in reflection
on the enquiry to achieve implications.

(1-3 marks)




IES Samples
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Authentication

oStage-by-stage process
290 class hours for IES
oStudent’s declaration




Thank You!




